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PREFACE

This book contains the proceedings of the papers presented at the International Conference
on Chinese Language Learning, under the theme of: Learning Chinese: Who and Why? This
conference was held in Petra Christian University, Surabaya on November 29-30, 2017. It was
a joint collaboration of the Center for Chinese Indonesian Studies (CCIS) and Chinese
Department at Petra Christian University, Surabaya, as the organizing committee, with
Confucius Institute at State University of Malang.

The recent trend of learning Chinese around the world can be explored through various lens.
Social, economy, political and cultural elements are all at play. This situation has sparked the
interest in exploring Chinese language in the new atmosphere. As a respond to this growing
interest, the major objectives of this conference are to discuss variable linguistic realities of
Chinese language, challenging the ways people teach and study Chinese and reexamining the
studies of Chinese linguistic trends and practices in a globalized world.

The papers presented in this conference carry wide range of topics, and came from diverse
countries in Asia. We are much honored that experts with various perspectives on Chinese
learning were willing to share their work in the conference. Some of the topics may be
unrelated with the conference main theme directly, but nevertheless, they still indirectly
related with the underlying cultural factors which constitute the learners of Chinese. All these
various topics presented in this conference were meant for discussion and further actions.

The organizing committee is very grateful for those who have participated in making the
conference a success. It is our hope that further thought and discussion could be carried out
in the future along with the development and changes surrounding the Chinese language
learning.

Thank you.

Surabaya, December 8, 2017

Budi Kurniawan, S.Kom., B.A., M.Hum
Chairperson of the Organizing Committee
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Abstract: The study for the East Asian learners about learning Chinese in short-term published
in Dec 2016 shows: dividing the course into “listening, reading, writing,{s much effective for
beginners. In 15 weeks of experimental teaching, 6 hours a week, all learners can complete the
study and refine 66 primary grammar in 90 hours, read 2,800 basic Chinese characters, write
1100 basic Chinese characters, these basic Chinese characters constitute the main words to
HSK levell and level2 words.

In order to enhance the learners' reading ability, the researcher will integrate Feading
teaching"and Writing teaching'into Feading and writing teaching"after the first stage of the
course, and conduct a three-hour course once a week.Reading materials are mainly short
essays, and with the degree of learners to rewrite, while adding some cultural vocabulary.

In order to take both qualitative research and quantitative research, researchers take two
ways of interviewing and analyzing data. Interviews for all the staff of this study, the first
interview with the intention of the interviewees, agreed to interview, a total of eight interviews
and 372 learners

This study found that in the beginning of the Feading and writing teaching'course, the
learner's reading ability was not affected, but the writing ability was influenced by the listening
and speaking course, but at the end of the course, Material impact, showing a positive
correlation. In addition, in the understanding of some cultural vocabulary, the use of essay
effect is better.

Keywords: teaching chinese as a second language, reading education, intercultural
communication

1. Bf& (Introduction)

VRS, NEXFP] 5 [HRERD ] B E S ) 32 A AR
FEAEYTR, R IR S AE . N T ARYLX N R, B E T 2016 A 12 ARE,
EIX AR ) 3 AT [Rm sk ] miE s e KRB woy T, Rk, >
51, 3T 15 FSEIR S, R 6 /N NI B 2 /e, BEEE 2 /MR, 3]
BHF 1K, ST 1 N, [FIR R G A Oor AR, TR R . R I K
RN D] BIREAE 15 J8 90 /NI 220 N 58 s 2] kG 2 66 MR A 2800 AN
T 215 1100 ANFEREDN S, 1% S8 FRRH P44 B 1) 3R]V 32 22 DL HSK — 200 J — i & .

RN TE ) B 2 R S, WERE AR LIRS B B RR S RS, W [
HeEl K [AB5H5] BE8 [WRE5EHE] , BRMAT—K 3 /MEE. Bk
LR SCRE, FFRA ) E 2R EAT S, RIS 2 SO i .

KA KT ZPAFEMZE, GRFE IEFHAER. BE%. LHEEMIMES]
AN TT I, RS2 IR RS SR R BT IR ST S S . S fE L
SRR 7 3 HRH AN RT3 R A R AR

FEARRSER A, WHycef ThiE] . [HmiEl o [3CHiE Offs) | . [RAiE
BB | W—dRm e, sraEl [TaE] o [ HiE ] Fe v EkdT 52,
JURBLFER T s IE IRy THIR ] o BB AREHFy THmmiE] ; & [0
wOES) | ThailE Ui | FOENURERIT R, LN B WS BN
[SCEiE CES) | - MWEMEIELFOY [HEiE (EE | o R AR A
R, 0l [CEm gl o TCEmBmiE) o TEameEl o THAm
B ] o AUPFEATE MRS, BL T SCER R s | BRI . X R 3R
ABEFER TCEM S, BRE T RBHUSCE RS RIES, 2 I ACE A
NE.
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2. 2 H5vE (Methods)

RN TAESEE IR B A R, — B2 S (pilot study) N 6 i EFE2%>)
F, TR AR, ACIETERE N AL & A2 7], BUASRUHR G AT IE RS2, 35—
=PI 64 N B =T 68 N, SLIXT RN EEEE, IR AL & A2
[B]s 28 = HARCSRIG N Ry K, o AN [ FE 2 51 L DU PR 90 N, SEEFE2E ) IY
Y3t 62 N, HAFE2ASIE UM 88 Ao IERSLIFEA NBILT 372 N BE#IT K
3 UNEFERFR, PEEMRICVESCAE, EXHEM A REL CEEERRTEY (B .
CHrazAPGERAY ChED WENE, iR cmaimmed$, FRE%IE5 2R
FEBEATECS ,  FIR IR Se A RN

BR AR E F BRG], R web2. 0 HARBATIER, XA, R4
PEAEAERE M uh o RS AT, AT ZCRRAL . AW DL RS2 M N LR, R E iR
TUERFEHEAT AT, BRARHAT o ORGSR G S AT — IR 30 B2 iR, BREEHST 2 IR
HEVIR; FABEVIRTWAEAT R ORI &3 T— Ik 20 Bh 2 Uitk #2134
22 ) O 2 MM 3 AT B R FE Z BT el DL AR R G2 W R, FER
A ER1L (game—based) HL T 25 S B RERVE . VTiRFEAR AT AT R Z A N, %iE
i R B R IE R 2R KB 2 Ui RIE, SR REE TR, LRk s r
HEFEE T 372 Ai2E) . Uik T NI TTIR, BT S DL g X n) 5| k2 U
FHRWZ L, )5 AT L2 Ui & KR E W . R TR, BEZ
EHNIEE 52, EMAEEBNER T, S0 E Rk e 1L 47 i) B s
1k

3. S2I#EME (Experiments)

AW FL LR ERAE, ATt TERARHERI | o TURAEEHAT ) A0 TIRFR SR =77
AT IR .

3. 1 iRFEHEA R

ARSI UL [RSCTEE | AREARZCEREM, WMAEERME, U¥HE A
B2 Bl 27 BB FEMHLEN] (Units of Grammar in Teaching, T, 2014)K
FeuE, FrikiE SC N ZABVE A, Sl 27 BiBEECEE ALK L AR T 85% L I,
750 e A AT S

HWR, FoCa)E TR HIAE 16 A& 25 f) () 240 7% 375 ) 26, WKiE%>)
FrE SIHE SRR FE IR N, B RIEAE 25 A) & 40 A) () 375 F &£ 600 T2 7)) o SZIG
WFCL [A)] MONSRAL, &R T IR 5 31 3 1O B B 4 R R G AR RS . G R SO R
SYBHCERGE A FCN B AR I e S R, IR IR UERS 2 2 3 NS E MO TE L, DL
FIRFE AT Hp Al SE N 18 . RS 0 T et AN B A e e ), Hodp
Me— @A 3, =ik R 3 . Uik — @AY 4 8 JFRGR IR UK A AR R R R, Bt
1-3 @, B 2 Wt B =R A R 8T HSK 2R 2.

3. 2 IRFEHATH

EMRRIATI, HOMRIREL 3 A Bh B ETF R4, FRHRNOE A 3 R 15 3
TR, A UUREERE 50 42 U, 245 5] RS BIRABE LR, 00T 5 AR vk J S 2
KW E R, 5% 5 AT RHEA S M ST R L, T g
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RSB B2 SCARNE, 1M 2 2 3 RS R R 7 G AT B0/, MOS AT CEREZ I DI &
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3. 3 R

FERIE R ], 2 FER TR 52850, JFETIRES RS K
LR EMERBINFT R, T ERIFRE. 3B RAMm [=ik— ] &
[POie— | PARREER, SEHRAAG [ —ik— 1 K [IFBGRE ] , BOR M ERTE 2 4k
SRR

4. EIZER (Results)

AHE T RIS R, W38 [5E218TTH] Je T T ) PRR 7 R AR 1 -

4.1 2T H

A FES VIR, RIFTA D FHIRCL ()] A2 S N2 E .
AMEBIREFE S SRk R, A8 /), WERERE B HSK — 2%l Je A, 2% #FH i
X T 25 8 HSK 2530 1E 1 75 B .

IR R, RANFEIE T CHIE (HS) NERESERET, RE~AEE
WHE I SCBE (S, MRt aiE (88 . e E iR [34E ] ok
REHFI . B UVIRFPER, FIAEZHUSH S RMERSCHEE (S MRaE,
FERAETHEEL CHE ES) MPGERZH, BIIHESEE L ERFE.

TESRI P IE R I, 18 A BEM G AT B R, BE L AEVE SEAT 8% ) . Imd Uik
B, B 80%LL FsE I E, HSE U =R M8 TR R RAL I, IR 7E 58 ok
RHESTR, MR HEEN ], FlnEfEE b S A SRR RS K. BHE
TR (] 58 BROURFE 50 AL, FL 02 BRSO AN T 18 FH A4 B 1]

4. 2 FF£EH T H

AR FEL VIR, KIHEAE R [A)] AL AT e (H R BE T 75
AR AR, B T HEFCE it M Bes m a4k, w3 A St e B AT 8t
ANHES o DR WUEREHE ) A T2 HUA i, el RedR e B2 H w6

s M AT I 202 7 S B IBHE N RE R Ay Bea s, [
R HF I EE, FR AR 2-3 DR EBMON TS, + 0 & & M RMEOVIRIESS
R EREE s

FERRERALI], HBerd B EMBER AR, A [k —] o [=k—] |
[Pk — | A, Wy DL AL A Shdtt e, mAkhBeEF AT, e A
o0 TP | RIAT o s BRSO AR SR FT 8 R i U7 3K
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5. 57 (Discussion)

AW FORBAE IR TEEE S 5 Hee ] /IR, %308 Z ik 1L, E51ER
T3 W A R, BRI, that2il, #AFZBmEFEEaU AR (i
N, RFICHEE GES) R EEREEE N, 50T 5 B R 52 B R A
SN, EBLEASG. W2, )& A RESmSE LI G mSCHEE GES) , fEX
BRIE LB E il S o JFRIERIIE [#GE ] , RoRHEX SCRTT K
B LA 2 R

VTR, FE 5HFEEL M. MEEREE W, AR
#W T WS RZ ML, RN A 2R R IR AR SR it e, o sl R O A WE 7T
AR A ELBLZERBARRNAESE, WEXFA T RXAFTIRIEZE,
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PAEERE S 35 oy 44 A D SR BRI H

Chen, Kuan-yun ([ )
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. AR
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EHH 2015 FEBHIGIE BN EEHAT R4, W B AN 21 3E R 8 F U
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IRARAR R — K.
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WAHPEANGZEEE. A HEEANXGRR, 47N g8 2% 10
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Abstract: Chinese language is one of China’s public diplomacy. In Indonesia the development
of Chinese language learning shows good performance at least in the last decade, mainly in
the context of number. The existence of Confucius Institute, Chinese language department in
university, Chinese language course at high school and Chinese language course and distance
learning becomes evident of that performance. The domestic factor, Indonesian democracy and
international factor, the rising of China, have been supporting factor of this phenomenon. This
article focuses to analyze toward Chinese language as China’s public diplomacy tool by uses
Mark Leonard’s hierarchy level analyzes of public diplomacy. Chinese language learning in
Indonesia has been analyzed by four indicators like familiarity, appreciation, engaging and
influencing. According to those four indicators, in the first and second level, it shows good
performance since people in Indonesia familiar with China and appreciate with its economy
development. However, the improvement should be done for level three and mainly to level four
since it only seem success in education and cultural aspect. Nevertheless, there are some
challenges to this performances that may come from history, politics and economy aspect. The
number of people who interesting to learn Chinese language is increasing but the total number
still few compare with total Indonesia population, so it need to improve more the Chinese
language program and enhance people -to-people relations between Indonesia and China.

Keyword: Chinese language, public diplomacy, Indonesia, China, relations.

1. Introduction

China is experiencing a very significant development in the last two decades. China
currently is the second world economy power after the United States. It shows China’s relations
with other countries in the context of the economy is also increasing. Meanwhile, it needs
support to strengthen the relationship, and one of them is through communication. One of
infrastructure in building positive communication with other countries is through the language,
because language will not only reduce misunderstanding, but then it will increase mutual
understanding among both parties. In this context, China using Chinese language as one tool in
its diplomacy with other countries, through various Chinese language learning programs. For
this occasion, then, China established Confusius Institute in many different countries.

Confucius Institute (CI) was created specifically by the Government of China to
promote Chinese language learning throughout the world. In its official website, the Chinese
Governments mentioned that one of the main reasons the establishment of CI is in response to
the economic development and economic cooperation between China and other countries. In
addition, CI is also set up to enhance the positive image of China in the world and improve
common understanding through cultural approach, such as language. Currently there are 516
Cl and 1076 CI Classrooms, in 142 coutries around the world. It is expected to continue to grow
in line with the rise of China's relations with other countries, including also its economic and
trade influences.

There are 6 CI and 2 CI Classroom in Indonesia. The establishment of CI in Indonesia
are in fact inseparable from the improvement of Indonesia and China relationship, which
marked by the signing of the strategic partnership agreement in 2005. This agreement contains
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three main pillars, as political and security, economy and socio-cultural cooperation. Therefore,
it can also be argued that the establishment of CI in Indonesia is one of the implementation of
cooperation in the socio-cultural cooperation because it contains aspects of education, including
human exchange. Since the main focus of CI is to introduce Chinese language and culture, then
indirectly the presence of CI in Indonesia are also strengthening Chinese language education in
Indonesia.

However, the Chinese language development in Indonesia is not only related to
international aspects such as the development of the relations of Indonesia and China.
Indonesia's domestic developments also affect this. Chinese language is one of the essential
elements in Chinese culture which was prohibited during the New Order regime or about 32
years Chinese language education was under discrimination. After the political reform in 1998,
the Government of Indonesia to reopen the opportunity for Chinese language education in
Indonesia. After that many Indonesian universities established Chinese language department,
some school also placed Chinese as extra curicullar, and the private Chinese course occured.
Until 2017, there are 32 Chinese departments (bachelor and diploma) were established.

The development of the Chinese language learning in Indonesia is influenced by
international and domestic factors. International factors associated with the development of the
relationship of Indonesia and China, while domestic factors related to Indonesian government
policy changes in the post-political reform 1998. The question then is how does the relations
between the development of the Chinese language learning in Indonesia and China’s public
diplomacy? The language can be used as a diplomacy’s tool of a country through public
diplomacy. Public diplomacy itself in simple terms can be described as diplomacy activity
which addressed to public in another country. In this context, public diplomacy, according to
Mark Leonard can be viewed from several stages namely familiarity, appreciation, engagement
and influence. This paper tries to see how does the development of Chinese language learning
in Indonesia from the four public diplomacy hierarchy levels according to Mark leonard.

2. Language as a tool of Public Diplomacy

Public diplomacy can be understood as an attempt made by a country to achieve its
national interests by improving relations with other countries and using public as the main
element. The main element of the public here means that the public in other countries becomes
the target of diplomacy activity and it could allow the public that can be used as actors in public
diplomacy activity itself.! Public diplomacy aims to influencing public opinion in the other
country which then it could be used to influence the government policy of the country in dealing
with countries that conduct public diplomacy.? In corporate governance, Paul Webster Hare
noted that some important aspects that must be considered in the exercise of public diplomacy
is that the government must be able to determine exactly the purpose, message, targets, methods,
organization and results of the public diplomacy activities.® The practice of public diplomacy
usually deals with positive activities such as education, tourism and culture, although Hare
noted that in some cases the public diplomacy also tinged with conflict. But in general, the
public diplomacy activities usually associated with activities that are positive where public
diplomacy is therefore often seen as positive relations bridging.*

Public diplomacy has a goal to build good relations, enhance images and strengthening
mutual understanding between countries including the community therein. The main element
in public diplomacy is the delivery of information that later can build positive image that

! Tonny Dian Effendi. (2011). Diplomasi Publik Jepang: Perkembangan dan Tantangan. Jakarta: Ghalia
Indonesia.

? Nicholas Cull. (2009). Public Diplomacy: Lesson from The Past. Los Angeles: University of Southern
California Figuerosa Press.

® Paul Webster Hare. (2016). Making Diplomacy Work: Intelligent Innovation for the Modern World.
Los Angeles: Sage Pub

* lva Rachmawati (2016). Diplomasi Publik: Meretas Jalan Bagi Harmoni Dalam Hubungan
Antarnegara. Yogyakarta: Calpulis
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ultimately became the main source to build a long term relationship.’ To achieve and carry out
the activities, the practice of public diplomacy is done gradually begins with everyday
communication, strategic communication, and continued to relationship building. Leonard also
noted there is a hierarchy in the public diplomacy which devides into four statge. The first is
introducing the country by increasing the familiarity. Second, increasing appreciation by
creating a positive image. The third is to establish closer relations with the various program
activities and the last is influence. Those stages are described in the following table.

Table 1. Hierarchy of Public Diplomacy Activity

Hierarchy Activity

Increasing people’s familiarity Making them think about it, updating the
images, turning around unfavourable
opinions

Increasing people’s appreciation Creating positive perception, getting others

to see issues of global importance from the
same perspective

Engaging people Strengthening ties from education to
scientific co-operation, encouraging peiple
to see us an attractive destination for
tourism, study, distance learning, getting
them to buy our products, getting to
understand and subscribe to our values

Influenceing people Getting companies to invest, public to back
our position or politicians to turn us as a
favoured partner.

Ssource: Mark Leonard, Catherine Stead and Conrad Sweming. 2002. Public DIplomacy.
London: The Foreign Policy Centre.

The countries in the world have a lot of public diplomacy activities in supporting
traditional diplomacy. They also set up various institutions that support the public diplomacy
activities. In the context of the use of language as one of the tools in public diplomacy, some
countries establish specialized institutions such as the United Kingdom establsihed the British
Council, Germany with the Goethe Institute, Japan with the Japan Foundation, France with the
IFI (in Indonesia), United States with Fullbright and build many American Corner. China also
seems to follow the same pattern by establishing the Confucius Institute and the Confucius
Classroom in different countries.

Language is an important aspect in human life. Language is not only a means of
communication, but rather in a more distant languages, shows a group of human culture and
civilization, or the public. The language has an internal function as a means of communication
between members of the community, and also externally as a study about the community itself.
In the context of the study of international relations, languages have a function that is important
not only practically in diplomacy between countries, but also as a power that politically is
understood as the ability to affect other countries. Joseph S. Nye saw the power of the softer

> Mark Leonard, Catherin Stead, and Conrad Sweming. (2002). Public DIplomacy. London: The
Foreign Policy Centre
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side and do not use coercion in its application or so-called soft power.® In this context, cultural
aspects became important as one of the tools in soft power.

Furthermore, in many aspects of the culture, the language is also one of the important
aspects. Language is one of the main elements in the diplomacy that is has a role in the
negotiations between countries both in the context of real or straightforward as well as in the
context of hidden or implicit.” The history of the world has shown how the power of language
in favor of a country's national strength, but also how the importance of language in bridging
relations between countries with different cultures. Some countries see language as an aspect
that is very important in introducing the country to the public in other countries.® Meanwhile,
language learning has a key role in building the perception and positive image for a country.’
In the context of the language in public diplomacy and soft power, this language has an
important role to introduce themselves and can be accessed by the public. The assumption is,
more the public who learn the language of a country then indirectly it will be more and greater
opportunities of the community to understand and study the culture and society of the country
of the owner of that language. One of the uniqueness of the main power of the language is its
position that is often quite noticeable in non-political or low politics so that from the beginning
can be understood as something not too politically so that people in any other relative tend to
accept with open.

3. Chinese Language Learning and the image of China in Indonesia

The Chinese use a more positive approach in its diplomacy lately. China wants to show
himself as a peace-loving country, and therefore give priority to peaceful coexistence to jointly
create a harmonious world.'"® To build the image, the Chinese diplomats later became more
actively to join in some of the activities in the community in which they are placed.'’

In the context of Indonesia-China relations, Indonesia and China are experienced in
ups and downs relations over the last six decades.'? Starting on the opening of China-Indonesia
diplomatic relations on 9 June 1950 and then continued with trade cooperation treaty between
Indonesia-China. The close relationship then changes, when entered the New Order regime. In
October 6, 1967 Indonesia freeze diplomatic relations with China due to the events of the G30S.
Indonesia and China for 23 live far apart and recently on 3 July 1990, the Foreign Minister of
Indonesia and China signed a Joint Communique in Beijing called "The Resumption of the
Diplomatic Relations between the Two Countries”. After the democratic regime in post 1998,
Indonesia-China relations increases up to the signing of the strategic partnership agreement on
25 April 2005.

The strategic partnership agreement that was signed by President Susilo Bambang
Yudhoyono and President Hu Jintao with three principal strategic cooperation that is politic and

e Zahran, G. and Ramos, L. 2010. “From Hegemony to Soft Power: Implication of A Conceptual
Change”. Dalam Inderjeeet Parmar dan Michael Cox. Soft Power and US Foreign Policy. New York:
Routledge. Pp.12-32.

7 Nsson, C. J. (2013). “Diplomasi, Tawa Menawar dan Negosiasi”. Dalam Carlsnaes, W; Risse, T. And
Simmons, B. A. Handbook Hubungan Internasional. Bandung: Nusa Media. Pp. 436-482

8 Tonny Dian Effendi.(2016). Bahasa Indonesia Diplomacy and Other Country Language Diplomacy
Experiences, Global Journal of Politics and Law Research, Vol.4, Issue 3, May 2016. Pp. 21-28.

? Tonny Dian Effendi and Zhang Lidong, (2015), The Image of Nation: Case Study on Chinese Student
learning Bahasa Indonesia, Global Journal of Arts, Humanities and Social Science, Vol.3 No. 11,
November 2015, Pp. 33-39.

1% Joshua Kurtlanzik. (2007). Charm Offensive: How China’s Soft Power is Transforming the World. New
Haven: Yale University Press

" David Shambaugh. (2005). China’s New Diplomacy in Asia. Forig Service Journal, May 2005. Pp. 3-81
12 Lidya Crhistin Sinaga (ed). (2013). Hubungan Indonesia-Cina Dalam Dinamika Politik, Pertahanan-
Keamanan dan Ekonomi di Asia Tenggara. Jakarta: LIPI Press
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security, economics and social and cultural areas.'® On the social and cultural field, there are
five key points like mutual respect and uphold the values of human right, respect for culture
and strengthen cooperation in tourism, arts, press, sport, youth, organizations; strengthen
cooperation through the exchange in education, training and support activities of mutual
learning the language of the both country; cooperation in tho prevent from of the epidemic and
non epidemic diseases; and cooperation in handling natural disasters and post-disaster
development.

As one of the implementation of this cooperation is the establishment of Confucius
Institute at some campuses in Indonesia. Currently, there are 6 CI and CI 2 CLassroom in
Indonesia that are scattered in different cities and universities. They are the University of Al
Azhar in Jakarta, Maranatha Christian University in Bandung, Surabaya State University in
Surabaya, Malang State University in Malang, Hasanudin University in Makassar, Tanjung
Pura University in Pontianak. East Java seems to have an important role in this context as there
are 2 CI in Surabaya and Malang, in contrast to DKI Jakarta, West Java, South Sulawesi and
West Kalimantan who each only have 1 CI. While it is compared to the other ASEAN countries,
Indonesia ranks second position after Thailand where in Thailand has 15 CI CI and 20
Classroom.

Table 2. CI and CI Classroom in some ASEAN member countries

Country Confucius Confucius Institute | Total
Institute Class Room

Thailand 15 20 35
Indonesia 6 2 8
Kamboja 1 3 4
Malaysia 3 - 3
Singapura 1 2 3
Laos 1 1 2
Vietham 1 - 1
Myanmar - 3 3

Source: hanban.org

Learning Chinese is also increasingly popular among Indonesia's society. At this time
(2017) according to the data at the Directorate of Higher Education, Ministry of Research,
Technology and Higher Education, of the Republic of Indonesia, there are 21 undergraduate
and 11 diploma program in some universities in Indonesia (forlap.dikti.go.id). There are 177
lecturers for undergraduate program and 41 lecturers for diploma with 3.319 undergraduate
students and 274 diploma students. This data according to data registered at the ministry. In the
other hand, many of the institutions provide Chinese language course in addition in the
curriculum as well as extra-curricular. The local government also concern in Chinese learning
like in Lamongan regency where Chinese become mandatory course at high school. Learning
mandarin also has entered even to religious institutions as in some Islamic boarding school in
East Java like at Pesantren Nurul Jadid in Probolinggo and in some of the other .

P lia ng Liji. 2012. Dari Relasi Upeti ke Mitra Strategis: 2000 tahun Perjalanan Hubungan Tiongkok-
Indonesia. Jakarta: Kompas.
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The development of Chinese language learning in Indonesia can be understood as a
China's public diplomacy activity in Indonesia. It can be seen from two sides. First, as direct
public diplomacy through CI. According to Natalia Soebagjo, how does China approach
Indonesian society is through education and CI which emphasize on the aspects of the Chinese
language.'* Meanwhile the other path is through Chinese popular culture, mass media, political
parties, the sister city and sister privince, Chinese Indonesian organization, tourism and
humanitarian aid. The Chinese Government through the CI is also giving training and
scholarships to students and Chinese language teacher to learn Chinese in China. Second,
indirectly through many Chinese language learning institions. Since they teach Chinese
language, Chinese government over various program for them from training, scholarship and
many other events. Through those many activities, China want to develop positive image in
Indonesia.

Why does positive image becomes matter for China? First, because the improvement
of Indonesia-China relations in recent years. This is seen for example in the context of strategic
policy, both President Joko Widodo and President Xi Jinping have the strategic policy concept
which are relative connected each other. They are “World Maritime Axis” and “Maritime Silk
Road in 21st Century Maritime"."” President Joko Widodo is building the concept of "World
Maritime Axis" that puts Indonesia as the centre of the maritime in the world with abundant
marine resources. Meanwhile President Xi Jinping wants to revive the Silk road spirit through
the concept of the “Maritime Silk road in 21st century” which also pass through the Indonesia
territorial waters and indirectly invite Indonesia as important player. In addition, the trade and
investment of the two countries are also increasing. Indonesia-China trade value in the year
2016 reached US $47,95 billion (kemendag.go.id). Whereas in the context of the investment,
China’s investment in Indonesia, in the first quarter 2017 reached 0.6 billion dollars or 8.2% of
total Indonesia’s FDI. This is placed China as the third-largest investor after Singapore and
Japan, and above South Korea and the United States. Secondly, the positive image is important
for China, since there are still negative issues about China in Indonesia. Some such issues e.g.
Communism, Chinese aggressiveness both in the context of economic and Chinese worker, as
well as in the context of the politics and security such as the case of the South China Sea
disputes.

Though Indonesia and China have an increasingly close relationship within last few
years, but perceptions of negative image to China are still remain. Daniel Novotny notes that
there are four negative image of China in Indonesia, such as gigantic, arrogant, aggresive and
expansionist, and geopolitical rival.'® Meanwhile, China is also still considered a threat as in
ideological, political and economic-security. The Communism is a sensitive issue in Indonesia.
Although the issue is more related to domestic politics, but indirectly it is not impossible if
these issues can be related with China. The perception of China as a threat also appears as
economic expansion'’ and military.'® Some Indonesian and its elites take in opposition to the
President Joko Widodo policy in the context of relations with China especially in the context
suspicion to China’s aid and behaviour towards the Natuna Sea.'” Indonesia and China also
have a potential conflict of interest both in the context of the relations between World Maritime
Axis and Maritime Silk Road, especially in the context of the position in the South China Sea

" Soebagjo, N. 2009. “Tebar Pesona di Indonesia: Cara Cina Mengambil Hati Indonesia.” Dalam
Merangkul Cina: Hubungan Indonesia-Cina Pasca Soeharto, ed. Ignatius Wibowo dan Syamsul Hadi.
Jakarta: PT Gramedia Pustaka Utama. Pp. 101-138

15 Untung Suropati, Yohanes Sulaiman, lan Montratama, |. 2016. Arungi Samudra Bersama Sang Naga:
Sinergo Poros Maritim Dunia dan Jalur Sutra Maritim Abad Ke-21. Jakarta: Kompas-Gramedia

'® Daniel Novotny. 2010. Torn Between America and China: Elite Perception and Indonesian Foreign
Policy. Singapore: ISEAS.

Y7 Citra Hennida. 2011. Indonesia-China’s Relations: from Threat to Opportunity. Surabaya: CSGS

'® Aa Kustia Sukarnaprawira. 2009. China: Peluang atau Ancaman. Jakarta: Restu Agung

' Johanes Herlijanto. 2017. How The Indonesian Elite Regards Relations with China. Perspective, Issue
2017, No. 8. Singapore: ISEAS-Yusof Ishak Institute
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dispute between some ASEAN member countries and China?® and a conflict of interest related
with the leadership in the region.?!

The development of Chinese language learning in Indonesia, both through CI and other
institutions in Indonesia, show a positive trend in term of the number of participants and
number of Chinese learning institution. It indicates a positive interest toward Chinese language
and culture. In a survey of softpower in 2008, showed surprisingly that the Indonesian public
view China has the greatest influence in the context of culture, bigger than Japan, South Korea
and the United States.?” This indicates that in the context of culture, Indonesia society to see
that China has important meanings. Then, the phenomenon of the development of Chinese
language learning in Indonesia as it confirms that people are interesting to learn Chinese. The
increasing of students who are studying Chinese is also providing supporting fact. The question
then, in the context of public diplomacy, whether can mean that Chinese language learning has
reached the highest level in the hierarchy of public diplomacy activity?

In the context of China's public diplomacy through Chinese language learning in
Indonesia, it seems that there is an achievement in the first and second parth. It is visible from
the familiarity and apreciation against China that developed well evidenced by the increasing
interest in learning mandarin from the community. Appreciation to China can be seen in the
emergence of a positive image for China's economy development. It also becomes the reason
to learn Chinese since it becomes world trade language and China is becoming a great power
in world trade. In other words, It is like a kind of recognition of Chinese language as an
important language to learn. While in the third, China engaging Indonesian student through
Chinese language learning appear tobe achieved in the context of number of Indonesian student
who studying Chinese, including the number of studnet who earn China’s scholarship. The
number of Indonesian student who studying in China is increasing every year and in 2017, total
Indonesian student in China increase 47,4% and ranked in 7th largest foreign student in China
(Kompas, 2017). Meanwhile, in the context of attracting attention for a visit to China, though
not so great compared to the other but people's interest to travel to China also showed a positive
trend. In other hand, the number of Chinese tourist visit Indonesia increasing rapidly and place
Chinese as the largest number of foreign tourist who visited Indonesia. However, on the other
hand, in the context of perception towards Chinese products and making Indonesia supports for
China, it may not be so successful like in term of cultural and educational fields including
tourism. A similar case also happened in the very top level, namely the influence level.
Indonesia appears to be more careful with China at this level, and try to play strategically while
maintaining a balance with the other world powers such as the United States and Japan.* There
is still a negative perception within the community and includes the elite of Indonesia against
China. In this context, public diplomacy conducted by China through the Chinese language
learning in Indonesia is successful in the fields of education and culture, however, does not
mean it is affecting Indonesia politically and economically despite nor are said to be not
influence at all. In other words, the influence of China's public diplomacy through Chinese
language learning seems succeed in first two path (familiarity and appreciation), but on the
third and fourth path (engaging and influencing), it just have a big effect in the field of education
and culture only.

4. Conclusion

20 Untung Suropati, Yohanes Sulaiman, lan Montratama, op cit., p. 194

2t Storey, lan. Southeast Asia and The Rise of China: The Search for Security. New York: Routledge,
2013.

2 Christophier B. Whitney and David Shambaugh. 2008. Soft Power in Asia: Result of a 2008
Multinational Survei of Public Opinion. Chicago: Chicago COuncil of Global Affairs and EAI

> Rene L. Pattirajawane. 2016. The Indonesian Perspective Toward Rising China: Balancing The
National Interest. Asian Journal of Comparative Politics, Vol 1, Issue 3. Pp. 260-282.
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Public diplomacy conducted by China to Indonesia through the Chinese language
learning showed positive results in the context of building a positive image of China. However
this is still limited in the context of education and culture. In the context of economics and
politics, Chinese image that appears in the perception of threat is still visible in Indonesia. This
is most likely to occur because even though the number of Chinese language learning program
and participant has increased every year, but the amount was still very little when compared to
the total population of Indonesia. However, regardless of the development of Chinese language
in Indonesia has an important role in strengthening the relationship between Indonesia and
China, especially in the context of fostering mutual understanding among people. It need for
improvement to involving people in the people-to-people exchange program through other
language focus program like collaborative research program.** Indonesia and China have many
phenomenas that interesting to be explored by researchers from two countries. The researchers
should collaborate to study those phenomenons and resulted in many scientific article which
will not only readed by academic community but also non-academic to improve people’s
knowledge. It is possible if in the Indonesian and Chinese universities will be established some
research center focusing in Indonesia and China studies which of course base on language
learning but then spillover to other field than languge.
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(home,room,bedroom,table,chair).

B AR AENE, . (D% (restaurant,cook, waiter); @)% 4% (zoo,park); ® & ¥
(Mall,shop,market);® 1t f (hospital,doctor,nurse); 3 % 4= (police epartment,policeman);(®) £
# (school, student, library); @i #(post,office,Newspaper);® 32 il (bus, train,plane);(® £ 4f7
(art,theater,museum); 0 4 ffi(bank,money)

Bribz Ak, ErTUGREREW: ®H, =6, g, B )5 R R N .
R NFEH RN THESE] . [HGE8H] .

FE [ 5K S iE#E BT L (Foreign Language Resource Center) “&i#, 4)5e#EsE
AAFELL [Who are wel ZyF/H, HPT3ER (1)FR R AN LR GE 5 S AR ME W5 1 AR 2,
1. RBBIEINGEAEERT O R EEERIE R R

? Foreign Language Resource Center, #¥Hk: http://wayback. archive—
it.org/855/20101103144925/http://nflrc. iastate. edu/
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R 2: RBIBIZAMGEHE BI04 5T Rl TR A SR e A

SEBINIHZE 2T AT [0 4hAE R 42 v v A ST AR A A8 5 S A e | 2
SR RS BB R N B EOR SR T AR G e S AR RERE . B AN . 245810
— RSB IR K3

R3O T INIHAHER 2 b AT A G 5 S AR | BB

& M=

a. Greetings and introductions b. Family and friends
c. Pets d. Home and neighborhood
e. Celebrations, holidays, and rites of passage f. Calendar, seasons, and weather

g. Leisure, hobbies and activities, songs, toys and | h. Vacations and travel, maps, destinations, and|
games, sports geography

i. School, classroom, schedules, subjects,

. . . j. 1 rtant dates in the t t cult
numbers, time, directions j- Important dates in the target culture

k. Jobs l. Food, meals, restaurants

m. Shopping, clothes, colors, and sizes n. Parts of the body, illness

0. Technology

TR SR AR, RS R O A B AN EE R R # . B,
AHETEAT B 4 5L SR AR R, R S EE F BR R R, DL T ERE R .

EBMININZE R, Foreign Language Framework for California Public Schools-Kindergarten Through

Grade Twelve. http://www.cde.ca.gov/ci/cr/cf/documents/foreignlangfrmwrk.pdf
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RIS RRFAGAF A S I EE 2% (ERAYA SEEAR TR , SEEa H .
ARPER THF] , WHEEDLMMT. TRESMBCF N RELMHE, HiTRZERD
A R SRR S IS B B A B RO R R R, R AT SR [ AR A ] A
WEFUH)— K HAR SRR O, 2 4 %5 4h 5L B Rl BOM i s T

M. Bk

B NS —HSOAR . TR RS A SCAE g RS B (58S 22 |
W, SO T T R I B R A o AR TR SRR 2 BT VAR R 4 B B A B S
Jik, SRARAY FH SCA o3 AT 5 236 F I 4 52 3R RE BOM AT A B, AR 8 98 R AT AT,
A6 AR R LA BS  (Learning Community) , 78NFE [Z25 3 JLHAE | . BB ILFEMEEE
LT AR R R . R A T, SRR S R B AT DL AT O AR R R AT A
KRICHTAERA (R . B AHAR I B B Eh ARG, S M. st BE. . 5T A IE
TSR FE 4 50 4 SURERE b (ORISR o AW 7T IO 40 38 s T B B A QR ] 22 M RE G 5
( multimodal discourse)f 3, RI# F—FE DA L7755 R & 3t sk 4L Ak v gk b &, DL Bh4h 5
MR ER. 2R, RGERIHA. BE R, fE. RS L ERE ARG 2
JCRTREAY s RIS B4 5 C %, E2 oatmE A, REF A, B, . il
W 25 M A R T 2 e R AR

h. BRAuAE RS
(¥ PR 21 525 5 20k 4 H
L GRS A S S A

AW T35 SE [ W JE BRI M 2B 3 (http://education.state.mn.us) Pl 2 i HEE AR
T3 Rt B2 GE R PR, BN

R4 KB Je R M H0H A s ) 5 5 L A e R
H4 H R M NE A

(i R 5 oE ERCASE TR 1. SHENBIUR YIS R 55T
) My Chinese W JE & A 2. JLEfR, A \ER. RN

Book 20064F tH i Bk [ERCNA ] TSR
Bl [#EEE] S,

(PREE 4y 5t 2 et db 5B LR A IR AR T RE R BT 1) — B )\ K 4

i) My First " OK 2R ST ERET (M) HERE M

Chinese Words . 20055,

2 = ANANE, BEBE/EK
. B, SREA. Kk, 27
Bz, . e R/RE. &
W, e, KA. AW, LB, B
CIINIBCE A e AN

Q- W) JEE: b A GE 1. HBRACE12RES,,

Chinese Paradise RPN T 2. #MERAEHE). R R,
#t. 20054F. S 5 B AR TR FRAREE R4
B EMAE. . JEE, EiEs
B FREPINE A, Al LB AR
IRk R RS, RS R

BB R . NERSE: HEhA
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LR, TR, WEH T EE

otk . SAR. T ILAEER, RROCIN
BEATBEE, SE AR,

(HR FR LR ) HFiE:. =B E 1. BRENE—FNEHMELE (L
Chinese Made A R 2 &) H Z+K) .
Easy for Kids f. 20064F . 2. LU, WA 16 k. HAHM

A fME. SREGE. AN
By mHm. B ZMEEE . M
ATAEES . sZl TR BREMK
M. AEAHHIE, 2FHED. &
B B . RHRmAE. SCRS
FEARIRTE . B, b e B e A
T,

F TR S O

LA VUH, A R, FRRERER

Cpge 5o
#& ) My Chinese

Glbi. K% 1.
Bk AR A 2.

First Chinese 7o 20064F SCHME E HITEEN A . BRE. A
Reader LIPS EES S

2. CERARER L) FLEBMKEE
R5: RBIWIEFRIEM B E MR TR R E M L R

TE T A BB
| pE. mEC AmE -
I.E%Fﬂﬁ*ﬂi[lu H\ ﬂz\ ﬁ'ﬁEl, U\&ﬂzﬁ?\ EELEEI%
- WEE . Jrfn. B R o
L ETR st GERRENT) WH
ot w e | B 0T A R LR O T
Sy puuge | ABERES SAEE ) T e bt e B 00 %
Rriodi . B e | o P i 52,09 58
S R 1 R A, fEAE (R SEEER) A
S HUAH CGETRT WL &2
%ﬂ@“‘% R IE. 1% HEH e
_ _ :
S M ﬁzgﬁ‘%ﬁm‘ R
651 B . B TEANES
\ BT (ERRET ) o, K
7 AT SR SOH 5 e
S X2 TEANES
o W e TEANES
10,8 B éﬁ‘*%‘%“‘ﬂﬂ‘ A
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FESRCH R BIEERD, &F

o3k 25 4
LERRE | MR sk | CERSEEO) A (S

g EERE) WA, HEREAH.

.
D AEEE | ARLETONEERE, o N
St 8 W, DL KT TRAMES

REUNE, WHEELEHMIEE, #ZAFELFRE, el m8mamsh. B
SLEERR MR AAAE F R 2 I, k= Rt & RS BUN M e A/ f e, o B H
AT #Op AT I KD

() SEEE SN CBIER) O

(EEk) & —ELLERNE AU UTR G SRR HR, B NERA [£H
TNt FERERLE | S — RSB, RERWRESH 12 HFE, §H—FE, &
H 4 /NEIG, HMIL48 o, BEAMEHRBEIL R, BREDW/NRFIER E)
G GERRAE .

1 KD 1 B et

R FECARERE A BERR,  5-65%40 5L
piclEl —{lE A 73 VU
s FREILR, B8R/

T T | BAANRIRE, 55k A B B 3

AR SR HRAGE S S H

FOREES | AT A, AL BER. BROCCIGE). BT ECR. EREGRE D

FOREE) | SR, WGE. AAE. NEE. HEE. £, BB A

2. (EEEk) B FEENE

CII8k) R RELOM I AERS, b 0 2 REAE Y Eb SBCAR Bl ) ) 2R, ] ) LA ]
CUSE A HE SO /N T2 A, (A, 3 180 A 080 T A48 o Bl 2 TS 1 4 A 2 AR
FEZRHE o
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CCIERR) NSRS (R BEE)
| Eog ik S SR G AR EaET
12345, FjE/NER: N IR ot NER
IR | 54321, —fad—ig, — | ik w9k
B 5RA% | 12345, 678910, ® 1730 e
109876, 54321,
BH-. | 2R R | SREM_
BN A, . [t
. _ S E et A
- RER | B=, AR, P L
ZRIE | 2. BT, o ’ BT
g AT Wt
gyl a)ilip g s L
Pee T, HEHEAR, DeF BE) | Bhonaot 1.
B | SRk, SEEE), i Mol BB | .
T ok | mmemam, . v | s,
B4 B T ! S ENEET
mo| s | B mEL %ﬂs HREWE | puswn
7
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4, (HEERY WIECEEAR S|, M (RE L2
Bl RMGH: AT %5t
—HR  BERAE A He
e H AR WETEE): SrE)—8) (15 708
1. BB S 1-5 0958 | 1. ZHI—— S SIRERIWIRH P, Y RiREE
o ﬁ
2%%%1W§0 2. EHAAELY R HER 1~5 7k, REERFRZYE
3. XA HECEA HEFREESETEFR, e
Fo 3. HERAAEZN AR IREUT IS R, kSR,
4. HERHHE TBT ] &7k (MHFERAS FTEHYR B
%) %g%%%%mﬁﬁ%%
S, WS RLEIE, WLATENL,
H i sEH 6.%?%%%E@ﬁ¥,%%ﬁﬁ%ﬁ&o
L 23 45 7. HEIREIFRE——EE
EE—: FLE Q548
1. FRFiE—IR 1~5 GE=83F T4 MFRF, SEEEAH
TRHRIrFEHA R A ERSERSEAT O RESE
s 2 WS BRI 1~5 GO W B .
3. FiiABRERER RS ART R L.
4. W BB BRI =H
2 e A S = BET gér%: S & =
LSRR AR 5.§E%Tﬁ%ﬁ%ﬁ%%io(ﬂ%mmﬁ #H 3t B
BEt, BHWTZ tiﬁﬁwwﬁ%ﬁﬁﬁﬁﬁiﬁié(hﬁo
4 (2PE—AN— 7. HAEM, WiET R,
k)« AE ﬁ%ib__ BUERiAR (20 404%)
1. ¥ZETIE R 4 e i = Bl T4
2. ARSI AR L5 b R4 .
3. Ak & BT, REAHRRIRIRE — IR e RZ A AT a2
FIAR S R, A T 7 R B R B CHUR R
%) . ot
4, FRICH AT B 50 B4R 0 B A R
5. BB
6. MAAAE TR, WAERESHEZT R BT,
7. B EEEE): 12, 123, 1234, 1401 ]
WEI=: ReFE 1 (544
L
LAREH: W 1538 L. L
2. ZHiR—HEE, Y (8. &) ZEE. A =
3. WKIRIEE, AARE R B— DRSS
EEII: REW2 (10 480 .
LATREE: AR I U SR . ;Z;

2. BREE HATNE NS BBk ST AR
3. JEAE R CER. B0 SUTEGT R
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4. SLERS AR Bk .

EE L R RBANE—RENER /BRE__ (&)

(25 4r88)

LOAARER: MEAT TRENER] . THREEE] .
HE (HEWET |

2. ARG ) MR RE 8 C DA IR AL
Fro

3. Wi TERARRER [hEREAER] , B EHRE.

4. BB TEE. NER] R

5. #mER [ (o) NER /. (K 1, g A
B AR 1

6. HEMEIALE, 2 5la BB AT,

7. HR A (BEG EeaaM: g (#
).

8. JHJH A I B 47y VT K

oy
T

Tk

"HREF R YRR
BEGK - A CREES

g1 | HE- ANE b | # | EaERk
E¥— - B2k BT - ZEE
BHi=  WRY  EHN- BT
RERVEER > HEAERE -

&5/ :
S | B H MR b2 RE - EBR
BOEE
1R&F - /RS -
o |y LR
B 2 [ gn. mR-
SREM%? SREME -
;g/i F | E-B-F

¢Eﬁ$
(] = K 50% ; 2 50%-80% ; 80%-100%.

BB BRI 35 HOE ) SR, 22 SR AR IR 5 1) Hh B8 S Al A s 5 745 BN
jEE’JEJ%, BRSO G AR . TR MR 2 M R R 0 B B
%%E’J%%ﬂ““ﬁﬁ RN MR, TR ARSI H A T
'Jn SERE S KR, A LER SR ABNGE. GERD AMHmT. &
HUR R, FORR R R A AL AR VR R AR I RS R I RE S R R S BAE
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B e S MR SRS I RE JT . PTLAER, #OM H05E 5 R 0 R [l 52 1, A 06 B 2 B
LR A A RS o SERRIIR— R TR S R, SR AR B T R A R B A

2HE R

JTREER (2013) o AbSeHLE SO HR BN S A M. RRERTR R
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REETRBETFEXRATRTE
EBBERE ERRZE
MR K meUE 4R

#2004 4E 12 H 26 H 5= 8 Birg i iR RRL, 2006 EHi & KELIERE & R 2 H1 e i
% (ACEH) AZHfEStA:. [RAmuiifghli, P2 NGO #EBhmifs, JLHEEMHE. [H
R s sy, PR AEAEREED JBAs A%, AR, MR L WTinBhen e N2HGE, A
W HEFE R R MR 2012 WUE SRR i As e an s KA . P Rl K B A B e
ANAD AT G VSR SR 2, B e G A L SR S AR R A, RS
PSS, R B

d

X &

AR T A AN ERE R B E R R E T T AR, WP UARRBEE
Z EIJE B 7 I A RO A A R B RRAR N . A H AR I ARy, e B e JE R
I, EE AN EIT R SCHRIT G, DUt B e S AR AT
B SO S BERE RS IR A SO HOR TRy, DR T R R B A B 5 R
PR T8 LB, RABIKNEZE AR,

AT & AT APRE BT B RS CA BT RM, W TE S
BN B FRRIEH, BEAT GRUEMEELM R, EEmesRis, AR
AREE . ATUE T R/EZZNGE, R IT A RIEE et & 108 55 R B2
T E.

AT 7 AEE BRI HARA -

(—) WHRZHEANEFEM T GEE, DIRAtE b g T H% .
(=) RAGESMER Z [FEtAe ] #M I ThRE, DU BE 3% &1 BHE 10 okt .
(=) BEZTHRERMEA B ALIIRE, IR 2

(P9) 7 B8 By 5 TR A kR

BSEE . B Y. A, EELHE, B _oGESEE
Abstract

This research is to establish web-courses for overseas Chinese learners of Chinese
character learning. The beginning period, cooperated with Indonesia Aceh Digital Learning
Center for courses there was a pilot study last year for our study target. Experiment on-line
with local culture and native characteristics of Chinese teaching materials to assist local
Chinese teachers in producing, at the same time, by means of developing the strategic teaching
of Chinese characters and for overseas learners' background characteristics, the development
of the adaptation of Chinese characters to learn online material is oriented to the main
objective of the study. Moreover, the Chinese teachers can quickly and convenient access to the
system existing teaching materials, and conversion of textbooks to meet local needs in
Indonesia, and with the production of teaching Chinese system, so teachers there can easily
teaching, students can learn effectively.

The basis of learning Chinese reading and writing should study the characters, they are
combines with visible, sound, meaning that learners must spend a lot of effort to in-depth study.
Therefore, this study first taught Chinese characters starting to convert the Chinese characters
of the Indonesian region Cards and teaching platform as the basis for learning Chinese.

The reached goals of the first year research are as follows.
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(4) The multilingual Chinese characters teaching materials to build, to provide the overseas
Chinese teachers into the teaching.

(B) The textbook "localization" conversion function for the overseas Chinese teachers, carried
out in-line with local culture. For this, the rapid development of the linguistic identity of the
materials set.

(C) Focusing on the regions of less-developed foundation of information technology and
equipment, the teaching system it to provide digital textbooks paper features to complement the
after-school learning.

(D) Establishment the interlanguage raw database of learners of Chinese characters learning.

Keyword: Digital learning, Chinese characters teaching, TCSL, Second language acquisition

%\ _H‘-ﬁ%_‘

FEHUAL TR b 38 R ah SO 8 B A 3 AR S R 7 e —, T e
DAAY b3 GE ST 28 M e B R IV T . AR T B AR R IR 3 5 SO 4 K
BB ST B AE Rl N 2R W 2 R R sl A ARl N ) S R 2 S . 2R 5
REMEFEREV G, W HEHERE C A REEE (nonnative speaker) )4 3 55 £
BE T EEE .

H Tl E i B DL B JE 0 7 A8 1 HE RE A A S TR B B o M T s . B EERE
WZEFHRMEY PRI, BNICAIRZ 255 I 2 0 B 48 2% 2082 1 &L
ai, MAMIRBIMNAE TSRS, EEEMEN (T2, &, F& FE, AR B A
—IHA R E N, R, HRIEER TR EE, BHZ R 2R E E W
i, DR, A5 T AEERATH MBS RS AR SY, REREERE 1S DLIERR AL 2 Bl AR AR
AR E R, AR BT ENEE, EHEETRREEERG, UAEEENE
FERBL.

K BHAEK

PR GRS E B R, AR ERAMR S RIED LR, By R hIER—
I8 e A 2R, AREL SRR, Bl AR KRR 5 SR . AW TT SR R 2 & Ah A
MR, EERERSE T QE RSN E B, BIERMUTTRE EEH .
2B T B R IREAF RS S, RIS B /R B, #EERE, R
Rt B AR, WFERRMEELR R EIRE: 1505 T T 2 55k
) R B 5%, AR BRI ] ACE YR, AT AT B 9% H R A, LR A B
AR A B R, Of A s SR R AR A A R, SRR AR DL KBS, d6AC
AT

AW FURR 45 8 b e GE SCHCT R IRYE SR H e B AT ) 5 B IR T R 0 SRS
BV s AR Gl 7 B0 AR R AR SO R, R T
L) A, BREEERR IR, AT I RIS R A S L
A FERIE R P AL AR T T REE T G N E (TG EB0E, 2009), R
LI

1 RAGRPAER] 05 AR, BRI TR Z R L RN R

2. B IM SR AL (0 o (R A BB, A6 5 2 NAEZERE LIRSS, BlAEM %

B A E AR R N T EAT 0 1, R E SRR R
SIRMAFSZE A, &K, KCEARFECREEREE, 76 A

LU IE ISR RS, REFEAR,
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4 BB LRSI TG, A T ARG 7 R B 5. 465 Google™
R AR, B M A T L

2. ORI
—. BEE

A B R R B JE A 7 e e RE SRR S . MUY 2002 SE ARG 2 AR, s
Pt A AONE H GV I G S A RE N S LA TR, R B a1 T
THEGEB AR L. O ERE N, A AT A I RGRATH A, bt
7568 o 55 2 R S R A A, R B OR ARCE A A . A N R AR R
e H AR RER N BSEE, EEAG TARKE A, S5 R, B
B AR R, EHh SRR

FEABRHCF T, PRS2 IR M e O Rr vk 22, 308 Uy ST DU B A 5 38 AR 1 EIVRR
HF o AU BEAR S DB R A Y T DA T BRI [], B AT S T B, BB AT L
M G S GF R, MSREL 2 A S8 LR, AR AR B ik, W
LRIy 3 ] 22 Bl 110 4R 3 A BITRp 28058 1) 18 B 52 74 B2 il mT DA RPDBy T B (R s
2008) , AMEAELFEIERFAE L, A DU AL R B I BT R RS, (HRAG 2 R ) |
ORR I, S BRI & 2 i ERRR ], e SR A E

FER 2 B2 B, AU DI T HOR T B WCF i, B EEE R 5 LUK EFLASH
REIE, HRZ2%.

ERETE R

FBI MM KL Java Applet 2y Al 5 0 A5 B A i,  DARG S 05 50RO I 3
EEHMAR, UL HIREE A, 28R AR, PR P w2 B (]
MR ImBeE, 2009)
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HR K B i R TR B T8 SO A DR | AR B R 1S S 2 SRR K [ ST
@M O HRERTURR, BEE TETREM. By OO, BETUies. 3
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AT 5 Bl DUE M A2 8 AT AR B 0, MO DME A S ERR B2 . AR
1R AR RO, B DLEDRE (0 SR B R AW, S AT LA
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= RO W RS
(—) FRSTEREBIE

AW TR SRR AT B IR A, R ERRRAR, AT E BT

RS HCR A AR, BIFD PoE HOF G TR . HURAEA, Mo T A R T B
AR RSB SRR R D, AT ST AT B BB S AT T R, P S R Y
AR GRS . HCF R TR BT R IR H Bl JE R B AR U B AT
AR AT ST B B A S (Rath & Hsu, 1999) o ZASHF S50 58— RRAE BB,
BV B b by R L R, AR R A
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(=) BisEn:
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TEEM IR RE T, TS B i e B B AR, BT TR 3, S
EARER, DA R RSB E, B, EARBEES T, PO rEN
BN A A 5, R SHE IS RN RN LU 25 B SUE .

PLR &2k 2 H B

Bowk [F2%, RES? | . 373,

FoEk (A& - BB EK PO E DN

B=RR TIE/ AT | IEREMER T3] A1 TR AR a) R el 05 5.
SRR TREEAEE? | AW EREEE, RIEACKEL.

Bhak (2082 | KRN GENHHE &N, B a2 .
FoNER [RAR] « NMAGENEEERRE, Bk L ZHKZD

FLER O] - POCREGE NS

71, Hak B FIRHR I E AR R RS2
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(Z) akAE
Eﬁﬁ%ﬁ%i IR EEREE A 2 ANRE, RN O S AT ST R R PE
5, U EEAMNE AT ERR, DR A EECF AL, HRNES

EW@% %%@ﬁ+Aﬁ%A+ﬁm¢%%&EMﬁﬁo

HERW E2H R T RERERE, Wy AR RIRE . AT, HimE. @
BTN BB N R B ERRAMESE, BRSPS, T E. w0 H
B R MREEER,

BRHREER G R, BAEERNR 19722 RZMMEE, B4R
FERAIRIE, WM AR it R R R, R ELTE
Moodle &, 728 A A R PT S5HE 7 25 1 6

B 3 Moddle a2 #2F4E (%X~ BhATHE)

B 4B EFTHETE
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(2) & HIuh BT 3%

SeBE A 8 B AL i BERE D58 BobE R A A R B RE S 5 S AT R D R 2
AW TR AR L BZERNEH, ARG AREERESEE, UNGH
AR S SRR IR . AN A TR E O E RE A, A SR AR HO I A
FESGEAFEME. R BRON, BEEMEERG R GFEEERM . FRZEREA
PR GIAFREREN S EEERET R, AR XE, DENEGETHRE
M. BWEREZM S, REEERACT LERGEE, BB R O A
2R 2E A0 A b JE A SO B A ) 3 S A (] 5 B aR)

fil 5 bk =) X det L B s 9

APEEERALUNZAIK:
AR L AP R SRALEA L BRI B 1 S B, SHR A RIS . A
()R J5E (R 538 3 AT R D 305, DT & BERE A 52 8 B VR R, PR HE RS
B WA R . B AT LUE A S T & (1 R D B D fe S R B A S
BH RAS LY, HEP, REREREE B S TR, 10K
LB E A e R S A T I E I LR, DA S B 3 S B R P AR

46



Proceedings of International Conference on Chinese Language Learning JUEH 2 E bRt & - W&
Learning Chinese: Who and Why? 22 3] iE: 2£3]4% 5 H A%

AU 2. ARtk B P B R T DU R D B R A AR S S R AR R
PO R PRARAR TR SE AL 50, B35 T DL E R Bk B AR B B BL, 3
MO R IEGRZ S8 5 B FE AR T RERR S ), DR T2 IR

AR 3. BmEIRGF LB EEEN: NEZEEMEEAS, MR s«
EEAM LR EYE, FURAr G A F B, A E S L
REThAE, WOEEHEEEIM, Plma s eREE. AEEE. At
Wrsd . BE TR EIEBIE, BRSSREEAMEE, DA R 2
BH R B O R

AR 4 S EHEMEE T RS E:

(D NHENE: AR 1 BYE, BEME A T2 MG, B HE)
HRAE.

O EFHE R BB FH SR SRR T, SR AR By i L A R SR A AR R
B2 A A A R, DR U AR AR U S N ) 0 DL R A R R, AR sR S
BB B AR A R A H AT E 5398 W R T B R R, JE0 K 16
SRR, Flw. BN EAT. B RS A, e (7]
5] WEL b TR T WA, EARETITER, REUMEMH A,
FRE AR AR L B AR S RO HERERE, 8 BB 2 LSRR sy s PR S il o

IR 5. 2B FH EAGEM R E BN RHIE SR H R, SO R
e BB, SR H A R W LU IR 2 Bobf, ST UK S B 5 T R
M oCE, BB B EhErE DhRe L A BV REREE ) . TR R, DU B AR S,
EREHESENHK.

ARATEZ RBIHRER A
N EBRBE . A 40 K A 3 7 R IR R A B . AR OS5 80, B AE A
P8 BN & 1 10 LA (0 BEGE (080 B (5238 3 S /8 8, RERE B0 (0 LU 4 4B g ol
), A SR AT DGR H O 2 T X

AREEH.: PRACEE GRR, EEW LUREL AT B2EM R, 24W
A LURE E CARBIER, (HATIE R L AR HOR A IR T .

HMEE: AMEEETUAT S EEERCEM . BIET R, k. MAEER. &
iRt BENLEE RBEThRE, BEEHE N FHFRATCHM, RETEEIE T w2 E
BN BN QBRI AR

o FRMME: REHTMATH. WAL W, RS A IR B
F1, SRCT ESREUEEEMCIE. ERE RS, R R TR K
WAEIEEDE, AR LA SER T R

© RUL{E: REE IS E B LT L 5 A G R S, R 1
TR A WA DA, RAR IR T AR E e R R
k.

o IBMFEBAUE: BT 5 5398 (K HIT IR, (LB ERALT TR
NHH .

SREE. (RS R, A& A S R AR, K

o ] LAEE U R, SR B0 BURIT, OB AR I R0 5 2 10

BRI, R MR S A B R, SRR R,

SATHA A R B AL, DA (I PEEL BT 0 B B A SE [ )
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ERRE B AORAERE, ATCURERAE IR 22 5, Bl A SR AR (KR ] AR, A
B SE B R R REATE, 2R BRZ RV EER KR 2 RN — .

B RSP A REURAD RN I O . SAR005 8 ¥ T DL b
GaERE, YRR, REEHIRREF OB, S DA T AT L 0 B
Bh. SERECPRDARS, ROERICPEREN, (00 H R E R A
S, THCRRG R U3 0T BBE R AL REE R I, ELIR AR O X,
T B R BB B AR L R AR

BUBEE: 0 Ateoe . SRIRAE . B, R&0E KB A R MR (n
RERELLBI SRR -+ 5) , HCE w LLE I DL Bl AS Rn 5 B AR I RCR . Fimn] DLAg #5224
BB LA 25 B A IR B b, N0 A AN PR S AR A T R 2 B R R AR
B R RS S I RRAR R, B S 2 R A PR ] i A R 1 g s 3 R

BB : ARG E (HSKD 8 A 1 R AT e e .

REHE: FEHADETER, TURRE S M BNl — T, EREEE T
BTN AE T N8 . DAEERE A5 R S S E B AT A A, IR R &R
M Z AR E AT MR AR AE ISR . BSETEME ), Bk TR R AT I IIEE,
AR5 5 LS O AR, AN 5@ 5% 38 3 se 2 e ol A 5 (0 3% s sl o
AP RZ 525 (0 BE R BB 7 PF 3 B P SCIR O Ao, T I8 1) o ) P 35 BR R SO/ e 3
R, EESEE AT UL MR RE AR RAET R At DL K S IR ) 2 A
AR BRI ) ST SR KRR A

FRAHE. SEEHEFEHRER, LEEGHTEELE HEE LEBEEER TR
AL H BRIV, 555 S BT I R A5 5 1B B A RS T Insa s,
LU A 22 H RS AR )

ARG EREHH RO R 2 A R B S H S LIS A TERR, Bt
AR SRS, B A8 5 AR R AR B K AN, LRI R RN, (2
B B ARR N E W] DR SR, 2SR A REES AH
PR E S B (0 206, BEGE 3 A0 LU AR 385 5% 38 3 1) 2 5 SO RE AR AN R MG 205
WEh R, SRR, HAREA BRI RE RS E ERR 5 2R AR B
e L AT I 5 15 O HE S JE R RERE RRCAS e SR AT SOM 1 TR 25 U P SR G5 3 A 4y
T AR R R ) AR, SR R RR AT LU B RO B, M AT &
FrdR O B i) S B T e, A R o B 7 RN R AR A AR, S A ) R AR A B
RSV RERR B BO I 7R B REXEAT 538 s[RIy B RGEGT s BE 7, AAT LA A1 B
AR E R BE . TR ZEEE A DUE BB, B E . RIS
B, BeEAgTEIZM ERNRE. LG, BRI B A i g #m
R I BEAR AR, 102 ST 5 AR R B T TR
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[ 6 2 B At A E R D AR [l 7 5 A b [ D

FANAWE T S AR AR SR T RE, AR LR ERRERE R SR R T RE, %R
ERRISERGRE, £ ERREOR AR, WA HARRDEEEM . BhEs . 2R
B/ R GRE AR R O, AMEAT SR A A R, AT (A T TR (AR AR
g, PP S ATNREA RIEREES . () ME SRR AT DLERAT [ RARYE ) 5 sUE
i1, Bl RMPET LKA QB TR, EEBERERERIE R R ETRY,
A ERIR, IEEE MR, (2) BV 2 5h B & K S A AT AR [
HEER MR RE ), BUR AR B RERES BB, DB AR5 B 2 B RERR IR, 10
FE(E N EE D HRRE SR . (5) A AKGREREA TR A2 BN ER,
AEAERZ RS AN, Tl BRI RET R B REE R, WTETE KRR
o A7 FRAS o
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T —— SRR AR BN JE G 2 BERE )
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\#E

<
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10 BRSCH /R R IR A A 53

11 AR ERE 5~ R ge 48 46 2 (R A 1 BL
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12 38 PERRAR A 3 B AN R LE i) BERE

B R s IR RIS B T BB R, ORI FUAE SO R ) 5 T AL 2
AT/ RIVEE . & T IR B B O IR N b R, AR
HH PR A1 e A X A i IH

() D TER T/ REE TG, HERSESARBEE. AFRERMAR
M2Bls, HFARZEEEZHERNZHEMT /AR, REiH 2 EMEMAEE Al
S E 2 R UL A /R R EE R H O A RN, Bl
FREAECRE N E, B R ERREA R /R, ER D Tl E 2R AR
7/ R E AR

(=) WA /mREAS, ARG ATHEE S SWF NI, T CESN
A B Bl A AR, A SO R IR A LA R O I AR, SRR AT R B
P52 BRI, 0 £ BT o) 2 RE A IO 58 HH RERR /NG R LBROR Rl il 28, s
SR I S S B G R ) BT ) S R R A i R 5 0 ) e ) R RE AR, BB EERR SR
FTRUEUREAS. £F/AFESEE L, RMEMH T ZmBMTEEIE, Bl Google I
Bing Wi AT HAMNT, A7 /5K AEPRABRARERWE R, FRRM Google A
ERFRERIEERAS R, LT /F R REE RN A
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(M9) # 2R

SERRRVNIIETE2 Ot Eo g iy 3 S A E A S € 5o S FISIDETHVAPN 3k g 1 o
BILAER AT 19722 BRI, SRR BRI, BRI 00 /RS ) SRR

5T LB Skype £ EEFEEN MR, WA B R8T AT
G, BEAAE 7, AT DARR S A AT B LB, B th A A AR A S T
Y& AIEEUE 9ilIR N Saat 3L

s kR EAGTDES € - EE S )i e o TR S € DN LI = S I R B R4 1]
T, HRERIHEES LNOERHER. WRs ARG, EE? W
A EH AR MR T B (A8 ] Tk, MRIEMAEEREI LHIN. 7
fh, WRFLRH BRI, WUH B2 G, AREEN I, wn MmNy
iH.

fE. AhamiRE

AEt B RN D, EhRHCR T B BAR R IZS NN, Ak, B
FRA SO R BT B R AERE, REIRE 5] K DO BUR R E TR, ERANE N AR
BRI, REAS A B M AT R, ARV R AR R BSOS R IE R R )

H AT R4 E I T Re B IR 2, (BMEAMESYESER, &7 RS TE A EREE1
L, AR L ARFT L ZERE AN AT R Ry AR A Bl R A B . RO E L H AT SR
W/ (DR EAMSETRINAM SR, TEEZEEHEER, ZHEHEEEN L
I, SHEFEGE S RS VIR E AT A B M, DB E V& LM REEENN
s [FIRe 3B 58 o B Rl BT A I 98 R EhAm e v, tRmT DU S S e O Nk
[P, G R 50 51 B2 7 3 30 1 523 I R R B M . AR A R ARG Let” s
Run World-#FE L, #hk: http://myct. im nuu. edu. tw/Nuuim97/. Zi#asH google Bl
Ay, AGEA THEFHEE !

BB AT S, BRI B A R WR. W MR
SRR ST BRSO, BP0 B TR A A TR B, DO
ST R EO: B REAE:
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FHR EHEAKRHE:

ENEiE IR AAEE R, S AR Z S, s R R A N, A e aiE
P, KIZW%%M@%I T B R A AR BE A 5 3 5 S B JE K PR 3E R R
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AR (2003) (EFHENFERMER) | 646 E2ER,

IS . WEGE (2009) <WHNE _Es2E 2 METFTFRREE Y 6>,
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EAT IR R E AR S AL AR B P B S TR

Juliana
Universitas Bunda Mulia
juliana@bundamulia.ac.id; yunshiang168@yahoo.com

[RE] R, Ek4eRpilNR 2 o RS a & PR BRI R . A NIk 1 RS
g s 0 5 IR LE R STATE B 0 AT, RIUE ST R 2 5 e 0 AT
HATIR 2 F 48 0TI DL Bk g SOl T B #8021 17 B3k o IR A I A0 AL A o HL B
Y L o I A AR AL Al A 32 b B AR U SO AL g 2 i . B IR rh SO A e R e ?
HAA 56 DMRIRIEZR, BAREZBIMARRKIFEE? 822 H 1 AT
JR RBAA P EAR TR BEREA: HilE, baju koko, YA LA RKE
AR, TOHEARRISS, EEGeAn, FALAREA . BT, KO, Al A
RGN, K EHEMR, I

(R8I Eakd, hECooER. ER. ALK

Abstract: In Indonesia, the Betawi people are considered to be a nation of pluralism and
cultural integration. Jakarta as a cultural center and the Betawi cultural activities are
inseparable. At present, many books, periodicals and Betawi cultural counseling books have
introduced the Betawi casual clothes and dress and clearly stated that the Betawi Culture and
dresses have the influence of Chinese clothing culture. What are the elements of Chinese culture?
China has 56 ethnic groups, the specific body by which the impact of the nation? Through the
analysis and research of the author found after the elements of Chinese culture male casual
clothes are: felt hat, Baju Koko, batik cloth; female casual clothes hairpin and head-dress,
Betawi clothing embroidery, batik cloth; Cap and cloth belt, long coat,; female dresses are:
hairpin and headdress, long Kebaya clothes, batik cloth.

Keywords: Betawi, Chinese Cultural elements, casual clothes, dress

1. IS

TEENR, BB R 2 oA RIS ARl 2 P AR R A R BN 25 5 ST AL 20
B 2 e 1S 5 TR RS 40 T o (ELRS FR AR R RS 0 5 LA R 2, R R o
T BT 2 e At 5 M 1 P 7 T 2 T 254k, BRTAR S T, 9T LA J% B ik A e
A B A EA 4R T D 2B R s TR, I L WA T 2k 2 s 95 R 25 4 % o R R AT
SCACBRAN . o R PR ST AT EE 3k 4 A 5 TR B R R A RS 2 T I 56 AR
FIE S, Bk ik S R R 2

2. Hip

2.1. BN

RN B B IR 2 R o 2 AT, FRATT 1 20 B A B A A ek X e YR ] 78 IR 4 R
Frse b, FEEMNE (HREERYETY) FRGER VR E . #E T ==, Bha A
EREJEAE LAAL, A MM . R, SRR A RS, P24 7%, A
&I R T B ML G s 5504k, BEE R R FER KA RIEFR L, &E=4E T —Fh
BRI A e . fE 19 thadd, SAOREMGRER L TIRAREME, EoREEM®
FRFEMFEFZIREGEW. EFEEEET T/ sCeon Bk g cth. Bk
9 N BHF s T DLNABAT T IR BE I R -
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2.2. BRAREILEHIRERIANH
2.2 1. ERBHERIE RS 51
A. BER
. HilE:; AATE (Baju Koko) ;
P8 I JL B A T BN L KR TR
B
A

2- 1 EIkER BERMEE. AR, 2%

Kl 2- 2 ELIAYERRIS G T 2— 3 EIk4E A TR A 2- 4 EIRERAS IR

B. &fEfk
AKRE: EHERAS  (kebaya
kerancang 5% kebaya encim) ;

W GeA s AR AEiti s

2- 5 DBk LMl K 2- 6 Cagikiimiitli
#

222  BEREEHILIRSFEN
A, FBALR

a. Liskol #f/& Lk 4E M) 5 e+ BA NS0k
) A NE

b, KRA MY IR 4E 5 KA IR . e 81 =2
G rp [E 41 (kerah Cina) , ¥ FH B L
B A SR,

c. i, &EHIFREES “kuku macan” %] FEALLH]
BN o

d. Badik gl kg AN T .

e. Lokcan &—MfiEw, BHERERIR liskol —
FE o SAER RIS AR

£ T, SKRR P RMEIE US4 2 B ER

EwtE.
2- 7 ELAYEIK BALIR
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g R
B. ZALAR @
a. KE, ARFACHMIZE
b, K HHE IR, 3 R A IR 28 B R b
None Betawi” HJFLHR
c. WA
d. MRAE R He % ¢
e. EIMFHE Pending ( &L T) d
f. Peniti Ranting (4571)
3. Moo 8 kR AL
3.1. BALEHIE
3. 1 1. BER
EX4elr—%& | #ilE | Baju koko o | T T
AT AR ELFE i3
S5 ERERM | BE | A 23 MRIE B - B (KA | -
LR 5 ¥ ¥
5 G BAR B | ®RRKES BT | - - -

a. BfE (Kopiah B{ Peci)

ELIA 4 55 A8 AR B E 110 2k =02 5 B 5 Sk A B g (A te AR 2 A s LZERIN, EIA
Yejr B AAN M peci BE kopiah, FIEFA “&ME” o “SiE” . “FHE” . “TmE” ,
HIELHE, 2 A, BEA, BWEK. E. 6. E2ElNERZ2ERE, HEE
SERLI LA . RN E 8T R R RO AR B 22 O, AR SOAL FR g Sk i, miT A AN
B E M, BOICHENE LLR T E .

3= 1 AR Sk i 3- 2 RO

Baju Koko F#1#

S T JIAR T EAgREN TS TR, ARl k4% 5 8 i i s U2
R E AR, R E AR E BT . AR IR 4E N LAY & kerah
Cina B kerah Shanghai. = &2 E %8 EREATF 835 e baju koko. M'E
SRR AT LR 1 2 52 B B SCA IR o 3 A2 (R D N DLRT BB 78 Lk 48 Y A (1)) N 8% 1
A N —koko B EFAIENE. AhATT25 IR 4E % 5548 AR 0 A 42 XA A RR 2 R R [
NI MR E 56 /B AR 1 15 58 2 5 R b, 3% 30 B 401 8 11
FEOLA. A 23 N RE X A AT R AE B TR 2 IR —

X 23 AMRIEH ARG XD E RIGEA R TR, FhkE. BERE. SieE
Wy SRR PHALHLIX DR REA R 2. MR 485 ORI, MR EAOR . BiA
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By PaRMKADBIRIRA : ik, IR, BR. GAUR. AR, KR R AR
WX ADHREAR, 2Rk, LR 5k, Bk, k.

LA T IR
EE IR IR FIEFR

B 3— 3 ZR AL X A H R TR i

EATIYIR A i

Kl 3- 5 R IX DA R %

Eda)
SR TR Rl R T B Bt i
Bl 3- 4 FEALHLK DR
S} g 14 P + 1
Kk R R &k

Bl 3- 6 i KA R D R R

FRAE A [ R 25 % S ( The Color History of Chinese Costume) , 1XFh 3740 278
RAEHARCIER, Wt REMITER LM JERE 1912 545 PR KA A
FRIX M SLA,  Fr LRI U8 ) e MRARE A, TR IR 4RI (1) 55 48 i 1) v (5 SC Ak ) 5200
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Kl 3- 7 PURITER 5 i 3= 8 PR Lol
b. MERAHET
WA R E R Ko T R MR . SR RS k. &
B N5 AR 5 B IR 4 R 1) 55 A AR AR AHARL o

K 3- 9 HRikE B AR

3.1.2 LR
a. RESLH
SNt Ja, EIAZEG LSk S b E 5 5L AR AL

3 10 E A4k Lo 0 R A Sk 16 PR 3- 11 pEDZLR, A
b. EFEHRHISE

2 TR AR R 10 A2 35 P A ATT ) ERE AR 1) 44 B /2 kebaya encim XA 45K — W gl 2 5
SCACREIAT Ko MRHE D S H9IC G, LAY P B ONAE BRI CHEARIE MR 2 0% N T
RENE 5 A VRS 4% 52, ATt o S Pl e A o i L DR D 4 IS Rk v [N 8 22 35
UL AN G — S XM B E . ROk, POV F XA ERERRZ 2 E A,
Kk, XA HEAR B8 FR N kebaya encim. Encim X M1 78 B J& K 1a] #i 2 B2 L 45 4511
B JE A NIOFRIE . Fir DL, 3 e IR R 45 52 280 ry [ ST (0 52 7 2 AN RT3 G i) o R 2
REREIRE . PEASERELNEGRT L2, C&F 3000 ZEMGE. PERER
RIS L T R ESA AR E, £ %4 (The Twelve Symbols of Imperial Authority, H
ARZEZEW: g ERRRE TS e 53, B, Eof. B8RRI,
MR EFAEWSIIE A KFF T 557 5 L Wk IOR g5 A

HERIG MR, LHNIRS . BIRMS. TARNESEMMUNNN &S, WA
PR E “WURBSE” . L BEEE 5T, EEFRE 75 EE4ERMAUT RS
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KMERREEFSRHG . |RENRMAREE, W7 E RKNRMERER N ES, BEED
11000 ZHEMPL. BEORIHEWN, BHREF, Hthi2r2k. K. —H5H
R — BRI BT WA RRPOEE . BEREHEA 1000 £
i, BERERIZAE S, A REEUE LKA .

K 3- 12 4EE R 3- 13 AIEIRIS B 3- 14 e
FRG
c. ¥

EL TR 2 40 N R e A S B AT 2 Rl S AR I B 5, L AT S2 31 e [ SO AL AR 52 1
s&—Pagi Sore fii (&l 3-16) . FEXFAEL LI SO IRAE UM A RIS 2 EH)
i EER IR B T s A (B 3-15) 5 EIA 4 e 2o {5 A ()t S A AR AH AL o

3- 15 BRI iR Kl 3- 16 “Pagi Sore” ffi

3.2. BAEBRILIR

B 4E AL R AR 73 N NALIRFTE A NAL . Z2FEANRBFECEBERIAN. ZFEAN
BB AR —baju demang BY baju ujung serong 1M ZALARMY —encim EFEAR . FR
ANBIALARPY —Baju Abang dan None.

3= 17 CERUSH IR LE NALIR 3- 18 Eik4Eik FRARALAR
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321 BALR

(1) Liskol (7616) 5 Lokcan (T7/E#)

MAAE R A R A 1 0 €5 A I R v DU A2 31 v [ SOk 1 52
Wi, &5 %E Ao EakgE i B R E D T
1€, %k, YELLIX =6 i w78 A 4 i B B AL IR AE
M 540 g . bAh, EIR4EEE A —baju demang ¥ fE1E,
M %k 22 4 E MY —kopiah . 8 R W Ge A 09 A7 I A7 i KRR IR
. KZRFPRHEHA T ER R —batik lasem. ZEH WX 4E
EIRERIAENE AT X, BEARER A KA ME e AT L [H] 652 P
LA E T2 AGL T8 Bl 3 19 SERRRHILE

2) KX&

EUAYE AL IR KRR E B ZAZTE7 AH, (B R TORHIESL |8 W2 3 [F
AR R, BRI . XMW RN — RIS . AN EE R F
E BRI BAL RS Bk ek B ALRA — S AL .

K 3- 20 “keris” B¢ “badik” JJT 3- 21 EHE/REALR K 3- 22 “kuku macan” JE{fi

322 LK
(1) RESLM
U SINIERTEEE, EiAgEEE L NFEL T ARG W R, 2o NlE 4518 &
TR AN —sanggul radio ] #E k5. TR AR KA —konde cepol Bk E .
(2) KEER
T IA 4 ik 4 AL R A ERE IR MY kebaya none, J8 i 2E 3 Xt B & B0 R 2D # R R 2 44
SO ) L A 5K EHE IR B N E A Z AL, R IR YRR I AL D T RS R B
%o

3- 23 G450 v I L B 3- 24 B4k ALK 3-25 LA NIA RS
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(3) BAr

KT EL IR A TR L AL e B0 el A0 A 3 A ISR A ] SC A B 52 e 3%

IR TAEAREE A IR EAZ —F. A—FHREESNEIE

IE B, W12 % H —ujung tombak 8 —tumpal K%,

XERMEEHIEEREE, BEUSt. B UL B4R X 4

NI B A [ A sz . I H, ST WA, "TRER KA
PLAT A2 48 N ER & PSR AR FE i A I 6 .

Kl 3- 26 AN

1 e A YA

it UL BRI LA ia, A B e R A SRR BlE, baju koko, I
Qefii, LWEMREARBEM M, EHRRS, Wi, BAURER . feiEmamEty,
KRR, LALIREA . RENELM, KEHEMR, W5,

S 3CHR -

L. SRS M) . bR AME B S AR, 2011.

BEEREE, MOXGE. T ESCHEIRRE R ML JER . TR E SRR R, 2012.

PP =S, JaAh. T EAERBEARWM] . dEs: P EZIE 2006,

Ja & b [ RO R A Bl & S5 AU 7T [D] . bt TR RSE, 2013,

Chu yang, Chui. (2007) The Meanings of Qipao as Traditional Dress : Chinese and Taiwanese
Perspectives [D] . Ames, Lowa.: Lowa State University.

I.Q,Lee. (1993), (HBIREEE LY The Color History of Chinese Costume [M] ,
M. R

Beijing Municipal Administrative of Cultural Heritage, The Metropolitan Museum of Art,

New York. Twelve Symbols of Sovereignty [OL].
http://www.nationsonline.org/oneworld/Chinese_Customs/symbo Is_of sovereignty.htm,
1998.

Garret, Valery. (2007) Chinese Dress : From Qing Dinasty To Present [M] . Hongkong : Tuttle
Publishing.

Z b . B B R i IR i [OL]. http://www.china.com.cn/aboutchina/zhuanti/ttez/2009-
07/14/content_18135797.htm, 2009-07-14.

L@, A R A 3% A i 52 ZAL 1B [OL]. http://www.mzb.com.cn/html/report/137418-
1.htm, 2010-08-04.

Nien Museum, H R % G Bic fif [OL].
http://www.nienmuseum.org/Embroidery category display.php?i d=21, 2007-11-08.
Nien Museum, b e i iff [OL].

http://www.nienmuseum.org/Embroidery category display.php?i d=20, 2007-11-01.

Sejarah Jakarta . Budaya Dan Warisan Sejarah Masyarakat Betawi : Asal-usul Orang Betawi
[OL].  http://www.jakarta.go.id/v2/news/2014/03/budaya-dan-warisan-sejarah-masyarakat-
betawi-asal-usul-orang-betawi#.VqiBNk8pplY , 2014-03-25.

Wen Yi , Chinese Make Up for Lips [OL]. http://www.chinaculture.org/chineseway/2009-
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Zakiah, Muna . Migrasi Orang Tiongkok Ke Indonesia [OL].
http://kebudayaanindonesia.net/kebudayaan/1602/migrasi-orang-tiongkok-ke-indonesia ,
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PAER I 2 A N R K A B TG R A L

1 R
iR = K
sijianma2@hkbu.edu.hk

IR o T @ 15 SR ROE I B A I R, A SO Ao [ 7 s [X K 5 5@ 1
FHOFCATE DL B, R P =10 T SR IR A N B 5485 . e B
AR, S SR AT T S 3 % T o A s o A A A [, [ S e >0 3 1 B AR A
TR IBCIRES . A fE A BB X0 2 i N B 0 A TR R A (e R DL (AR Rk 2%, IF
R SR MR 2 S AR A RS, PR T A X T SO G ey B A R
T

(o8] W in: B8 B0\ 15 OB

Abstract: As a result of the promotion of Putonghua is to strengthen the process of national
common language, this article takes teaching Putonghua in the University in Hong Kong of
China as the object, to explore the difficulties and changes in the specific context. Finally, from
the perspective of identity of Hong Kong people, reflecting on how to promote Putonghua to
strengthen Hong Kong students' recognition of the motherland, which is taking into account of
the physical and emotional state of the learners. This paper aims to sort out the change of
Hong Kong people 's identification in Hong Kong after the return of Hong Kong, and through
the language policy and student questionnaire, express the views of how to promote
Putonghua more effectively as the Hong Kong Putonghua teachers .

Keywords: Putonghua, Cantonese, Identity, Language Policy

1.BTS

BRI )G, ~HEARZHEXGMEANFRROI RN “HER” , 2EBRE
BOE LN THFEA BRI 78R EAER, HEEA K, CNHF, FELbT
5%, I ERRAT SO —— AR AL AR, AT A ——AR SR, X RE
BB, HEFHFNFEIFEEIE . (BEBREL 2016) {EALE B HT 47 T A
AR N T I R

2015 4F 12 B, FH RS REH AR AR T W7 I S 0\ R S5oB it 7t 45
R 67.6%MZiHENNEERT XHEFBAN (FZE THFEBEN] L [ EKEE
AlD, M3L1%KAAAECEFEA (2 THREAN] L [&FEmFEAN] D .
18 2 29 X Wi H, HA 133%ANNEEEFTEAN. (KRS, 2016)

BRI G &R T RNV, SR &N RIE, AREXT o E A E
A, EEAAEEBAEN, O EEANR, BRI EPEN %3 B
AADNEREE LN RNGHE, HEEZ NRAESBNIFAZHE A CXE S &
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5, WHEPEEAERR B 7ANE e E, SmmdsA ERE RSO AR R R Y
CJEAKH. 1997)

BANEREHZE, “A@thE” caEBAaER, H “BuathE” 5 iR
MW TR aiE. (RERE. SRM. BRE, 20060 #EHd of 2 s fb R S
FER R, PR Z RIEMATNRT . BRE X8, E545%—, MIAHNT
B, &5 XEESINER, MHEARN T ERIENEE 7K. ZRalE. 450
M, RREFRE. (A, 2011) BN EE A e, AT S RSN
B, FAHB G IX PR AERE 10 A NAEVHE S 1] fe A2 70 A HEE A 0 & 5 D 1) o
—RIRARPF IR R . IR KE NI S N, RIT M TR EE gL, AR
M, HHRIEFNEREBHICHFL@EE, MARILTEFBEAMNEESF] &
e M AEMME, FEHFBHE S Top Schools MIAIIE NEE « AJ& (Ruth
Benny) Friit, U 99%H%& 7, oAt Nibsg /)R gE N G, &R 5 20t it [ T8 36
e CRIRK, 2017)

1999 MK, HFRAFTROAIFE, KT HARZEZ D@ AL R
TR SCRHIIRRIE S . B 2009 4, BUR BRI SCHE KT 55 & R 25 A,
RS 2600 HH T T &K, FONBLRE T EER T . ERADREFET, BRRE K
R AR HEAT 3 38 15 A0 @ O HaR 30, KA IRRE A Sh o DR I 3 368 15 SRR 4 ]
FEPC =R REE TP, BRSNS, AR ERMEZNE, FK CREE4F
(Rl N B A e S Al, A K A ) U T URORE B A M HE E TR B A — Rkl A T
i 1 AR X A s A B 3 A TR AE A R 0] DU AR K s, BLR O M 3 3 o 20 7 AR
MIARSCRE, 2835 Ay SRl DA 4R, 5 HH 7 st DX 3 % 30 2 o B 2 ) i 0
A

2. SCHR S SRARIT

FE LU E 9 E R R X, s i IS N i 2 1R 5 o SR 3 1
AR B Z KPGETT F i — A, BR8N R 3298 350805 5 75 5 1 RE

HEREZ (2007) TH 11 mEFEG FOTSRW, BesiE s —BaE LR i E A
MG, BOE. W EEBAR P CHEEE TS, TG MNiE, i,
BB, ORI B, W RN, WA A R E R
WA B, EERE SN E ST 5 .

BRI, FAE 20 A 50 FEACH E A RS — 0 P OCRHR S, B IS
FSASE FH 3 U A o S, WS 0 1 O B R E T UM B IR L B AN
IDES 2P

AR

(D)iE2EH AT PR 5E (A 2 ] S 40 % R A T 1

QPN AARFE AT H I, A NAZEIRG 21

()T AT BN B 3 2 12 R FH B e 0

(4B UGV NAZAE N SR

(OYWIERAE/N e FE I IR B, WITT 4R I 30 B 5 1 S = 1

BIMEZ, 20 A= HERELANHER, Wil IEAE A B HET DR 247,
HI T T AR SR BOREA M Tl A S . R, 2017) (HIXHZ
M2 v BB AE R ERE, R Sl in A R RS %, B & 2SR
AF R
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3. HEWABT

EGNFIRIAAA R, 222 KR 2] 3 AT A O FE B FNE A B R k. 42
e H AL A R E . MR 0 S N R4S H #98% 71 (Norton,1995). {H & A BEE
REIERIEBEA, G P EHER C TAB = FH S NET EA—FE, A
AN B K CFRAMB/ AT R A KR BFR, BEEREBUA. X, #
BH— RYIAFE P2 B RS EHAE 4, SRR T .

EE BT ALERMERENAEIT N, M CFIX P ECE 17 8 002 % Fh A 1
HE L UL ICE M AR S EF 25 . John Bransford 4%\ ANIRAIIE B7 50
DA LA 22 A Ry, FRATTAE 1B U1 FRATT B R A ¥ Bl I — 5 55 RS B 22 A iy B 0 BRI
HE R HRe s, HAEX2 AR KRR RS EMTEN 25, A REA B
R MR B BT A FE 4%, (Bransford,2000)

KA I8 1E 20 R SR T — T T R AT S S AR R IR T, A
BIEEEANEER A ), R EE A DL T R RS, SR R A
BRI UE BN O N . N T kA w] DA AL 78 52 bR AR v A B IR B B2z 2] 3
FUET R, ZOMBR TR IO, B E %P E. EIMARIE 2 EH).

T ) 1 5 2 S R il B e PR 5 20, AR R R MR F, s
BIieAZ, Bk %) b m G AT AR R, SRR 5] @ S . 3K T AT
PALE X 855 ()35 5 SOk 1 ff AN AL 25 AR R AT X B AT 4

MREESNNZ o il, PTUALZAT I T A, JFHESEFEA. ik
] A AR R DR 52 ) I P PR A T B0 -

BETHE: &5E5M¥%on, WA, 2l E£8. WY, KRIRSE, —&EiTie
M= A CELR, FHHBGES IR mEG. Rk, @il s

MWriEsh: @S WEAR R, AR TR a =, [N B
EARFEFEB BRI, shRF AR, [FNFH Edpuzzlie CHLE 1) 27T
BB G ARG A B R, XA AR R e ] AT 2R ) .

K1, EHRSEA

HGERE: HE T EERITAE, WEHEAE S HONREE N, AT
&, . REPE. IrE RS

T R TE /AR i I U A A A R T LSS B IR SO AR, AT SR AR AR AN [
BT, ANIE S0 FIAS R R 5 025 >0 [R] AT DUBR 5 27 A2 ) 18 F AR 2R
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Wik e RPN —FE ] DUB S A R B9k, o= shil, . 25 b
252115 % ; Kahoot (LI 2) Fl Quizlet (WL 3) ARSI AR T 224 B AE1E,
FFHFEE TWEZ LA BREFERAS. EEENE. A5 FERMEIIESSE.

K2, EHR S

K 3. RS

3. A RIBRE

W (LA 4) VR EERANTEER MNP, 340 Mg, — 2 DL
NEREREB AL, Fikt 1822 %, M1 > Wl ihiRAe, AR i 2 2
REA R, BARKER RN APl Wimih, ERSFHFMIRr. Dk
U T AP BARMIB B 6 T2 A B E A RIER S . R . REExX
5 31 3 (0 G A S O AR FE A AR

| SRR TE S Pl

1| PEE4SImmE G=aEERL, 1=3EEAL) 4. 300

2 | PEEG IR @ G=AEE AR, =% EH 4. 100

3| BRSO R E M@ (5=ARH A, 1=maka i 4. 250

4 | B E G=IFE L, [=FEA) 4. 350

5 | B INHEEIRMELRAE ) G=ARAHE, 1=%4KA%H | 4.250
B
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6 | BRITSIMmE G=HEFARL, =EEAD 4. 250
7| BTSRRI T RE ) (5=ARE A TR, 1=makAH | 3.950
D)

8 | Bl E/ MBS ath/ MR MmN RIEG ) (5=9FF4T | 4.200
#oh, 1= B )

9 | U NEBIM LB RSk G=AE AR, 1=7%4%F | 3.750

)

10 | INAE S FA SR E ST EEGE R (=4EF A, 1= 3.533
SEERHETD

11| Bk, WESINENRE G-EHEY, =EEANE 4. 300
)

12 | BACkW, WEDRMENRE G-EHEY, =EEANE 4. 150
)

13 | Bk, WEANREANAREHR =3k HE=, 1=3F% | 4.200
ENED=9)

14 | ARRREREM A I XE G=3EFEERE, 1=3EEARR) 3.700

15 | $of3 8 H T @G 25 S Ik E oy (G=PY/NfBL E, 4===P0/~ | 3.300
Hﬂ" BZ:QE/J\Hﬂ‘y ZZ—Q:/J\Hﬂ‘f :—/J\EHLW\T)

L | UM

16 | ZUMBI R (5=JE& G, 1=JE% AJED 4. 600
17 | #BOnpEE G=HEFIANE, 1= AANED) 4. 800
18 | ZUMM &R (=3Ew Rk, 1= ERARE) 4. 700
19 | ZURHCERAR G=3E%E, 1=9FF AR 4. 700
20 | FUBXT TR (5=3ERiEY, =W AEY) 4. 550
21 | BARSRUL, HUNMEE =AEHEF, 1=9F% %) 4. 650

K 4. EHR S

By RN EREENMS, KA EEIT N BREBN, A
i A /N R 73 2 A 2 A R R ST W] AR 0, RIS DA AR IR SO, HIEZRST LK
T2 7> BT 2 0 JF Bl # B i, ERIRWT R T Re TR A& T
Bz, R BRI B B AR B .

B N TIRESIMBE AN E W IN R EEE, JEHAED T ERE S
RGRE

P BB, A VNIREE N B E AR, 3R H T BAOR 2 51
4. &%

WAL EieE, WATRI, BAFSIH LGN SN AT, @R
W0 5 R T LA ) 3 T IR O R A R AT, B BT

FENOZ S AE AL, IR AT DR s A ROR . R S IRE AT, A
NG S, ARSI M AN E, #oE A th BT B B AN S SE A A,
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AEA AT BRAR S8 BT, Wi B B 0 N TR AR P 4. Jl i — A2 0 0 i
6], DRAEHS Bh A 2R A P X, G50 T A S S E, naR T RE S M i
filt, SRAL TN IR BCRE RN g

#24 NJK2E23 Benedict Anderson 753 (R R HEFEMAY —H, B&iH, S
WA TRMR KRR BEUE T #E 22 O AR b (R er SR [F AR ) “AB R o YREIHEFBSHE N2
[B) FRTBCYE B TR aCHT R, PR BN H AR, A s T RO Hh ] P 1 1 e S izl |
Tt KIECME, ek BB EMmATER “HR” FENAEBA LR, X
22 R TR FUE I N SRR . [FIN, AR SCE TR SRR A /R, s
RV EE —ENSENE, HIFRRITRESSEB L. Bug. 250MeE,
T I U L B R X 28 R 6 S, R B0 SR IR A 4k 48 5 3 1) 25 () o

PN

BERA (2016) o [FHFHAN] BATINESFEBEA. BBC XM (2016 3 A)

XA (2017) o J7Z&R0E vs Wil : UHEBHIESE LEUA. BBC H XXM (20174 6
H) .

M (1987) o (FH, FH----) o T ZBBIE

B, BARME. BRE (200600 o (FI SO BEE) o B B KA.

BEE (2007) FHNFEPCREEAES IRV . WXCRERTHE 11 JmEBRE 75 i)
S E, PR AR

TExT, FEW (2007) FHBHTRIMMAERBPIR. Z+—iHadXAT. FisH

K2 H A

F7k# (1997) o (WAEFEBIHF) o &l Wk HERAA R A

FEA&R (2017) o CEETEAEIEZXNBOE BN N RS 2D « BXRETH
+ VY i FE B DOE A A AR 2 3. P E: T R RROK S

Benedict Anderson, Imagined Communities: Reflections on the Origin and Spread of
Nationalism(London:Verson,1991)

Norton,B.Identity and Language Learning : Gender, Ethnicity and Educational Change. London,
UK:Longman, 2000.
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TR EN-DUR R 5 DL - BN R PR A R
An Investigation of Indonesian-Chinese Translation and Chinese-Indonesian
Translation Problems

Olivia (7 3 %)
WA A BEHAF T XA
Petra Christian University Chinese Department
olivia@petra.ac.id

[RHEY #5154 —MHiEF4# ( interlingual transfer )ATH, TAURFEWNES
1€ % JE 1k ( SL source language ), LIk EMW1EZ/E X E1E ( TL target language ).

EWMEALEY, BEFNZRRXUER, J®|, ALAELTERWEE, Fib
HEZREHHBMEN AR ERXNAN, EFEAEHTHER, EFLXTNLYF4E
PR B RCED R BN RAE R A B, R AR L IEFEIREUREE R S8 E AL
EHNNMEFNEZZEAAFENFHAEN AL, UM EHZT . FFE
t, HEFBHERNNT M@, TURSFAETHUBWMEZT Y, Xffd E R
B E A

FEFREZSRHESFELE, XU IBRNERLE, PlnFA L EREYTAEAEE
6, BEfAEGFFHEAE, XUHIBERNEX, TXFFEARNTRYIENLE, X
AR, dFEXh, FEmIRNERANNT#, TUBBFEERMBEXT
¥, XHfFEIREEANFEA. BIUEK, EFHLNMN—LHEE, 2T HFwMA
e R A T Il A A A AT

Abstract: In the process of translation, translators should overcome the difficulties caused by cultural
differences, habits, vocabulary and grammar so that translators can translate correctly without
changing the original meaning of the original text. After almost seven years teaching translation classes,
the author found there are often grammatical errors and problems when students translate Chinese into
Indonesian or Indonesian into Chinese. The author believes that the mistake of translation is because
students lack understanding of the history, culture and customs of China and India. A deeper
understanding of Chinese culture, history, and habits can help students translate correctly the Chinese
influenced by history, culture, and Chinese customs.

Through observation, the author will analyze a number of factors and analyze how the lecturer

overcomes the translation problems that students face.

Keywords: Chinese-Indonesian translation, Indonesian-Chinese translation, grammar, native

language, spoken language, written language
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1. B

LB R BIRDGE 5 & 7 At R R B A A F VI R . 2006 EEIRFIFE, P
2 [A] (1) 52 2 G AUL H) 190. 6 123576, AP 13. 5%, FEH Ik H] 94. 52437, #01
{0370, Rl 3. 2% 3. 9%, EBECAFEIEE 9 KR G4kE, H EZEE S Y KR
At (PP E GRS A, 2007) H E A KA A AR R JE FU %8, andbdAT ] Re A
HhRJE

H HI T3 72 [ 5 [B] Rk 17 i S il s A B S B 42 . R 5 EZE 2010 4 1 H 1
HZ5T 1 FreelTrade the (FTASEH BT ZMhe) » XERBELK, QFOERAE, DK
E[E’ %ﬁﬁﬂiﬁ, j%’ Mﬁg}" aHlé'/f$§‘5::1 Eﬁiﬁﬁy %Tﬁﬁ %*ﬂéﬁ/@o (Sarga, 1998)

FWL RIS, EENEERVEIE, 23 P0EAR R — AN AT . 22 S POE AT 1)
M, T H SR AR E AN AN, IR T R E A AR AT R R, BTDAR SO H
AN K, MEEdE e w thRE 2 P08 . RUISGE 2 B e & R /MBS B 1, L
ERIFUGAL T R . AR B EWAFS, HEAR VX ER (RE. HARME
D B & % /PGB AR IR, BE W ESEEE S A 1999 4 10 A 21 HEA
2656/D/T/99 5 KK N, BEH 2000/2001 Z4EH4G, HEFRFHIMEE RBH LR, BRI
T TEERPE AR X ME— LR LR, HIETRFRESEIRN TR E %5
TN, DLIBE: H 25T A AR . B F BIE X BT K222 T B

JUEHEERR A, ORI B R e S5 2 I I A AR B 2R 5], X2 Aok iU
TR ) R AR A PRl XA L, SR BRI T A R
ol BERATA? BTG ? SR 1R 7 IRLE R E A B ? Wi S i
B, SIEEEAEEFIRAR? 5%, ZR7TMEE, BARRE, M mpmsr, W
L)' = SE N T S

i [

2. HigCHr
2.1 FEEG B EIE )

W D s B R R RRTE S TR R . SEEE (P EEE ) A, SRR E AR B
WE [ S MA S, BE5EFERA] , FIABAHICEP P EEE G HE, HHEE
(source text) AR, (XIZH), 2009)

BUEfHE S, NSRS e, RIS, B, BRESEERGUL, AMT—HAS I
DA SRR R . AR, TR BUANRINT S, AN [ DX R AN [R] A 2 2 R 2 AR JE ) B i
AN FI 2 X L SRR I 5 AAREIF AN e — 2. SO BB A 2R R e 1 e Jm 32 2]
TGN, AT R B AR AN A —, Aigidn, RE—=2, AREN]
ARl iR, AL IRBEARICILG” EASMREAE,

IRV —FiiEFR¥ 4 ( interlingual transfer )ATA, JoALUREEIE 51N R IE
( SL source language ), LMFERNES/ENIFE ( TL target language ) , Mi4rE KR IE
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HEENTEARAHART 5—MiE SR, AR LIRS AT R s —Man 7%
MEFRHIEERE & 65 R ERIET e, RS “EarmASCER, Hi
A TERKPIL. MERER.  (BIEE, 1991)

@ (interpretation) 2 NIAH MR NEAEMIIITN: RELERIESSMY, WA
OO ARSI AT R (. AE i 2 (0 A2 2 R B W B R i 5 58) o XA
fRGE R R . MEEURRERIN RN R, WATRER A, (HOEERIneT, MRREEORRE —
AL (internalization) HJEFE, & [EAMIYSSHE] Bl [ENRIESE] « WRRM
JIMICL Rt A Ao g i (R3] 55 T4, ARBEERRAS AR P A P B — I
BEESR, EEMAN ] 5 T o (FESRE, SCAEERRR 53, 1997)

FATAT LA A SR A0 o eI 3R], BREDJE SCROTA A AR IR R Eeanid: 5, MER,
Mz, b5, B, AR, B, AR OSCHEETE A A FRREG G, R e TE B AT AR
IR R sedih B —MATTC . A2 A BT h S Ui A 4 2 OB B DX 5

2.2 BER

PAUR B X PR (ke #E AU o [ g s s s X ik (1) 155 R
J1: HEMUFEHBEICER L E; MSS5EGSUERIFZEIMAN, KZHANAR E—FiEE.
(2) 1afpra: FHEMERFIE T P TAE, moC ks — e EXOE R 2 B e N —
TSR BB A Je B TR, O U s i A AR AR, 1k sefetk
B TAELE A LMY (3 HARWr / i F5 MRS IR G0/ MREE A,
REERFEANBITE B A B m S F . SO PRI BUAEIR AT A S s A (b dss)
I B R AT — BN, (4 TAEFRK: SHEMEEEZmNCaed@ g —&
BT ORI B8 ot PR AT DR B i ulie e, Fee EgE—A4
AR E XA IR A B, R T uliemas s, k. (5
REILEE: HEMEREH N TSRS ERE AR SMEITANE  Fitd 115
FAERRTER, thRTHAI. SCUTERE WR EAEIR AT AR KR / S g ey m,
UL AN sE AN NGB, PR AARHBATAR N I ANAEBE & Al 22l st
M ANRIES . FEEECUNERSEEEAE [REILEE ] SO e s Iz, 15230
PEREH I GBI BRI ERR . (FLETR, 2002)

2.3 BFEHIEERSF
FEENRIH A, IRFIBELE SRS 5, 18, ] X=Mi. A4 [ =574 ]

FIEARAEE? AHARL? FARTES 2 ek 17, s i 2

Hosz, BB RS rE A EZER0 [ Hirl (goals), RNHEZVFHM [ 5]
(criteria) « {7HM) 23K ] (requirements) v AP [ 254 ] (conditions) v B &M [ 5 |
(principles) » 734, [ =HE] (three difficulties) 3% [ =35 (three virtues) ik FH1E
HKI= [EZEK] (elements) BY [ZE & ] (essentials) » [Flih,  FRATHEETLLE: =T 2R
FOPERTAEI) TR =2 ] . SRR, =K ZE, ZRESR, “ANZERRIM E. 25
G IARE. BRI SR RN ERIMPER . EURIEME . B R .
(F5=i%, 2010)
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A )\ 28R 19 (1 =2 350 77 LK« Z8455 %) (Alexander Fraser Tytler,1747-1814) . fihi{E
Ce B PRI (Essay on the Principles of Translation) & H %% = J5 ) 52 A Bl PR A0 F
W, B RFEMLER. =I5 R
(D) FENEEE T FE/EE I (A translation should give a complete transcript of the ideas
of the original work.)
(2) AR AR A B 5 B AE 1)V 5 A [5] (The style and manner of writing should be of the

same character as that of the original.)
(3) BAERNANEAE FIFEL 1 (A translation should have all the ease of the original composition.)
X2 B R LA A . TR BN e A TVE BRI AN 2K .

3. AR R AA] DAR R S LA 2

3.1. —FZEX Satu huruf / kata yang sama bisa memiliki arti yang berbeda

bisa = racun () H: B (shan, ) ZIHHE, B (chan {IL
bisa = dapat (fE, £3) RESD TRSRY, A2RE (dan) %
& XK (O MEIE (wi) , HER
apel — nama buah (3EH) W, ENE T HUE (& L.
apel — upacara (F1if) : FRERE (haD) ZEELEEHEG
(huan) 5.

tahu — mengerti, paham C 7 f#, BHE)

tahu — nama makanan (& /&)

kali — sungai (7))
kali — perkalian (${(%%: 3F)

3.2. BHFIREF A E Bentuk Tunggal dan jamak

Orang-orang —A N (A4
Buku-buku — FH&H (8%, RZBREE
Mata-mata ? H H (58)- ik (ED

3.3. BIRT TR X Perubahan istilah karena perbedaan zaman
negro AU African-American JE#H 35 B A

pribumi AHi A\ — JRAE
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3.4. I TSR K Perbedaan arti kata karena perbedaan tempat

Perkataan | Bahasa Malaysia k3
i anggota (mis. dari partai)2>
anii y =]
R ek ) |, pakar
akta undang-undang (7%%%)
budak anak-anak kecil, orang muda
e NG, RN
(kain kafan), kain penutup
Kapan mayat
(A RSB IATED
Kereta Mobil (% TmE)
percuma | cuma-cuma, gratis (%%%)
3.5. /1% / Frasa

Bahasa Indonesia ElJE3C

Pakar (L)

surat resmi yang disahkan oleh suatu badan resmi atau

pemerintah CEX(E, 5 BAEHED

1. hamba abdi, hamba sahaya; (%{3¢) 2. anak-anak
kecil (budak untuk makna ini dijumpai di daerah asal
Melayu Sumatra dan Sunda, namun sekitar tahun
1995, beberapa ahli bahasa di indonesia dan Malaysia
sempat mengkritik kata ini karena dinilai telah
mengesampingkan nilai-nilai kemanusiaan.)

bilamana; berbeda dengan kafan (fa[i}, A4 0
15

semua kendaraan beroda yang digerakkan dengan
tenaga mesin atau makhluk hidup (P4 X2 4
xK, ANEMSIESESIHE, W FFE, 5%

tidak berguna, sia-sia (JCH, &HH, K%, H
10O

Frif R R R — RN, A5 L — DT T . iR A
AW TG BRRERE SR E. ANEFE R SiARE A E. 2R E. BRIE. R
R T AR R ARG 5 AR . [F)— N TEAE R R BLAE AN ) RO

. EERHE WD

B (B, OfF#E) (BB, ZERS G

BT IR CGRhTE) , BAEIYGE (fIED , ARAER (KSR, RgTskal OF31)) , &
—r bz, R (AFD , ARAT (D, BTE gt
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Frasa adalah gabungan atau kesatuan kata yang terbentuk dari dua kelompok kata atau lebih yang
memiliki satu makna gramatikal (makna yang berubah-ubah menyesuaikan dengan konteks).
Singkatnya frasa adalah gabungan dari dua kata atau lebih namun tidak dapat membentuk kalimat
sempurna karena tidak memiliki predikat.

Un: Panjang tangan > TR / /My

Kaki tangan 2> F& / #HF

Orang tua > EF / Z A

Keras kepala > SL1RAH /[l

Iz i — makan cuka (X) = cemburu

3.6. JHVE- REF 1765 JR A [ B /v

I 2 1 = katak dalam tempurung (bukan katak dalam sumur)
— %543 = sekali tepuk dua lalat

S J5 & = berakit-rakit ke hulu, berenang ke tepian

3.7. TRBRIPL

morning-glory FRIIZRME (F24-1E)
Milky Way - #3% / HR]

/J\/E\‘L;Q"[,%: X
Awas licin. (google translate : J% =)
Bake Cell Phone/ Hand Dryer HtF-#1

1.3

Kebenaran itu indah; Indah itu kebenaran. EER[IJ&3%, SEHIE H.

2. M

Yang paling penting adalah menjaga ketenangan. 5 %2 [) & (R 5 F- i
3. 18]

Tolong ingatkan saya bila saya lupa. #15RFKE T, 1HRER

4. )%

Cat basah. JHEEARFZ

Hidup terlalu singkat untuk memikirkan hal-hal sepele.

N, ANEBHE N AU

5.1k

Kambing hitam dalam keluarga. E# 2 5

Dia sekuat kuda. i H45345 k4

Ijinkan aku mengulurkan tangan. i IR

Semakin banyak kita belajar, semakin sedikit yang kita ketahui =71 J5 K14 &
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5. &

FHER, A BRI RER AR KT R AE R SRR AEA M. BEZ,
e S TFHRAN 73 £ BRI — IR A3 57 A SCAL S5 46 R BT B0 s s i 2% e R 1Y
R, Ay B RERT IS PR SE R AN A T A A

B 1A, DL TR Z TR, A et 7RO A, B, iR, R
SURUA R E . S AR i K 1A LA SR 2 o [ Sk, i DL R AR ST AB R R . BBORIRIR S
MIZEEH A BER AT BB vTRE, (ERATIE A SCE AR BRRE 1. ASTHR ANl iA
A, WA DU 24 d SOl AR KT B B i TR Bl s A SR AT B
SR B S BUFRRMR, ERH U E SRR SR, BHIRN-ES E1-DU0E AR B R ik
AL, RARREREE BRI AARIER, ERRITRE.

S 30k

BB, (1991, 5). H BIBARE R R s AR, #7857 a7, 14. Retrieved from The Institute of
Chinese Studies (ICS) - HongKong: http://www.cuhk.edu.hk/ics/clrc/crel _14/liu.pdf

o [F FE VK ST IE. (2007, 08 24). Retrieved 08 15,2017, from Consulate General of the People's
Republic of China in Surabaya:
http://surabaya.chineseconsulate.org/chn/zt/zyngx/zyngxjj/t354832.htm

Sarga, 1. B. (1998). Perekonomian Indonesia menyongsong abad XXI. Jakarta, Jakarta, Indonesia: PT
Penebar Swadaya.

X ZE). (2009, 08 10). 2547 5 A 546%. (ChungYu University of FIlm and Arts) Retrieved 08 25,
2017, from BEREHIE#AL: http://www.cufa.edu.tw/110/20100814091054.pdf

fLEIG. (2002, 7). EEEIRESL. (=7 —HA) MK 4.

HLIE. (2010, 12 20). FEREHEER =% . Intergrams, 10.2-11.1.

SRk, (1997). XFEYEHIZE 165 #7. Taiwan: Tk A PRA 7).
Tytler, A. F. (1791). Essay on the Principles of Translation. London.
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B J& D4 V. 7 55 DUE 3 SE 55 T B 7T

A Survey Research into the Practice of Teaching Business Chinese in
Indonesia

PYest
HR R 272 N FH R S A

pengnise@yahoo.com.tw

[RE] ARET2017F4H4HE4H 9H, EEIE ST HEATR S UUE FR HEF 2,

WIS RS AT BSDOEZIM. #h 10 RS RmES. AU AREATEE BT
B S DOR S5 WA B 8, BT R B RE JE PO 7 25 DUTE 7R SR N A5 N ART 2 1 45 DUE B0 A 1647 2
RO R LEAN SR, ZEBRE S I, LR ARG L 25515
BRSNS . &, DUACE RN G 3RS BB H AR R B2 Ui oy 3, Hk
B ARWSEEAEERA . Nk, BEREAS 2o 5 EZ 2T ARSI, GRiE
BRI 6.7 S5 4R IR M BE 75 B A URFE 5 B il g

REE: S IUE. WAV, BaRzbl. TARPL. w5 IUEHY

Abstract: A fieldwork has been carried out in Indonesia on 4-9 April 2017. The purpose is to understand
the need for business Chinese in the country and the subjects surveyed included businessmen, business
Chinese teachers, the owners of language schools, and newspaper editor-in-chiefs. This study focuses
on the practice of teaching business Chinese in Indonesia and, in particular, aims at exploring what
business Chinese needs and how to teach business Chinese in Indonesia. The results show that: 1) the
industries overseas which need business Chinese are mainly import and export industries and
traditional industries; 2) the positions demanding good command of Chinese are secretary, accounting,
and marketing procurement staff; 3) concerning business Chinese, the capacities needed, above all, are
listening and speaking, followed by that of reading; 4) the characteristics of teaching business Chinese
include direction, individualization, contextualization, and diversity;, 5) there is an instrumental
motivation behind most learners, addressing rapid applications; 6) business Chinese teachers are even

more in need of the abilities of designing curriculums and materials.

Keywords: business Chinese, survey research, integrative motivation, instrumental motivation,

teaching business Chinese
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1L.EIS

MR 2= ST T R R IR, 5 ST AT ORI I 45 FIAR R 2345 5 1R 0 i) = Fhowd
& (Mayer, 1992) . Gardner 5 Lambert T 1972 4 Atk 2 22 00 55 12 18 5 124 SIS HLEE 1S 5
X, HWITSHHLA B AR OC R, K 3L o il & 2 3 Hl (integrative motivation)5 T. B A Zfj#L
(instrumental motivation)(Gardner, 1985). @& BIHLED T MFIEN H 05 L, 82 )& A HE
X H S K& B BB TE WA D, AEET I EREXINES, A Hxt Bz
s H AR — 0, IS ZE R TREMMPLRIHESERN TRBBEANLEFEER, 5%
SIEWAE —E M E M, s M PR SR IR T R IR

N T SR 53 B 7 55 M TR AE SEBR i SR AR AR A AL, SRER(2012) M T CDUE LE I PR
25 AU IR L A 5 0 ) W4, B IEE Tk E 26 ANEKAMIX ) 232 MRS A
£, WSS L BEREIEEE I B 4R1E, ARG R A Sl Gl A
EHEENI, HFARHUTER: (HIUEH Zis HEM TAEAHENMELSTEE N (2)5MEr
% N s i A FHDOEAE 8 TR BRI oy E R ez Py 3) THl] A TWr ] 24 ER 55
NEAE &2 B RBOKHNE & 6 (HEE O BB IOE K, HXZHM RS A+
ARk S S P0E . ZHIE (WA RIEFAEHET RN 5, DESEREIEY ) FH R
Wt A, WA S E X R S BRI L, DUSAR B ST e . AR BRAE A
B, FEUL TSI R I i 1B R S A B 2 s 22, DR E #
MowiE LR —AN2% . R CEIFN RN THIERSE R #E, 2 FUNGEA
i (Chinese as a second language, CSL)M 5522 2] 3%, 8y LABE A 41 E 15 (Chinese as a foreign
language, CFL)¥Ei%:>1%, HAESIHNARMIE, KSR RBARAR . FADHERIZE S
W ANETE BUMIREE VTR, LA T MBS A0 0 55 6 1h 207 S 55 R0

AN LR PIA, S UOE LA X AR DLREAT F R M, ISR AU T 20172 4 H 4 H
F4H9H, EREREJE AT S VORE TR R S A, AP EA: BHAL. BEIUEH
Uiy ANSTBEMLE . RAL GRS . ASHIT TUREAT IV B VU S 55 DU SE ST TR AL B ST, BETR T B
JEEJE V4 7R 55 V8 5 SR N RN 2 7 55 DB EUA AT 2 ASHIE FE IR BE XA B S5 AT 0 H7
TSI, RS IOEBIN B2 S % B4 Lk, ABFRZH 7T T

(1)U 2 B RE 8 V4 . 7 55 DB 2 BIR
()R BV JE V4 V. 7 45 U8 7 SR I
(3) 4% HY BN R J VU . i 45 DUTE 22 2

2. 3CERER Y

UL =B AL a2k, R SHEET KRR, iR
2.1. ZEEAFHL

Dérnyei (2001b)25 S T 87 (1) 5 LI RIRBIZHL, AN AR AR s AR R, (B6
EHETANTEERBEAER, EAE T =EANEEK: EH (choice/direction) 17 4 I 5
(effort/ magnitude/intensity). FF4EJj(persistence)e M B L ZHIMAER, TR M0

ARRMBRBIRZ — R 2 B R E AN SEMAERAE. 3581
WA BTN B A . NEE OHEE S, 2R 2 S RBOR ROk
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R — R H RS HREREEAEmI. SEMMERE. sIFLREImA£AT
2y [ N S R A T

Lambert 1l Gardner & 1 5 10 5 = I WAL 2 QBB A 2 E R, FRE IR B3R
H: ZOHLAT 3 AP AP IE A Y fil & U B A (integrative motivation), Bl T f# AL B 15 SCAL
A1 T H A B ML (instrumental motivation), BIHIEF/E N THIEBFEANSLFRE M. ArEiE%EIE
T H WS & B BB TE XA D, AEETFERXINES, A Hxt Bz
FHloRHP—R, S5ZEE R FEEHERFAET0NE B MM, oE 3%,
RG22 G i 2 PR T R BRI 4

Gardner 5 fth ft) B 5T B A3t — 20 3G AT A A% O 2, ¥ 3 HL (motivation) 5 B[]
(orientation) J A& X 73 FF 2K o ARATTIN W BRI AR R I 52 22 ARG T 5 1 JR B, 4 5 230 1)
(integrative orientation)5 . H I} [ (instrumental orientation)% . T ZIAL/2 % 218 & I IR AFE
JE (motivational intensity). 8 %% > [fJ K ¥ (desire to learn) 5 %% 3] i 5 I 45 & (attitudes toward
learning the language) %% & 14 (Gardner, Masgoret, Tennant, & Mihic, 2004, p.4).

Gardner 2§ \ (Gardner, 1985; Gardner & Lambert, 1972) W 74T I8 K OUE (418 K iEiE
BINETET) KBS FE 205 AT IR 70 & I AR I Sh I g MO R B A . — Rl N
Rl Y B[] (integrative orientation), A XX L [m] i) 7 AR 38 W A — FHRIRZ ) 5RFURIBAL,
AR Z XA 22 G 5 BRSO, A BRI ME 5 TR BIERE . 5— Moy TR A A
(instrumental orientation), A IXFHEL A58 Z RN T TAE. il AN A KRS 5 4ME
Gardner 55 N B 78 R A s k-G B B A BN 52 ST SHLACR AT 2% >0 Bt AR X B
FIREFIXAN R, YNSRI SREM T, ST AR EGR ) — . (HE AR
JEAR NI, EXEEEM T, AT W, DT — RSB A, B
FERE R0 MK AN BRI BT 8RR, A3 W 965 2% > shATLER 5 0 B AR AT A2 AL Tk,

Lamb (2004)X} E[1 £ J& P4 37 2% 9 iE ) 2= AR 2, R BRI 22 E v, e R 5 TR
BUE ] JLFHECAIX ) o FEAERAL PR T, 98155 ) F IRk G BB L = AR T 3R A . B o
BRSO — A R AE AR S, NEOURRERIESE S REF o Warden 5 Lin (2000) /2 Chen,
Warden. 5 Chang (2005)CA HATHER RGN TH, SHERCFBRIGERFEM T 2
RE, T T, AR IR L 58 K 22 A AR S 22 2] IS B B I T R A ),
A Ely(1986) T fi& H HIGFE Z 3R (requirement) B 7], {H i 2% SCHiR A — ) 558 18 F4) 5 78 B 1) AR
R RIEIXLTORE, A48 H G FAE AR TOE CEEM, JFEERTRBARAK S
NAZHAIRES), MRE SR 54 ER KR L.

2.2 P4k
DL R 4rid T HAShHL S a R sl AMESHLS N ESIHL.
2.2.1. TRAEZPI -S4 Z 581

PR W — A& P (integrative) S L, AIXEEMLIN, I8R5 AL AL Bt 14
N EARVEE IR AR AL, FE57 18 . I RS T7 22 SR HiohiE, Bk 6751
B2 e — DE EIE S G, HUE FOVMATE BB S AR A TG, 0 iEgY
et = T H A% (instrumental)Z0 4L, A IXIREIHLHIAN 2 A7 Oy BB WIAG K H 1, i
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B, HHE. MRS, REAEEES SO LA RENRI, —&RinE S51ERk
WAL T UiiERE /T .

A& LS T RSN 17—t 2= I sl 4h, Gardner 5 Lambert T 1972 4F LA
S ZE R SR HE S F ISR, R BINLA B AR R R, BN AR A S
MLE T2 FHL(Gardner, 1985). fl& MEshHLTE 5 218 5 09 B 2 A FrasiE 5 15, 338
BT 8 S BRI — 7, A g U0 A ERE 1 B RETE JONE, =X T2 R A
AN BB NAE RN, 55—F N T AN, 8% 0B % 08508 028 7 DRI
B, WABRAEGRER . FHE . BRI CEm S, A IR IORE S AR N TAE
mfrE, s LR —M T RBGAE G, B2 518 5 1 SLbrA] 28 3L

2.2.2. AEESNHL 54 EE I

AU E DINAER . DARIRRIE, WRR 2. DGR, OB AT OuRYE R & BEEibl: A
e T AR, MIDIAMER) . MR Z O S, kel . OE. ks, Ad
WAL W TE SIS SMESNHL(Deci & Ryan, 1985). h4t, WIESSMESIHLIFEIER ST
PR, TSR] CAIFAE, M AER A AE SR 2 A 1952 21 47 9 (Pintrich & Schunk,1996).
Yang(2003) 1 & 342 £ 56 E AR WAE 5 5% 21 3 B HLAIARS € 52 1 H AT, WEFUREL, e tEsiL
tCTHMEZIHLE S, AR EE TS doh, Ml EAFE ST R, FRANE
FAER XEHLEA BAE KW, JCH ST Fi

AR ELEERT TR S EMAPL, A RIS PRI AR RS2 FHR,
LU SR TE A S5 IR o

2.3. BHHiEH RO

P 25 TV K FEMTIY) 32 B0 AL 22 1 5 2 10 A R 48 BRI ) A 1R A AR B AT I A BE AT,
PRER(1985)7E (MSZIEF M) it 1 [WZEF ] FESRE. S WL, 8k I7
PIRHIE, /RGBSR MM TR RS . HEEERFAFTREZMEZRE, FFREZR
MBI PR 2%, T 25 S0 00 205 POZ AT 0 IR B AN R 2 IR SR B I 75 3K, 40 T 1 R gk AT Bt e A
T, X BARE LT & Kt . ARIEIKEL(20060) 0 #r, X FEH AU TR (HHBAF
BHRRE, DNFHAESEEHE: QiFEANARZHARE, 2 et 5E2H
#1520 QYHBFHALTTERE, A NET I 50EF ] GHFE B S RNEEKF
KE, A ANITFEAS#HM%2]: G)HEF¥ANEGERE, 0 NRIUE S RS54
HIE TR .

Yang(2003) i A 3 [E R W 1E 5 2 2] & SRR E 2 2] B 22 00, WHFE R, R shilte
TRMAPLEE, FAELING,. BETERE, WA, Ml F#IEXHE R, TRIES
Ko BT SNHLE A WG s, HA LSO S Wl oy . 7 55 DUEAH G 2 7 KA,
Fangyuan Yuan (2003)%f X% 3 [B 2 MM K22 5248 SCTEIE(2006)E T X0 I K 27 2585 W e hr 70 12 1
L LK Haidan Wang(2006)%1 568 5 g8 K27 22 A Fr B B () a5 S o 0 2 DU2E AR ) s AT
[GERASEE SR

75 A R AR TR K 2 S5 2 213 B B, X R 45 DUE I % 2] R EATOHE, &
RERHE BN FAP LR FEARELHE. "REmhCEEKE TRPEZFCRL. T
[ BT S MARAT AR, TR AR 73 5l PGB TEVE . BT 95 TAESEPRELRe . JCTE HER i
AEORS A DT Y > B b . $2 s b o T RS PRIRE ) SRS T E A T K R
SR TR SES PR ESC . PR ST S AR B e s O RO TR AR KA
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HR LB, WEA L 65.5%, Hi 96.7% R M8 2 45 DUE I H SRS [F 2255 K e f5
B HARAE & A 70.4%, WA T 5535 s i R ESCIUE £

3R Tk

4/4 2 4/9, FEFEIABEAT I S HEEHCE LA, BIRS R AN HBIEHUR. A5
. FWEEN Y. SALFEREEZIN, FHATHRERR. Al MRS mE, HEm A, 1
A EE, SENEREWA NIEsh I HiE. A2, A3 M AS NIEEZIN, AS FHSHEIEZH
AW HEE, A4 NAEGILFREIE LN, T EIR R DI EEIE N T,

R 1 IRFERERXT S

ETRSY e Hopl EERI[A]

Al AL &N MEInE  2017/4/4

A2 HIEZIN. 2w ML 2017/4/4. 4/5

A3 RN FF AT RN ST BE MEIE  2017/4/4. 4/5

A4 G R EEZ I MehniE  2017/4/6

A5 B2 TR IR ) BE =g 2017/4/8
4TS SR

IRk H S HREIRIE TR M S BRI, WS REER LA, RIRED
JE J8 P4 07 55 #0825 S 55 IR0

4.1. FR 5%
4.1.1. 17\ B

TEENE R P E HI /A S5 1B 5 T ok, FEEAE /ML (0404A1) . B MV AE BN JE P 4% 7%,
A8 TR SO F(0404A 1), A RER A NIFRT. BRI TR, 9581, i O
ATl EERE, BA EEREG N E S

0404A1: HwElk..., MR, MATEREZ AN, KILEH H 2 ML B TR .
W, BUREAEUT. B, B, A BRB IR RN, AT MR, BB, H
¥, WAEE.

0404A1: BHi..., W8, BAEKYIZNY, Fi80VAI IR .
0408A5: tblnid TJ IANgidl) . B L), SiEaEmt .
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4.1.2. 35

FEENE R VE AL [ A R A A BN 75 BARE N A, B T bl A Qg bh, EZA RS,
ity B OER S EEe T, RESU. Wrathy, AR SRR LA E LY, WA
MZRN IR R4S BSOS, ZOREERET), A, =TSPk, 2B
ARSI, EEIRTRNERA HUS KA I, A 8 2t aete DA inlRk.

0404A2: AIFEEEIEZRIEIE, ATV AT, HNIGAE A, MmE e, i
ST E R RS, 'S TR, JFEREMIL, HiXERNZER
T, Beagzit, ERAGHANER MM A)E: [RSYEEIEL? | ih
v (A o MERANERMASUEE, FA b, 2.

0405A5: ELERMEERHT, R M1, FPEHEE. 15, ... J0F export.

0405A5: eV LEEE, MAEEREKEN. [EoROZFHTHESD, 270, 5
AR E A AR A . ]

0408A5: RZZMATE CAGMEER, AT HOHRER, EBIRGES.

4.2 BHEETREFTR
LR s i 45 IR TR . 1B SRR TR M5 SUiRERT R, ik,
4.2.1. TE B H REF R

B S5 M AT JFAA 7 SR B o AR RS, SRR AN 25 iy ST
TR SRR SR, BRI, R, SR
AR N

0404A2: IX W AZ A AEIX T 57 3] (1 8 7 0 7 2 sl B

0404A3: HENH T, HIHHE. R RUESREIIR, RUUREMA T, wE
K o

0408A5: HSZREEIN IZ 2K ANFEFN, O&% 7T —sdhr, B o i 5 45 (1) 22451 17
PSR — ..

XA (1)1 A 25 S 0 [F] Haidan Wang(2006) BT 7 Sk /A i 2, 5 1) 14 4~ MBA Hlk A=
4 MNMEFERER TEANG, B 6 MERIEETRERIIZAN G, SR1GH 2 MG FEIEE
ATh % N o BB B B B = (R A0 A S 1) H A PRy iE . T S L HE B 0l 45« R T Ul Bt
B, LA ST T2 HE . X R R B2 1 25 e m IR AR N 254 T st U0, A 5534
B R ORI . W AN 55 s R A A TR AT SR A .

4.2.2.IF FRFERFRK

Wro . SR, RS EIEEFBYITR. HEE A e F R, A
TRUTAI SR AR, B TAEMMLR BRI (0405A5); Ak 3 F B2 ST I8 5 H Re 2 U F i,
o N b b, EB R XL G, R F ISR O T (0405A4). IXEY 2
B TR A 22 ST E LA A
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0404A3: FrCATEIRANER 40k ik, S RUFUE &, HSpiiI R ZE S ity 17, BAS
(CY REE S

0408A5: UL AEMR, I RIMARIART, W —mih3r, F2r conversation, A
X102 R settle down iX > document, ... IBFINIR—DIBAN=T7, B L5+
A=A, IREEBEDE IS, B AR E s, RS, AhE sk
HAATEEL, TR —A A, Frb s | el AR — A 2d 0w
ity FrClefh R E R NE, st LhE SR, B DAIRE AT AN AT
KA A A H N o

0405A4: FAE DI GORIXFE, MATAEIEIEA L AW ERIT— 51 ok, Ui HHEAWIK
ok, EIMPALMIHAER S L, HOEMD], IR ERIRESZ), ZRIRAHE,
ASFRZEARFOA AT 7y AT AR S R0 . AR R B AR RV IR X
SEART U, AR R, RO SRt RO SE A5 AN & A4 1
af o BT ASEA b A0k A 1k 2 (0 T 28 240 (1) B0 SRR B 4138 — R S 2 FH
SOXFET

0408A5: ZHK.. MATEZ AW Bwtlr, Ko aUrid, 5oL mAsl, H
ANEE, RANBREES. &, A€, HAGMERE, Fyibi
B AL B LR, 22 DDE— R RASPEAK .

WA FONIUES A R ST HRIETT, AS ZITPRIR SR 2 BT DR 2 i S B il #2: [IRE
—REFAEL DL, Y AR, OSSERL T, WERAEFBRI A LT,
SR GO 7 RAT B i SRR i, FREAT LA LA BRAE, IARE— RAn 2 208k, B v 2 Ak &
WA, VUER-TIER, RJEMst I E i, Ak — R4, R)E& A,
SRIG AR IR AL, ISR I — DN IR AR . ARG, (E R ARATTIE AL ER, AR 1B (R R U T
SERIE AR BAL UK, At Ae B, 18 B L MRMEXS el TARASZ B DY J5 0 64 BLTE
B o AR GRS TER Y, ARG R BRI R R, AR T
KFH L (0408A5). | RINKEANIEMIL T8, ZmEREAMS, Bl kesein.

4.2.3 BH XM REF R

B 7B S HRE TR RN, FS SRR R TR E fl. ZUTHE RN, HITH IR % S,
FERE [N (0404A2).

0404A2: A —A, FATHIH B LW, K= H07 (P E. BEREIE. #rindk), X
AN DXCFR A A A R R R R, B R SCA SR I B A SN AR
3, HSEmRMAE R, SRR,

0408A5: A —Le>R vl gemy LNk Rk, ok L AI3s it

REAL(2003) 1518 1 RIS HAEAORF A, JFREEITTR . ()R 5 R IE R R 55 L B 552 PR
EREEA WL ADGE; QMO — M AL RS PRIEAR, F S HRIREE T RER T E S
R RM AL RIR; Q)R 55 1H B SO RG R KU o B 1 FRE R A S PR e M, &
RATBIEH T SRS S S . A R SRR SR S IR AN R AR i T R
W FCREIRER, TR 2B TR 55 AT R, A AL RRERIA S SO 2. 1S
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SSCARR T A3, T 5% S T R AR T SO AL A €, Tt R R 4 S SO P A R
o

4.3. B HEEHH

SViE R ONRA B GE N S EIEEM, Z0HEE XA ETR, BITREIE
ZEERZVIERLIL LRI, R EREIIR, WeaE &R, 8 R ER, BiEEE
LS P B2 ST R 55 B A A A BB R, ten B AR RS, A 7] AL S S S T BRY
Ui FE LB R PO, DU Ry IR ERS . B BIRIZE R H .

0408A5: LI HLINM] . KOy FoE EANTIEARZ 2R, FTUUE &M ARKZER, FEA
iy DL TolgE, SRJEABAIR, A AT RE AR ERE AR E W, RE R
SREARATBLE, RJE AR — KRR AT B, SRR SR — " IRA IR,
FATFERIMIREAT 22504, 2RJE5E T UG, ARG 2RO AR B XAl 75 22 A ok .

0408A5: XNHAMZ M, ..., WIEWHMA —DROIRIEXL, 7] A2 a) g X
A EALREREATE 2/, IR AE Bl EEE S, X, IR A RAE ] E
THEANBERGE, 4%, ATRERIIINAZ, HSAh AT 582 308 5 5R N SR (1
EAR S, AR INERIBIRIR T4, WA, A AE IR AN TE X AN P Le 45 7,
{HRR AT LS S L RAFE M P4, AR IUR M ZE I REIZ, ..

ZViE A5 ZARAE BN 7 AT . SR RGN (PBL W R A), ZUTE
KA D RIGEBL (B, [R5 B A AT SEPr AT RER— PURP B = Rh i858, 285 X8
T 5 EAT ARE RIS 15 | (0408A5). (HEEBIH 2, X FE M2 3 F R UL R AR A, Tk e > 3
HAe AR W 17 30 1 i =1, i eikigad ik .

4.4. B HEFEHETE

FEEN FEFERTONE SN L, BEREMAEANIIZ A FAFRRSEIER, A
PLZ2 V5 H AR R AR T UG, 2 N — S A2 3G 4215 (1) N 25 (0404A3 . 0408A5), #AJ5 & HIGHRAE,
SEREGHE B SR, EHCAE L, R WE AN RIERC:, B R ABIE, R
B T #F(0408A5)

0408A5: BN Uif 2 LIRAER, IRERM AL, MarRE s DK, 25 3ot 2 iRt
PR, GFIRREE DO UREL, SRATBUE IR ZEA ), B2 UARE IR, B 5
TR GITRN, )5 BIERAEAT AR50, ESRMBEEATRIRRER R A2,
RJEBURE R DI EE, RIEHH IR R AR, K% T UEHK
PR PR G, BUAER LRI, SRR ORI, AT S XFERIM.

0408A5: KBEAPIA, —FuREIEZIN, MAIEACAI R, 7S MIE AT A
gy, MBATA RS, 0 HIX L2 57 S i) 07 AR, SR 2 mT fg
R, R IR H U AT AT AT A A 5w, A absiER
o 5 —FhBh A2 P

0408A5: JIS AT 2t 2 Fl JATI%E G il & 28 AR 18] 2 i X AT LR By, TR J7 PR 43K
SRR, PR EASIRE, M tUAEA], A3 JAE T2
R, R —E A A Y, AR A BRI F0 AR R A —
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ANEIREORI AL, )5 R RN, TERAEE, X, R/
ARSI 2 AR 1 L U, [RIORERBRUF U 200 R BT 19 14 fh A4, W
W, JFRIAEE AR

LA RN S 1 T S B RTE S IR AC bR K g Mk, AT A SRR, AUE S
WS REIR, SEHE T2 RSB S G TR . MR THEE AN (2008) A9 T 55 4R 15 H R AE T
B ALRAE ) LRI IR . R TR S R IRRIA BT, BRI AN BE UK 7 55 Mk R AR A Al ]
ILAER SR TP RTINS — N, BOVETHAGRRAM &, 25 55305 — s
MALal T, w55 RiE 5 iE AR B SRR TP . BRI, MBI M BERE, SRR
TIEFCHYIEAR, B B b BAZIN IR R IE R, b5 2 FH 2 SRR R, IR 555K
S A ARE DR, 5KE(2016)RIA i 55 15 K LB ARs s th 0 TG, 2 BT Al
i 55 TR TR IR T 254 o

BV EIE A VE 2R, A RSO B I E R, RS 2= RIRQ012) 7,
PAITEE WL A, 5 880 55 SRR B Hh 22 B 553V, IR A i 55 SR B h e s TR
N B S5 SRR RN T A T S A R, (B R R R AT ML B R AT 3 TR
BALELLH] . #1522 I — BN 55 1R TR 0 — R, B2 Mo m e & &
WAEE TR o A FEAS SRS Tk, 32 B A AR SR B ITAR A 1R 55 R 18 T bR A AA VA
Be, PR MO e AR T SC IR, MR AT HE BT

FHIBQOI: 3NFSHEEFTRIFENN, [ A EHA RN S EIERY 22
FHEEIAEF MR, MARES LW LTIENE . KIS EEEM, U575 DIE 5188 2 B ki
TN IT A E e X A5 H AT A ol AR 7 95 M R DT 2 — 8. | RSl
i N A ARl SE D9 g A 55 IR BUE S 05 R, (HR 55 bR O i 55 Tk AR A 1) —
iRy SRR B N B R 55 Tl i, LR 95 A .

4.5 HFEZEW

e 55 1R B as R I #0207 AN — SO AN BUE B D5 R ) A A A S BROSCH B
RN, BeARR BRI THk. ARERGOVE, R XI L. Zhl L rr 55 FiEHes
M, W A EARIL R 55 R IE A S R, WIRERT &2 FH T K. BRI SSHRiEHMN A1
AR, AR L AE R B AR AL, By A A DL SR s N TR ST N BN
T, B4R ANRSES AR, FE, EEASIEY, &EERRINM G SHME 5
213 BEAT 1R 55 SRR AN 2

e RENESINHBEATES, AR REE A ST SR E ) 1) e, S R 2, %
TG 2 S B L, SR AR 2 25 AN TR BESR I B — [ RS B, (22 AR s STl R P i e R
7 N P SRR R T 1 O RE o S0 ik il 7 55 HAl SR B L 5% 21 38 I S A0 IR S ANH
RS, I EES T HENESER, KRGE T IREHCAER 5N TAE. AiEH
SMZE, BUIERGIHCAPORBATEES, XTI R S BT B W 4 iR, AR
WEAIRE T, RAMRKKHEB . AWFFIE R R AS IRV 55 HEIE R EHC:, R5E#H
FI73o

HEATTE, TS B AT BORM XL S PEA A PR, X AR SRR B AR AR AE AT T 55
AT AN H U B AR SR 2 B h s 2 DL B S5 RiE . RIATT R, 2P
SEJTT AL F s, T AUEAT 2 R IR S IR RE B . FOM T, ARG L, — A
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KO ULA I USSR, — AN ERCHE LR, b mT g i 07 SOoR 28, AR5 mit AT AR
P CA AL & 20X MRS A 1, AR5 D 2 TR ZOH, BrBA IR 2 TR R+ )+
A XS SRS, XA AR R (B2 T AN T S AR ET) -

5.4518
AT GE TSI 7 55 M T R V48 S T
(D)E S5 B TR, 2 A EBRA S HEH T, DRSS
QFEEENIS R, 2, DUE AR R
) S EB B TR EZ LT B, kL.
O L gt T DR N AN P VACE A
(5)%31H L 2P T ARFHL, BIHEZEA .
(6)7% 45 4 SO o 75 EL A AR A 5 b 8 i

VOB R Z o, TOIEA —AEMEH TIE %1%, BRI EAN AT . 7
FAABHUEAE IR A I A I R O IR B T, 2 e v EE D R D 5 1m) ) A )
(problem-based learning, PBL). ZFIH 2= 5 HS:, WA GeR I £ i A 5 e s, DA
a2 FERTR R 08— F5 EM UL IS r) R 25 22, XA I i S0 B WGES 27 AR i 1
50, WITURAESCH MM, ik R Bk, B SIS .
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ABSTRACT

Although Chinese language is not listed in school subjects by the Ministry of Education in Indonesia,
however, it is taught in most of private schools and some of government schools. Besides formal schools,
many language courses and universities also provide Chinese language studies.

The Chinese language learners’ age span is big. It starts from toddler ages up to old people. Although
majority of learners are in students’ ages, however, the number of adult students has been stable
increasing.

Chinese language has varied programs. Either it is a must-have or nice-to-have program, there is no
standardized Chinese language syllabus and curriculum among formal schools in Indonesia, and so
does language courses. How to choose the right Chinese program relates to learners’ learning goal.

The goal of Chinese language learners is not uniform. Majority of young learners who are under twelve
years old take the program which is decided by the parents, either taking review school Mandarin
materials or standard Mandarin learning program which is totally different from school Mandarin. The
choice of Mandarin study very much depends on parents’ education and the understanding towards
Chinese language. For teenagers and adults, the motivation and goal are many and varied. Besides for
working purpose, preparation for study abroad, self improvement, it is certainly unique and interesting
to see learning Chinese language, to help own children’s Mandarin study, being a good example for
own children, or being trilingual, specially the uniqueness of Chinese characters, to train, active and
develop the brain, and delay symptoms of Alzheimer’s disease. Meanwhile, it’s also interesting to find
out that female students are more than male students according to the statistics.

This research paper presents the transformation process of Chinese language learning within the last
decade, from all perspectives especially learners’goal, motivationon and programs.

Keywords: chinese language, Mandarin, chinese study, goal and motivation
New Era of Chinese Language Learning in Indonesia

Since the 1998 education reform in Indonesia, it gives the chances for those who would like to learn
Chinese language studies, especially from the recent 10 years, due to the rapid growth of China’s
economic, and the close relationship between China and Indonesia, the number of Chinese language
learners has been increasing significantly.

From the general point of view, there are many forms of Chinese language education: Formal school
Mandarin education, language courses, university Chinese faculty, temples, tribes’ communities,

traditional home learning and modern on-line study.
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Formal school Mandarin education

Since the opening of the opportunities to embrace Chinese language and culture, starting from early 21%
century until today, there are more and more schools putting Chinese language into school curriculum
although it is not a compulsory subject required by the Ministry of Education in Indonesia. Trilingual
schools have included Chinese language as one of the required courses.

However due to there is no integrated standardization from the government, it results different schools
adopt different teaching materials and curriculum. The duration of Chinese language classroom times

is also not the same among schools. It very much depends on the school’s orientation.

Language courses

Besides formal schools, many language courses also provide Chinese language studies. Because of the
parents’ request, majority of those courses is to help with the school Mandarin materials, review school
work, practice intensively in order to achieve a high score of Mandarin subject in the school.
Meanwhile, there are also some language courses run by education experts focusing on Chinese

language studies by teaching comprehensive Chinese programs with customized syllabus.

Traditional home learning

Home learning has the longest history towards Chinese language study. It exists all over the Indonesia.
Either teacher goes to students’ homes or another way around. Usually this group of teachers consist
school Mandarin teachers, university graduates, university students, or the one who has Chinese

language knowledge. The main purpose of home learning is to review school Mandarin works.

University Mandarin faculty

Many universities in Indonesian open bachelor’s degree in Chinese major such as Maranatha University,

Petra Christian University, BINUS University, Bunda Mulia University, University Indonesia, etc.
Chinese university overseas education

Since 2002, Xiamen univeristy has provided a long distance learning opportunity for those who would
like to pursue university dreams on Chinese education. Since then, some other universities such as Jinan

University, Beijing Huawen college also offered similar programs to Indonesian students.

The first master degree program with the duration of three years study on Chinese education has been
opened in 2016 in Indonesia, delivered by Hunan Normal University, supported and sponsored by China

Overseas Exchange Association.
Other forms

Besides the above forms of Chinese language learning, there is another way to conduct Chinese lessons
among the people such as temples and tribes communities. It’s a free Mandarin education specially for

those who couldn’t afford to attend paid-classes. The teaching staff are volunteers including retired
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teachers, school teachers, or those who graduated from China, Taiwan or Singapore, or local universities

with sufficient Chinese knowledge.
Mandarin on-line study

Mandarin on-line education is a product of new era. Since the year of 2015, Mandarin on-line study is
getting more and more popular among professions and young generations especially under graduate

students.

A Case study on FarEast Education Language and Cultural Center

Introducation

FarEast Education Language and Cultural Center (hereafter refered as FEEC) was established in 2004.
The headquarter is in Alam Sutera, Serpong, Tangerang. The second center is in Gading Serpong and
the third is located in BSD City. It was established to fulfill the needs of globalization era for qualified
human resources and enriching cultural and philosophy understanding. It is an education institution
which commits to the development and improvement of human resources particularly in the language

education proficiency, and Chinese culture and philosophy.

FEEC provides an ideal study atmosphere with high quality and innovative language education through
varied exciting programs for every single scholar. The Mandarin curriculum was designed by native
Chinese education experts, and customized to fit with the needs of Indonesian situation. FEEC also
creates opportunities for cross-cultural understanding without any kind of discrimination, to assist

students by placing or preparing them for overseas studies.
Program

FEEC offers a comprehensive program encompassing Chinese language, culture and philosophy, which
adopts a distinctive educational approach combining knowledge with applications, and designed for the
learners from 4 years old and above. It consists of fun-tastic Chinese for young learners aged 4 to 6,
bridging foundation Mandarin for 6 to 7 years old, standard Mandarin for elementary school students,
modern Chinese for teenagers, and modern Chinese for adults. The programs cover Kindergarten
Mandarin, classical Mandarin, conversational Mandarin, business Mandarin, Mandarin proficient test

preparation.
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» FEEC Student survey

Table 1.1 FEEC Student survey Figure 1.1 FEEC Mandarin student
Active student | Language | School | Total
program | lesson FEEC Mandarin student
program
Kindergarten 12 0 12 100
student 80
Elementary 60 18 78 60
School student 40
Junior High 19 9 28 20
School student 0 [ . [ .
Senior  High 9 6 15 & > & & &
School student & *5&" & & ‘;@b@
Adult 27 0 27 & & S i S
(including ¢ v
university
student)
Total 127 33 160

From the table 1.1 and figure 1.1, we can see, that after school learning, the primary school students has
the highest percentage to take the extra Chinese language classes, followed by junior high school stuents,
adult students, senior high school students. The young learners aged between 4-6 years has the lowest
percentage.

For primary school aged students, usually it’s parents’ decision and awareness to send children to take
lessons. If the parents know some knowledge of Mandarin, they usually send children for the language
program to practice the speaking fluency. If the parents don’t understand the Mandarin, most likely they

send the kids for school lesson Mandairn program to get a good score in the school.

For junior high school students, school lesson is only for those who have the difficulity to follow the
Mandairn subject in school. The one who continues with Chinese language program is usually

influenced by individual family awareness towards Chinese education.

For senior high school students, the motivation is different. Those who take school lesson program
either have difficulities towards school Mandarin subject, or aim to have a high score in school to get
sufficient score requirement entering university. The one who continues with Chinese language
program has the following motivations. Some realize that Chinese language is very important for the
future business and the working environment, some are preparing for the future study in the Chinese

speaking countries.
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» FEEC Program survey

Table 2.1 FEEC Program survey

Institution Language School Total
program lesson
program

Pahoa 3 11 14
Jakarta Nanyang School 6 12 18
Stella Maris 4 2 6
Santa Laurensia 48 8 56
Binus School 4 0 4
BPK Penabur 11 0 11
Saint John 10 0 10
Atalia School 2 0 2
Bina Bangsa 6 0 6
Global Jaya 3 0 3
Anderson school 3 0 3
UPH 2 0 2
Binus university 1 0 1
Atmajaya university 2 0 2
Adult 22 0 22
Total 127 33 160

Comparison between language program
and School lesson

Language program School Lesson

Figure 2.1 Comparison between

lanonaoe nrooram and cchanl lecenn

From the table 2.1 and figure 2.1, we can see that the language students are much more than the school

lesson program students. Students from Pahoa and Nanyang take more reviewing Mandarin lesson

program, however, students form most of other schools choose language program.

The Chinese language learners’ age span is big. It starts from toddler ages in schools up to old people

in language courses. Although majority of learners are in students’ ages, however, the number of adult

students has been stable increasing.
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» FEEC Adult student survey

Table 3.1 FEEC Adult student

Motivation Mal | Femal Age Duration of Duration of
e e learning classroom time
range Chinese
Self-improvement 1 10 45-51 5-10 years 1.5 hours per week
Business and working purpose 6 2 22-45 3 month- 2 2 hours per week
years
Brain training 3 45-59 3-4 years 1.5 hours per week

Family matters

Helping kids for the Chinese 0 2 38-42 3 years 1.5 hours per week
languge study

Get along with family ethnic

0 2 45-48 5 years
group
Preparing of study abroad 0 1 21 1 year 2 hours per week
Total 7 20

Figure 3.1 FEEC Adult student survey

Adult Student survey

0,
7.41%3’74
7.41%
11.11%
Self-improvement Business and working purpose
Brain training Helping kids of the Chinese languge study
= Get along with family ethnic group Preparing of study abroad

From the above table 3.1 and figure 3.1, we can see that the motivation of learning Chinese for adult
students are not uniform. The highest percentage is for the self-improvement, to be a good example for
family, many for the business and working purpose, some for family matters either helping kids of the
Chinese language study or get along with family ethnic group, and also some for the overseas study

preparation.

95



Proceedings of International Conference on Chinese Language Learning JUEHZEE BRI & - 4
Learning Chinese: Who and Why? 2% 37 iE: =23 # 5HHI&

The age range of adult students is between 21 years old to 59 years old. Many learners start to learn
Chinese when they are 35-40 years old with different purposes. Some learns the Chinese language is
specially to active the brain by making it go back and forth between one language and the other, to

memorize Chinese characters, and sentences, in order to ward off the possibility of the dementia.

Among all adult students, we can find out that female students are much more than the male students.

The purpose of male students is more towards business purpose.
» FEEC Facts finding

Table 4.1 Facts finding

Student | Starting age to | Condition at the | Duration of | Current language ability
learn beginning learning Mandarin
Mandarin
A 5 Tongue-tied 5 years up to today | The clarity and fluency
condition has shown good
improvement
Speech delay
B 9 Speech delay 3 years up to today | Communicate smoothly
C 6 Speech delay 3 years up to today | Communicate smoothly
D 6 Stutter condition 1 year - discontinue | Remain stutter condition
E 42 Stutter condition 1 year - discontinue | Remain stutter condition
F 45 Stutter condition 4 years up to today | Better condition, with

sight stutter

The table above shows that Indonesian students start to learn Chinese language from earlier ages with

long years study can help the condition of stutter or speech delay problem.

Conclusion

There are increasing demands of Chinese language competencies as value added competitiveness in the
growing future global challenges in multi-language environment. Based on more than thirteen years of
classroom experiences with thousands of students with various background, I can draw the following
conclusion:
1. Primary school students are the biggest group for the after school Chinese learning. With the
grade getting higher, the number of students who takes Chinese lesson after school declines
from elementary school to junior high and to senior high school.

2. The students take more reviewing school lessons if their school Mandarin subject is a core
subject with intensive teaching periods, such as Singapore International School, Jakarta
Nanyang School, and Pahoa School. While the one from other schools choose more Chinese
language programs.

3. The motivation is a key factor for adult learners. Adult learners usually have more than one
goal. Male adults usually taking Mandarin courses for business purposes to be able to
communicate or at least understand the increasing business directly or indirectly with Chinese
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(China, Taiwan, Hong Kong, Singapore). The range of the age either right after graduated from
university or middle-age; very rare occurrence age early 30’s, because usually this age is more
focusing on climbing careers other than self-improvement. While female adults usually for self-
improvement or for family.

Hypothetically, consistent learning Chinese language, could probably improve the speaking
ability not only a child but also an adult with stutter condition or dyslexia or speaking delay.
Consistent learning Chinese language especially Chinese writing in handwriting could probably
have the positive impact towards the speech delay or stutter condition. Further research and
study are absolutely required with more comprehensive and relevant disciplines
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Abstract: Chinese language is unique language which has its pronunciation (Pinyin) and written form
(Chinese Characters). In order to understand the Chinese vocabulary, one should be able to know its
pronunciation, shapes and meaning. It is not easy to memories three component of Chinese vocabulary at
once. Without learning Chinese characters one cannot deep learn and understand Chines language.
Learning Chinese characters is one of the biggest obstacles for most of foreign language learner. How to
help learners to learn Chinese vocabulary in the easy of more effective way is become emphasis of most
Chinese language teachers. This study is to find out the Chinese foreign language learners’ perception of
using Quizlet in Mandarin vocabulary acquisition and whether by using Quizlet will help learners in their
vocabulary performance. Data of this study collected and analysis from the 55 undergraduate first year
Chinese as foreign language learners participated in an online survey and quizzes. The study find out that
Quizlet is a teaching aid motive foreign language learner to learn the language. It helped improve Chinese
foreign language learners’ vocabulary performance and improve their language in general.

Keyword: Mandarin vocabulary, Quizlet, Chinese foreign language

1. Introduction

1.1 Background of study

Mandarin has been offered as foreign or third language in Malaysia high instructions since 1968.The
ninth Malaysian plan (2006-2010) has strongly substantiated the need of Mandarin to be introduced as a
foreign language elective course in public institutions of higher learning. Since then all public universities
in Malaysia have offered for university students to learn, In order to fulfill the high demand in the market
and help graduates in their future career (Tan &Ooi, 2012) and motivation of students in mandarin learning.
Mandarin has been offered as a compulsory subject for Faculty of Major Language Studies in Islamic
Science University of Malaysia. Currently there are more than 1000 undergraduate students are learning
Mandarin as a compulsory subject.

The initial purpose of learning Chinese for Malay students from Malaysia public university is to
communicate with the local Malaysia Chinese people and do business with Taiwan, Hong Kong and Macau
businessmen, however, as China rose as and economic power, and China unveiled its One Belt One Road
initiative in 2013, There are more and more collaborations in various field between two countries. There is
very high demand for more and more non- Chinese are start learning and teaching mandarin to get benefit
from China market. The course offered by many public universities in Malaysia mainly is to development
of students’ oral communication skills in situational context, therefore students learning Mandarin through
pinyin (Romanized system) system. Chinese characters teaching are pay less attention. Chu&Toh ( 2015)
found that when students’ examination drops from the lower lever to higher level, the reasons expect of
student’s motivation, also students are lack of knowledge of Chinese characters, because they are very much
depend on pinyin system rather than Chinese characters.
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Master Chinese (Mandarin) is different compared to the Romanized system of writing languages in the
world because of its unique writing Chinese characters. Every single Chinese character represents three
distinctive elements: sound, shape and meaning. In order to understand mandarin fully, one must remember
all these three element, this make more difficult for Malay L3 language learner where their first and second
language are both adapted Romanized system.

For learners learning Chinese language as second language they found that it is hard for them to memorize
shape, sound and meaning of Chinese characters at same time as they are not closely linked with each other
like English and Malay language where alphabets and pronunciation are linked together which enable them
to read the words although they do not know the meaning. Chinese characters are unique as certain numbers
of Chinese characters are formed by radical and phonetics component. The radical component indicates the
meaning and a phonetic component for the original sound indicate the pronunciation of the character.

Most of Malay Chinese languages learners are prefer to use HanYu Pinyin in their Chinese Language
learning. Hanyu Pinyin make learners with adopted Romanized system much easier at beginning level,
however there are many problems occurred when comes the higher level Chinese language learning.

1.2. Problems with learning Chinese using Hanyu pinyin

1.2.1. Confusing words with identical pinyin

There are too many homophones in Chinese. This makes it hard for a foreign language learner to make
the connection between the right words with its corresponding Hanyu Pinyin. It will lead misunderstanding
in the communication. That in turn might confuse a learner and turn him or her off.

1.2.2. Confusing between English letters and Hanyu Pinyin.

It is easy for learners to be confused with the pronunciation of the individual letters between English
and Chinese. Both letters look essentially the same but pronounce very differently. Again, this might confuse
some early learners who do not have a good language foundation yet.

1.2.3. Exams still focus on Chinese characters

Although Hanyu Pinyin is used heavily during the basic level, their usage will reduce over time as more
Chinese characters are introduced. Eventually, they will form only a small part of the exams and Learners
will still need to face the Chinese characters. Hence, it is better for learners to start learning characters at
beginning of course.

1.2.4. Poor foundation in Chinese characters

The worst possible scenario is when learners develop a reliance on Hanyu Pinyin and totally ignore the
Chinese characters. Hanyu Pinyin by themselves carry no meaning as it is only a phonetic system that
assists in learning the pronunciation of a character. It is a poor substitute for the actual Chinese language.
Too much emphasis on learning Hanyu Pinyin might mislead the learner into thinking that learning Hanyu
Pinyin is sufficient.

Due to above problems of using Hanyu pinyin in Chinese language learning, the researcher is strongly
advocate the learning of Chinese through Chinese characters. Malay L3 learners would not spend too much
time picking up a new language which is totally different from theirs’ especially if the system of writing is
different. However, modern technology, such as smartphones/tablets, has actually provided a new learning
tool to bridge the gap.

There is no investigation or analysis of how learners learn, store and produce Chinese words. Furthermore,
vocabulary is rarely considered as an important component in textbooks. In most textbooks currently used,
there are only vocabulary lists of Chinese words and their translation, but no exercises especially designed
for learning vocabulary. Given the difficulties of vocabulary learning as stated earlier and the importance of
vocabulary to the process of communication, there is a need for research on Chinese vocabulary acquisition
and the strategies that foreign language learners use to learn speaking, reading, or written Chinese
vocabulary. Therefore researcher is motivated to conduct this research from the learners’ perspective and
emphasize Malay undergraduate students to learn to identify Chinese vocabulary by using new technology
resource Quizlet.

This study attempts to investigate the students’ perception towards the content of Quizlet in their
Mandarin vocabulary learning and the students’ attitudes towards Quizlet vocabulary learning. Apart from
these two issues, this study aims to find out whether Quizlet learning will improve students’ performance in
mandarin vocabulary and language in general.
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2. Literature review

2.1 Chinese characters

Chinese words are different from English or other Romanized language. A Chinese word may be
composed of one or multiple characters. Almost all Chinese words are single- or double-character words,
and double character words far outnumber single-character words (Language Research Institute, 1986). To
master Chinese words should be able to know Chinese individual characters, its pronunciation (pinyin) as
well as its meaning. Chinese Orthography refers to the characters’ written forms including stroke,
component and shape. Chinese characters are composed of strokes, and clusters of strokes may form
components (i.e., radicals). A small percentage of characters are single entities and cannot be further
decomposed into components, while most characters are compounds and can be further broken down into
components. Compound characters have the following structures: enclosure, horizontal, and vertical. These
three major categories can be further divided into seven subcategories (Zhao, 2004). In the following section,
structure and shape are used interchangeably. There is very weak relationship between Chinese
Orthography and pronunciations. Chinese characters pronunciation is signaled by phonetic components.
There are many phonetic components and learners need to remember their pronunciations separately.
Furthermore, knowledge of the pronunciation of phonetic components does not guarantee knowledge of
pronunciation for most of the semantic-phonetic characters. Zhou (1978) has found out that only 39% (out
of 8000 characters) of phonetic components effectively represent pronunciation for semantic-phonetic
characters. When tones take into consideration, only 7% (out of 3755 characters) of phonetic components
accurately represent pronunciation (Yang, 1986). It is very important for Chinese foreign language learners
learn characters’ pronunciation. However, the nature of difficulties of Chinese characters makes it difficult
to learn to pronounce characters based on orthography. Many researchers (Jackson, Everson, & Ke, 2003,
p. 151) have mentioned that “Teaching and learning the use of the phonetic element to pronounce novel
compound characters may be difficult when CFL students are very limited in their knowledge of both oral
and written Chinese” CFL learners gradually build their knowledge of phonetic components as their
proficiency levels increase (Jiang, 2001).

In modern Chinese, pictograph only showed a resemblance between characters and the objects they
denote, there is very small percentage in Chinese. Wang (2000) found out that more than 90% of characters
are semantic-phonetic with semantic radicals denoting meaning and phonetic radicals denoting
pronunciation. The meaning represented by semantic radicals may not appear obvious. As summarized by
Li (2002), for ancient Chinese characters, meaning and orthography were obviously associated with each
other, but for modern Chinese characters, the relationship between orthography and meaning is less obvious.
Shen (2010) similarly pointed out that in modern Chinese characters, the relationship between radical and
meaning is not apparent.

2.2. Chinese character learning

In the past decade much research in Malaysia has focuses on motivation of Malay students leaning
mandarin (Tan& Ooi, 2012, Tan& Harirul, 2016) because most of universities in Malaysia offer Mandarin
as a third or foreign language , the main focus of teaching is for communications purpose. Students learning
mandarin mainly through hanyu pinyin, very little Chinese characters have been introduced in the higher
level. There are few research has done on Chinese character teaching and learning. Chu& Toh (2015) have
done research found out that Malay L3 learns shown more interest and give faster responses in sentence
making when learner Mandarin with Chinese characters rather than Pinyin. Their ability in recognizing the
correct characters and making sentences also increased following the introduction of ICLM (interactive
character learning model).

Ke (as cited in Jackson, Everson, & Ke, 2003) created a model describing different stages in acquiring
character orthography by CFL learners. According to this model, CFL learners experience three stages.
During the first stage, learners “have [a] higher level of awareness for semantic components than phonetic
ones” (p. 143). During the second stage, CFL learners are able to apply the knowledge of semantic and
phonetic components to process characters. And at the last stage, CFL learners reach native proficiency in
processing components.

Yang (2014) studied about Chinese second language learners’ beliefs on Chinese vocabulary learning
strategies, the study found out that most learners believed that knowing Chinese words pronunciation and
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repetitive practice help them in learning Mandarin vocabulary. At same time they agreed that word
pronunciation fails to provide useful information to assist in retaining and retrieving meaning, implying the
indirect phoneme-meaning relationship in Chinese words.

2.3. Chinese Vocabulary learning

Learning Chinese language is by no means an easy task, whereas Learning Chinese characters is
probably the most difficult aspect facing all the students learning the language, in particular, the beginning
students. The major challenges of Chinese characters are difficult to learn are:

1) Chinese language is tonal language; there is no correspondence between pronunciation and
writing.
2) The huge number of characters one needs to learn in order to be fully literate in Chinese (Sung &

Wu, 2011). According to Wong, Li, Xu and Zhang (2010), there are 3000 commonly used Chinese
characters which are seen in 99% of Chinese written materials; hence, knowledge of these characters are
needed in order to function in a Chinese-speaking community.

The traditional way of learning Chinese characters require learners to learn how to write Chinese
Characters by hand through sheer rote-memorization. Learners take a lot of energy and time to memorize
how to write Chinese characters by hand without knowing the pronunciation with proper tones and meaning.
This slow-moving process often leads to extremely unsatisfactory result in character reproduction and
significantly slows down the entire process of learning Chinese language and also will demotivate learner
in foreign language learning especially at early stage of learning Chinese language. Research has done by
Theresa Jen & Xu (2000) found out that students cite the difficulty of writing Chinese characters as the
number one reason for Chinese learners decided to discontinue taking Chinese after the first year of study.
And 91% of the students who did leave Chinese study complained about the amount of time dedicated to
character writing. The question rose shall or shall not to teach Chinese characters to foreign language
learners, majority of researcher agree that we should teach Chinese characters at beginning level because
will help learners to cope with higher level of Chinese language learning. Learning Chinese characters also
will help foreign language learners to avoid misunderstanding when they communicate with Chinese people,
and at same time will help learners to understand Chinese culture better and of course will benefit their
lifelong learning (Su &Zhu, 2015)

2.4. Learning Chinese vocabulary with Quizlet

Zheng (2012) has done research that in a university study, over 80% of students surveyed felt that
vocabulary plays a very important role in language learning. Only 29% of the teachers showed interest in
teaching vocabulary, and 71% felt it is boring to teach vocabulary.

Zhou (2016) investigated an innovative pedagogy in a college level beginners Chinese course by using
Quizlet, a web 2.0 flash cards website. The results demonstrate that vocabulary game competitions promote
engaging vocabulary learning. The research proven pedagogy draws attention to strategies in tutorial CALL
vocabulary instruction research and praxis for motivation and learning in an intact classroom.

Quizlet provides learners with an attractive and easy-to-use interface that can enhance the experience of
paper flashcards (Ashcroft & Imrie, 2014). Some of the advantages of Quizlet include the ability to rapidly
create flashcards with pictures and audio, the ability to access the application on a computer or smartphone,
the ability to automatically rearrange flashcards to avoid serial learning, or memorizing the order, and the
ability to interact with the cards using a variety of study and game modes.

Due to Chinese words consist of both pinyin (Romanization system) and Chinese characters; it is very
important to learn Chinese characters in order to master the language. Having a wide vocabulary about
different topics, as well as a sound grammar basis, is what will help the learners to communicate effectively
in the new language. But how do we encourage students to study and practice regularly? Even more
importantly, how do we provide them with good learning skills? Thanks to technology, many new resources
have appeared to help educators with this task. One of these resources, and one that I always recommend to
my students, is Quizlet which is a free online tool designed for learning to help language learners to engage
themselves into regular practice and helps them identify vocabulary, hearing words spoken reproducing
vocabulary through many fun activities.

Language learning must be communicative and contextual to be effective, but there is also a certain
amount of rote memorization that needs to be practiced daily so that your brain can retain and recall lexical
information. Quizlet is a great resource for this daily practice because it offers resources for identifying
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vocabulary, hearing words spoken and reproducing (recalling) language. The ability to write Chinese
characters by hand now becomes less important and is actually converted into two other related skills that
are relatively easier to acquire: the ability to speak and the ability to read.

3. Research Methodology
3.1. Participants& data collection

The data used for this study were collected by 55 first year second semester Mandarin level two learners
from Islamic Science University of Malaysia invited to take part in this Quizlet-based Mandarin vocabulary
study. The participants agreed to permit the monitoring of their Quizlet activities .For all classes, students
were asked to bring smartphone to perform these Quizlet activities and take three quizzes after every three
topics have been covered, all of the students were permitted to use smartphones during the class. Early in
the term, all the students registered identifiable user names for Quizlet and were invited to join a class page
containing private flashcard sets based on the vocabulary from their course book with each unit containing
15 new words and 10 phrases based on a related theme. Consequently, as a registered teacher could view
how and when each user accessed each set of digital flashcards (Figure 1).

Figurel. Teacher’s view identifying how and when learners in the course used Quizlet flashcard sets
(screenshot).

In class, students were directed to study from created sets of flashcards for each chapter. The study set
contained pictures and mandarin words on one side and their English equivalents and Picture on the reverse
(Figure 2). Learners can clip the audio on the top of flashcard to hear the appropriate pronunciation of the
vocabulary.

Figure2. Teacher’s view identifying on the reverse Quizlet flashcard sets (screenshot)

These sets were designed to introduce learners to the mandarin vocabulary using English and engaging
imagery, while helping learners focus on the base forms of target words. The study set also created sentences
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with the words covered in early cards. The aim is to introduce learners about the words in the context of
sentences to increase learners’ understanding of how the words are used. (Figure3).

Figure3. Teacher’s view identifying on the reverse Quizlet flashcard sets (screenshot)

Although all students used these cards at prescribed times in the class room for about 15-30 minutes
each chapter, four groups of users were identified based on their out-of-class usage of the gap-fill flashcard
sets to prepare for vocabulary tests. First of all, some participants were classified as non-users who only
used Quizlet as directed in class. For this study, three quizzes were designed for nine different textbook
chapters. Each quiz contained 15-20 new Mandarin vocabulary convers from three chapters. The quizzes
questions were built using a subset vocabulary available in the Quizlet sets. Each test contained 10 circle
the right Mandarin words based on pinyin given, and 10 matching Mandarin words with pinyin and English
meaning. Other two quizzes contained multiple choices, construct sentences with vocabulary given and short
answers.The matching questions were generally more difficult for my past students. Learners were informed
to prepare for these scheduled quizzes. The quizzes were held within the first ten to fifteen minutes of class,
and completed on the quizzed paper have been distributed by their teacher. The results of each quiz been
recorded by teacher.

In summary, learner’s Quizlet activities and the results of the three quizzes were used to answer the
following questions:

1. What is Chinese foreign language learner attitude and perception in using Quizlet in their Mandarin
vocabulary acquisition?
2. Is learners perform better in their vocabulary quizzes by using Quizlet?

4. Data Analysis
In order to answer the second research question is Quizlet help Mandarin language learners in their
vocabulary quizzes performance, data analysis from there vocabulary quizzes results as following table:
Tablel: Three quizzes

Group val vQ2 va3 AVERAGE LOWEST
HIGHEST | AVERAGE LOWEST 15% AVERAGE LOWEST 15%

10%

BB1 10 8.4 5 15 13 8.5 15 14.5 9.5
BB2 10 7.43 4.25 14.5 12 6 14.5 13 6.5
BB3 10 7.68 0.75 14.5 115 6 14.5 12 8.5
BB4 10 8.24 4.5 14.5 11 7.5 13.5 12 9
AVERAG 19% 7.9 11% 5.2% | 11.87/8.0 5.2% 9.3% | 12.87/8.6 3.1%
E
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Vocabulary quizzes results compared from four different learning groups. The four learning groups are
all registered in Quizlet and required study their vocabularies through this online website. There were three
vocabulary quizzes have been given throughout the semester. Each vocabulary quiz covered three topics.
Total 50 Mandarin words have been tested by two mode of question: (1) Circle the right Mandarin words
according to the pinyin given. (2) Match Mandarin words with pinyin and English meaning given. Quiz
one is contained 10 marks, there are 10 participants failed (11%) in the first vocabulary quiz, the average of
the first quiz is 7.9. there are 19% participants have obtain full marks.

Quiz two and three both contained 15 marks, there are 5 participants failed (5.2%) in the second quiz,
there are 3 participants failed (3.1%) in the quiz three. The average of second quiz is 11.87 out of 15(8.0 out
of 10), and the average of quiz three is 12.87 out of 15(8.6 out of 10). There are 5.2% of participants obtained
full marks on quiz two and there are 9.3% of participates obtained full marks in quiz three.

4.1 Perception and Attitude of students toward Quizlet in Mandarin vocabulary acquisition

According to the results of the survey, it is clear that the students perceived Quizlet to be beneficial in
terms of their Mandarin Vocabulary acquisition.as the students mentioned in the survey “Quizlet is a nice
app to learn many things about our learning and boost our intelligence by practice using test and match
function” according to survey that more than 78% of participants agreed that their ability of learning
Mandarin vocabulary has been increased by using Quizlet. Participants also fell that their general interest
of learning Mandarin is increasing and they are more motivated and engaged in their own learning after they
use Quizlet in their Mandarin Vocabulary acquisition.

The modes of Quizlet learners use more often or prefer to use are as following: Flash card (65%) test
(16%) Audio (9%) March (7%) Learn (3%). As we can see from the percentage majority of learners like to
use flashcard which consist of Chinese Characters with English meaning and picture at back. Because of
unique of Chinese language need to know it shapes, pronunciation as well as meaning at same time.
Compare to paper flashcard the flashcard in Quizlet provide all three at same time make learners easy to
learn the vocabulary.as we see there are 9% of learners use audio to learn how to pronounce the Chinese
vocabulary. The test is second mode which learners like to use to enhance their vocabulary. the type of test
consisted of multiple choice, true or false, match the characters with its meaning and write Chinese
characters the according to picture, pinyin or English meaning given. After the learner has learnt the
vocabulary, they can check their understanding by doing test in Quizlet. Audio is the third mode which
participants would like to use to hear the pronunciation of the characters. The study showed that there are
(9%) of participants used audio while there are learning Mandarin vocabulary in Quizlet. Then next common
mode that participants would like use is match, there are 7% of participants showed their interest in using
match to check their understanding and enhance their learning in fun way. The last mode that participants
would like to use is learn, there are only 3% of participants would like to use this mode. It is because this
mode compare to other mode is more challenge. Learners need to remember all Mandarin vocabulary in
characters and its pronunciation and at same time its meaning as well. In generally, participants’ attitudes
toward Mandarin vocabulary learning by using Quizlet are quiet positive, they express their willingness of
using Quizlet in their language learning, study showed that there are more than 90% of participants hope to
continue use Quizlet in their future Mandarin classroom.

4.2. Learners’ performance in Mandarin Vocabulary acquisition by using Quizlet

These findings indicate that using Quizlet did in fact support Mandarin vocabulary enhancement. Study
showed that participants’ quizzes grade are getting better by using Quizlet in their Mandarin Vocabulary
acquisition. The average marks for the three quizzes increased from 7.9 to 8.6 out of ten marks in total. The
percentage of participates fail the vocabulary quizzes decreased from 11% in quiz 1 to 5.2% in quiz 2 and
3.1% in quiz three. It showed that the more participants using Quizlet in their Mandarin Vocabulary
acquisition the better grades they got in their vocabulary quizzes. Previous studies by McLean et al. (2013)
and Altiner (2011) have found similar positive results when incorporating commercial computer- and
mobile-based programs. Quizlet is requires no payment compare to these applications, it make learners
easier to use anywhere and anytime. The study also was supported by Lu’s (2008) study that study second
language vocabulary by using Mobile device has more advantage compare to the traditional study methods.
Therefore mobile-based activities afford students more opportunities to study the L2 practically anywhere
outside of class, thus giving them more control over their own learning.
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5. Conclusion

In this evolving tech-rich environment, technology continues to be an ongoing challenge. Language
educators need to keep exploring and experimenting to discover the advantages and limitations of any given
software or application so as to find the best fit to enrich the teaching schema and fertilize students’ learning.
For characters learning, instructors need to help Chinese foreign language learners to overcome the fear and
promote the application of structure analysis.

During the instruction of lexical meaning, L1equivalents can be used with caution and the role of culture
should be emphasized. Furthermore, instructors should provide students with more opportunity to use
vocabulary in real world to expand their vocabulary size. In the future, it is important to expand studies like
this to include more participants from various learning settings so that generalizations can be made. Also, a
similar research method may be applied to study intermediate and advanced students to tap into more
learning strategies and to explore the relationship between oral and reading and writing abilities. Zhou
(2016) concluded that although Quizlet vocabulary learning is designed to maintain students’ interest
through fun activities, we cannot, however, ignore the important role of teachers. In the dynamics of foreign
language classrooms, teachers who are familiar with the different functions of web 2.0 tools are decisive in
directing the motivational current when guiding students to be more self-determined in terms of second
language vocabulary acquisition.
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Collaborative Drama: A Sample of Assignmentin Mandarin
Class
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Abstract: Mandarin class is one of the chosen languages’ facultative subjects in the Faculty of Languages
and Arts that has been learning since 2014/2015 academic year. Students from that faculty can choose
Mandarin as their subject among the other languages such Thai language, French, German, and Javanese.
Those languages are offered only for one semester. The purpose of the teaching those languages is giving
some introductions to the students who chose one of them. The same as the other languages, mandarin
also taught for one semester or 16 (sixteen) periods) including the final assignment. As it is only giving
the introduction, the teacher and the students agreed that the teaching and learning Mandarin exclude
the Chinese character. Then a class room action research (CAR) is implemented to find out the proper
method applied in the Mandarin class. With the participants from different study program, there is a need
to create an activity done by those students. A piece of collaborative drama done by students from different
study program has been agreed to be the final assignment. After some cycles of CAR, we concluded that
teaching Mandarin in this kind of class should be 1) written in Chinese character and supported with
pinyin and then the meaning, 2) there will be no written assignment and 3) collaborative drama will be
the final assignment.

Keywords: collaborative drama, Mandarin class, CAR

1. Introduction

According to the new curriculum that has been applied in the Faculty of Languages and Atrts,
which usually called the Indonesia National Qualification Framework (KKNI), offer the students to learn
some foreign languages except English. Those languages are German, French, Thai, Javanese, particularly
for the non Javanese speakers, and Mandarin. Those subject is a mandatory, and all the study program has
the right to arrange whether the subject will be put in the 2" semester, the 3™ semester, or in the 4"
semester (FBS, 2014).

As is it common known that Mandarin has the special character in their alphabet. Moreover, the
language is a tonal language that means that the students might encounter some difficulties. Therefore,
the content of the Mandarin in the KKNI of the Faculty of the Languages and Arts is only giving an
introduction of Mandarin to the students.

Regarding about the curriculum Sutami (2008) says that the Mandarin Curriculum does not reflect
the factual situation of students who learn Mandarin as a Foreign Language at the present. She added that
Mandarin cannot be instantly executed in a short period of learning. There are some aspects those students
have never encountered before such as tone, 7%, and Hanyu Pinyin. Finally, she stated that in order to
reduce those challenges in learning Mandarin, there should be strong emphasis on the characteristics of
Mandarin, market needs, curriculum and syllabus, students, teachers and the textbook.
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Zhu (2001) says that learning Mandarin language does not mean someone needs to understand
the knowledge of language, but rather needs to understand the verbal knowledge of the target language.
In other words, Canal and Swain (2002, p.6) state this as communicative competence and performance.
Therefore, the emphasis of learning Mandarin is to be able to communicate using the target language.

Since the Mandarin only for in term of introduction, therefore the student and teacher both sides
discuss to conduct a collaborative learning which enjoyable and meaningful for the students. And the
Class Room Action Research is applied to find the suitable method in learning Mandarin.

2. Literature Review

2.1. Collaborative Learning

Panitz (1999) says that the term of collaboration refers to a philosophy of interaction and a personal
lifestyle where individuals are responsible for their actions, including learning and respect the abilities
and contributions of their peers. Collaborative learning has been found to benefit students in various
disciplines as it contributes to student learning. Furthermore, Liao (2014) states that the contribution can
be divided into two aspects: academic and social. In regards to the academic aspect, studies find that
collaborative learning benefits students in academic achievement, as well as positive attitudes toward the
subject matter, commitment to learning, critical thinking, and problem solving skills (Liao, 2006; Wong
& Abbruzzese, 2011; Huynh, Jacho-Chaves, & Self, 2010; McDuff, 2012; Xie, 2011). In terms of the
social aspect, researchers find that collaborative learning sharpens and strengthens students’ overall
communication skills, such as team working skills, emotional skills, and conflict resolution skills
(Jarvenoja & Jarvela, 2009). Dooly (2008) suggests that when working in groups the students are faced
with different interpretations, explanations, or answers about what they are studying, which forces them
to “re-think” their own viewpoints. It now seems clear that incorporating network-based learning into the
process of collaborative learning can be very beneficial in terms of knowledge and experience; students
will be working with a diverse student group, which may cause them to re-formulate some of their ideas.

Totten (1991) suggests that collaborative learning makes students actively exchange, debate,
negotiate ideas within their group. Discussion activity provokes students to become critical thinkers.
Dooly (2008) also mentioned that collaborative learning requires working together toward a common goal
which is aimed at getting students to take almost full responsibility for working together, building
knowledge together, changing and evolving together, and improving together. The basis of collaborative
learning is constructivism, when knowledge is constructed and transformed by students. The learning
process must be understood as something a learner does by activating the already existing cognitive
structures or by constructing new ones that accommodate a new input. Learners do not passively receive
knowledge from the teacher; rather, teaching becomes a transaction between all the stakeholders in the
learning process. Long (1990) also names four (4) advantages of group work: 1) increases the quantity of
language practice opportunity; 2) improves the quality of students’ discussion in several ways; 3) helps
individualize instruction, potentially allowing students to work at their own pace, probably using different
materials; and 4) can help improve the affective atmosphere in the classroom, subsequently making the
intimacy of the small group setting often being especially valuable without consisting of shy or
linguistically insecure students.

Other advantages are also shown by Liao’s (2014) research towards high school collaborative
learning students in public speaking. The students managed to increase speech efficacy and decrease their
speech anxiety.

108



Proceedings of International Conference on Chinese Language Learning B #U# E Friffit & - B304
Learning Chinese: Who and Why? 2% 3V iE: 23] # 5HHI&

Furthermore, Swain (1993) in her output hypothesis also mentions that the students’ utterances in
teacher-led discussions tend to be short and syntactically simple. On the other hand, students need
opportunities to engage in some extended discussion that will later push their linguistic competence to its
limit as they attempt to express their ideas. In this case, collaborative learning can provide a better learning
situation. A research about group work conducted by Long and Porter (1985) shows that the collaborative
learning process results in greater quantity of output and negotiation of meaning than that found in teacher-
centered classes. Moreover, negotiation of meaning can be accomplished through such interactional
moves such as clarification requests and confirmation checks, which has also been demonstrated in
modified output (Pica et al., 1989). Furthermore, a finding that supports the use of group work among
students is shown by Varonic and Gass (1985) research. Another set of researchers find that collaborative
learning that includes groups working together and peer assistance have been widely used in reading
programs to create the necessary intensity and strong support for learning (Lan, Sung, & Chang, 2007).
Numerous studies have confirmed the positive educational effects of collaborative learning on the
instruction of English reading (Lan, Sung, & Chang, 2007). Collaborative learning (or peer-assisted
learning) can improve their reading outcomes (Ranker, 2007; Cary, 2004; Liu, 2004). Collaborative
learning also promotes the ability to develop, maintain, and appropriately modify interdependent
relationships with others to succeed in achieving goals. Moreover, collaborative learning does not only
promote the development of positive attitudes towards other group members and learning material, but
also builds social relationships and group cohesion (Kreijns 2004).

Some previous researchers reported that when students are working in small groups, they tend to
learn more than what have been taught. They will also retain the information longer and feel more satisfied
with their class performances (Beckman, 1990; Chickering & Gamson, 1991; Goodsell, et al., 1992).
Research done by Tielman (2012) mentions there are 5 main collaborative learning characteristics. They
are 1) positive interdependence, 2) individual accountability, 3) promotive interaction, 4) interpersonal
and small-group skills, and 5) group processing.

2.2.Drama

Designing a drama activity, is it hoped that there will be a) a fairly high level of conversation
noise rather than non-drama, b) different grouping, placing, standing, setting, sitting, c) different groups
who working at the different paces, spot to achieve a goal (EDB, 2009). Moreover, Wessels (1987:10)
says that there are many advantages of using drama as class activity, such as a) the acquisition of
meaningful, fluent interaction in the target language, b) the assimilation of a whole range of pronunciation
and prosodic features in a fully contextualized and interactional manner, 3) the fully contextualized
acquisition of new vocabulary and structure, 4) an improved sense of confidence in the student in his or
her ability to learn the target language.

2.3. Mandarin Syllabus

2.3.1. Description

This subject is offer to the students in order to give them an introduction of Basic Mandarin,
especially in listening, speaking and reading. The learning objective of this subject is that the students are
able to 1) introduce themselves based on the example given, 2) ask and answer short questions, and 3)
make a short conversation on buying a thing, introduce the whole family, campus and friends.
Communicative approach is applied during the teaching and learning in the classroom. A brief theory and
more practice is implemented in the class activity. Evaluation is gained from students’ activity in
participating in the class activity, individual task, group task, mid-semester test and final semester test.
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2.3.2. Competence
It is hoped that students have Mandarin competence in: 1) introducing themselves, friends, family
and campus, 2) ask and answer short questions, and 3) make a short conversation .

2.4. CAR Hypothesis

There is only 16 week in one semester for Mandarin, without any pre-requirement prior to take
this subject. The Chinese character or Hanzi will give the students some difficulties as they have never
learnt it before. There is no continuation after the students completing their semester. There is a rare of
language exposure around campus and family. Therefore there is no writing activity nor assignment of
Chinese character, but students are needed to have more experience in using that language. In order to
meet this expectation, there is a need to add an assignment besides all that already mentioned in the
learning objectives. A short performance by a group of students will be suit to that expectation.

3. Method
3.1.Subject

There are 28 students of class A who registered in the Mandarin class. These students are from 5
different study programs (Indonesian Education, Javanese Education, English Education, German
Education, French Education and Dance Education). 23 students are females and 5 students are male
students.

3.2. Setting

All the activity took place in the classroom. Only the drama, later on a movie, the scene were
taken in the campus’ surrounding and out of campus, namely restaurant, cinema, etc.

The research took place from February-May 2017.

3.3.Cycle

According to Taggard and Robin (1988), basically, there are steps in conducting CAR. Those steps
are: a) planning, b) action, ¢) observation and d) reflection. One or two collaborator will complete the
observation phase.

Picture 3.1. CAR Cycle
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3.4.Data
Data will be collected from observation, questionnaires and interview and will be analyzed by
applying the qualitative descriptive analysis.

4. Result
4.1.The I’ Cycle

Based on the observation, the students are from the 2™ and the 4" semester. They have not known
each other quite well. Some students still in passive state that teacher need to call their name before asking
them to speak. The students usually sit in a group based on their study program.

It is agreed that all the material should be written in hanzi, with the pinyin, and than also the
meaning. The action is happen in 2 (two) weeks. Teacher needs much copy of paper to be distributed to
the students. It is costly and paper-based which is contra with school motto “paperless”. A captain of the
class takes care of paper distribution.

Somehow not every student always bring the copy with them, and they cannot follow the dynamic
of the class. Some other who is active always bring the material, and ask some question to the teacher.

The reflection shows that active students already prepare the material, learn it before class, but
somehow they are not active in the oral production.

4.2.The 2" Cycle

Teacher already distributed the material a week before, so that the students have time to print them
and prepare it at home, or at least flick through some pages of the material. Based on the note from the
mid-semester test, the students have good mark. Unfortunately, the test was only based on receptive
competence.

After having discussion with the collaborator and also the students, an oral assignment is needed,
but somehow, they do not want to be questioned one by one. They prefer to work together in completing
their task.

This discussion is also parallel to the plan that, in order to harmonize the ambience of the class,
the group activity should be conducted. The gap between the 2™ semester (who are mostly shy and
passive) to compare with those of semester 4 who are more senior than them.

4.3.The 3" Cycle

A short drama that will be documented, and then uploaded into www.youtube.com channel is the
agreement about the group activity. Somehow this drama would not be considered as the final test, but
only as the final assignment. One group consists of 3-4 students from different study program. One group
has one topic to be elaborated into a scenario. A Chinese native student is offered to help them checking
the scenario and check their pronunciation.

As this is a part of Mandarin language assignment, therefore the parameter based on their: a)
collaboration, time management and pronunciation. After uploading into www.youtube.com the student
send the link to the teacher as a proof of their final drama assignment. 4 students are fail to get the final
mark because they do not make any drama. One student withdrew from the class without any notice.
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5. Conclusion

6 (six) groups are successfully uploaded their drama performance, but 1 group was fail. According
to the students, even though they have enough time this does not always mean that they will early prepare
for the assignment. And make a good communication with peer group from different study program and
semester is sometime difficult. Particularly to have everyone meet at the same time, due to the school
schedule.

Mandarin language is still difficult for them as they do not used to have tonal language and they
found that different sound system also influence them. Some students still shy to make open discussion,
few male-female students cannot well collaborated. But collaborative task make them learn about sharing
and offering, in term of distributing the task. The students feel confident to gain group task from
collaborative drama to complete the mid and final test.
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Abstract

Normally Chinese language Teaching concentrates on learning language, especially intensive banded
courses. This aims to help students to acquire abilities of listening, speaking, reading and writing in a short
time. Therefore, except for short-term camps which arrange massive cultural courses, general courses lack
of that. So through the teaching, students are shaped as one-dimensional man, which means apart from
abilities mentioned, they are unfamiliar with culture, religion and history behind the language.
Accordingly, they can’t understand or agree with the culture of target language, not even reasons are
behind language users’ behaviors.

In view of this, the author takes advantages of being teacher both in department of Cultural Vocation
Development and Chinese language, combines their resources and courses to make foreign students have
access to Chinese culture. Besides, instructing Taiwanese students to teach foreign students to play
traditional Chinese drama, which created collaborative learning experiences for both sides.

Keywords: Cultural and creative teaching, Chinese language Teaching, Drama, Literature, Flipped
classroom
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FEMUATIE o i A Cd i R R S AR S0 58 SOARR, TRIRSAE L BIRR G . Bl B E Uy, &
AfRIREA B G, —NEZR, — NEB%, BISCNE, B3 81— EAHR S NE . FHE,
eI | R NGO PEP L k-1 iﬁﬁﬁﬁ %%%Ef%EJm%é BAASRERE, W24
BREIME . 23, EDEAIERIR B H I IHE, R ARIA, AT EREE
iﬁﬁ%%,giﬁuﬁﬁﬂkﬁﬁmﬁﬁ s e, EERIRME, BRI AR AN
PRG0S T e TP R SR AR P OB A . AR, PITal OO BS, J9e 4R A A B AR A . 1O
Ji e e BN R Ry, R ETR] LS RS AR SR RN T, SRR DU R I . RE R B A R
AW Bt LL Thui s | 7 SRR RS [ ] R S

HIEA R, BB TR —HE ] o DEX—-NE] . [T#—RE] . [BE—
W& TEAN—#] o [BE—mE) o Esk—2E] . MR- . [FrE-H%
ﬁJ\f%% @ ml o TERE— R | MBS (BREESC, %N) A A TE & G
MBS GBI SCRAE SR AT H ©, HAEMAEES, Ak R 2 AR S 2 E.

= ERRE BB

AR BB HUR RS, S R AE(2016)(F — EAERE, QA0 A Al B Y s EL s
P EREE LM S . 18T, ANBIR PCEREHK (o], HIEPTERAEAR
A W DUR A A 2R R AR e i A B . PRI, A NS Ko, R 5 W RERS R 8 DR AE —
2, BEHRANRSERE, HUAMELE L. RER, R KA E LT

HU IS US A [ 3028 ] AR AR IR R AR I 1 B A, DRI FRAMI AR S3E 5 B RIS By
2 FRP P2 RO E R EE, RIRIEET. (Bod) o BHEER (D
(Gfrak) K (RIMASBLE &) Tk EE L M ERSR, FHLRARE L, IidHE
AT, SEREAME R AL AR T B N R, A ETERIL T BLn T

BRI TR

BABARA] > EKTEA —MBEKR - A— R —EBAXIA » RAK

thE B AT @A — R BRIEAR > FREEMIEIE T £ B > A RMEERRI T >
i, — E_'?i J%'J 52 ﬁ j\i' /9‘— 7 é’] E

FARAR > GBRBRT —BLRE - BIFRFT > T TA > A LR -

— B4 LIRMRBRE > BARMEBK  REBEETRERT A

PR FRERAMSERNGE T ~ B3~ EftAI T AR E
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T UAEE R A ey A BT UE R TFI A — AR TR o
B A —EABBRTEL BT T RORKR » BEMAR—4 )
PR QR ARG ? ) MRS AWBAKRFT & BEALER

W AL AR AR B FAR AR o e

13058, FLREARAIAER, HIRRE RS AESRY,

439 p X0 FRFE
Bk yufa fish man
XA huachuén to row a boat
B FEAR taohua lin peach blossom forest
HIR shénshén deeply
7% 3] X1yin to attract
FR xilid river
28 jintéu end
i VR shandong cave
W3 haoqi to be curious
¥ xidzhai narrow

AR E R, BEEREM T R, UMM e AR T . 2 B O,
HNEMT:

LiE-S )

BREFERNBRAERTHE?
WEFOAM > AHEEHAETERY ?
WEFGAM » AHERA ZAREFHNAT BT ?
@k%¢%WA%@%ﬁ%$%Q

REF > AHBERXEHRRB BT T ?

e E
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BxX

1. dwRARARK  ARGEFAATET £HALE ? BAHE?
2. WwREAKRT  RERBAET > ARG ERG?
REEBEM?  AHRE?

Hor, ESAMBNELHE, kT CGRlARERES) ZE24EECANERZSN, HEkHD
BSK S ) B S R AR S IR AR, R R BRI TRIA, BT e, HER
FEEAMEA M REERE L, B G NG BRI IERRIESESE . 70 il B 5 JFUAR IR AR AE PR A
ANELAE OB M RA, 2T

JFU AR ) A

Bk | EBA A PIHE ? A B LA SR 7
Fho ik AT AR (B TEAHZRY) ROFAEBEAMLRAS)

HEEEWT o (RABEARET I A LA AZ A2 BB GFGLY BRBRA &
R— KA HE e ERY )

ZE R?EBRAMIBEASEARL?

NE I RIMNATE? AR RPN TLERAAAIIART -
£ I AREF e A IRAE R e e ?

NE R D (GEdiRR) R SA o R (GRS R 8GR 2
AR KR RAMEEK ) B EBF

NE D RE ARMT | AERRIEEELR TR? R RFTR L LT
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BB AR AR A

#X *Ohmygod! EJEAHEEEOMIEHARE ? AATEE HIREBE?

HEEEWT o (RNABARET My A LA AZ 4% BB GFE" 227 BRBEN K
H— KA HE e ERY )

......

IR EBAME ERASEENL?

NE e RIMNATE? AR RPN TLERARAIIART -
£ I AREF e A IR e e ?

A DFE ) (&g k) Hey Sir | 35 G4 IR 55 89T 2

R EERY > RAMIEK ) B EF

NE D RE ARMT | AERRIEELR TR? R RFTR L LT

(Err 2E#E T/ EQRE)

2F  WmTS5FA?RANBLHERAKT ?

KA FHMTCERA216FT c RAERZRAXGHES

FT3E 0 B R4kt | SR BFMNEA TABETHESF LR TEHRS

BAVE K22 F o

S H (2004) K7, FUET A AN I A A B A B R SRR AR R, TR S R I T AL 1
fath, JEWERATEEERA, 2R A BB CE SRR R E . AR, EE N AR
BRI [ S, A 6 Y 58 R A A S AR AR R P . (AR SRR, AR AP R R,
T OREL AR B S B B2 (T AR Y, AP A Bl — 8 PR BR BR AR TR 2 LURE ) [ e
WA AR AR B B R Y, WAHSEE BAER. LSRRG, SERSEESR
BIAAR, RESHHBA IR R, OISO Rkt . 55, SR EEAE (LH.Conrad) T &
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(SO RIE, RS A B — ik, BRAERSESA T (giving forth) , TIARE RN (taking
in) B | TRNEIANE, SEARERMEANE. A% TIRmMEURITR T, BRI
BORYE, RIE @M AEET), A SBCHRESE, B02 DA B e ke, s INAER Y
SUEBRNRIIENG, H A s Bl S E B 5| 80k 7y B, AP stdt i R AR TE IR i ]
SE A RIBGE R IRE ], SRR B T 50 AET, BRSPS T A E LK,

A7 EWMBIAIEARS ., 4% Kase-Polishni (1987) [HFFTIEH, BRUEIHE T 84 DYIEFE A
B, RI: S, ZAH. H. BEEE). Bh, P r BB R RN o AT SR
PR, &y 7 O REEAT, RIREERAR S B T NAH R R, AR TN N BB N, A R B
AR — R3S . RSO B B UG, BAHEY SR, 0B SR AR R R B L. T AT R A
RGBS, & DA B A B e Bl e 7, AP R BB aaHEE). RS
UL BT IE B . ZUETR A A S B2, A2 00 )2 i BhRe S IE R MEAT 1 RS . 321 2k 2
], 8 RIS B HESOR 8 B 135 . B BiE, PaR ) [BIEG ] JhRIeANE S, JREDER
PR W BB BN 25 A (R L EE ARy, dES 4. Kase-Polishni (1987) i#E#f, 478k EI 2
TEEIEEE T ZE S B B8 (planning). 7 H (playing) M 7T & (evaluating) . 7E B #IE By, 75
PRIERBI NS HiEE BRI E Y sw ALY, BB B BEIT R . A T AT B, B T
FEE, HE, st R —ERHEma L. RENFFEREE, RLEEHEsE R H G5 LREG
HH A 10 PR R E A AR

Kase-Polishni ¥ SBIZUER FIIEAE R, REITHIPEBGRIASMHEGE, EFHEERA. HE,
RN ERB I NCE, WABEAE SN A — M EHE A, R ERNEINS, A2l
HOAERS KB AE 2 B2 HE R 1) — (R 5 v B Ay o N RER FH EE B 2275 (drama conventions) , G HEGE
SR HEUE SRR, RETESEESIEN. o, BHalRRGEREAE, MAEZ
GRS S . A T REREEERI AR, KA ERIARR, RIEFEFETOHE, AERREDEAR
BE S BT, R SERULIR BT . AR ANEAE RS A, —8
fN. MEEEEERETLN, o, —dusl+ AN rbleEi e 240 o s, Jie
R aa—dl RS2 AEEha, HIT/ER: ERe. ik, #BE5 R EEREGET. WEIE . 2 iis,
AT o RS 5. R A ERAN . A S A0 —4HRC —4H, AT Tl BRIV R HE A 78
Ho

PEERBI S FE H A . — BRSNS DML E B, fewdh &g, S8
PR Sl 5 AR i . . SRR A A E N EA LI sRsl s v, 2 AR
T 5 2 B DRI AR o M@ ] B0, AT 2L AR B D AR RR B I AU INT & AR SAT TR L),
SO B, R DLW AL G 18 A2 A AN AR 5 3, SRR N R — A AR G P B TE,
FrANEE AR 2 1R, RIEATIERSA, EEMmt Take 28 “UOmMHERBEE —. 5 H=U0RE =
VO A =IxEfERRE Rl ERASOaZ, ZUREER T EAN ERREEI, SJUE T R
TARIRHCE. IR LR BRI & B AR, B 7R MRS, SR
FERRR IR BB AN A AR, AR TR BA 4G O HTRN I, S8R R AR YT, D A A A A A
i, AGEIER AR MK, EaMkEmERL. £4F, B TRE=E, MEERIIGERAERT
foE B i, BRI, AR, ZBE ek, AMEE AT LT T O
G, AP FRAR R G ISR L AHE

** Conrad, Lawrence H. ¢ Teaching Creative Writing”, New York: Dodd, Mead, & Co., 1911, p20.
2 P 2 R A bR S F R N e, 2 M R AR T
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JRIEHE(2000) 76 Y, BREIZ — MRS R AR G BT, BB EAE IS, REN T (A
s 5. RIS AR RO b, SR e BE A W, TR B S R RIS T,
JyBEB B NE L S ERERIE, BEEIERE T AR S, FEREE L. ME ., EE
BREIRE SRR A AR R BRI A FR 2 [, BEREREBREIA T AMDIG R, RN A CH
Pl MR EREARE D, KECHTESNEE,

TG TR TR IR R L 1 HOBR RN Y BERE O, A SVE S SN AR A, S IR,
SRR HERR RE D WIRUBARTT T, ARG, B BKEIAR 1B AR RRE F IR A, R IR R LA
B, WEHLEERE . SFE . MRFENRET), HERT T RAERRBRE. RRE, AR
M2, 2B A EE A D AiE EE B 2SI B A5 1 .

q. %hem

AR, A PR BE Y B A S ORISR, AR NERR A B AR R, R RED, Ay
HHERARE S HEE. B, EZAREZE, WO R ERRE L i B,
AR BRI N RSS2 1, BMERT /NS, hEE EHEE M A 2. QR A
HORfER, BREH ORA ST, Wik, MRS AE —(F B, IR A%,
FEUNEAERE . WG ER, M NRERAE IS, R A C TR RS R
M. FHEELL, BT MREZERAREM O, EAEE DIt REEAT HR
Ho 2L, BRFETAGEVEHAFKNESEE, AAECIE RN BAERMSMEE N R

WM EERE, A B RECEAMEESE TR TIRE . Bk, CEARNFESAE
BTMEZNCAIER R, BHOKRARE R 4R, BE S5 SR &8 b 2 15k,
AR AERER UL . MRS Z R, SCIRR KRR TR USSR BT &, B2
MUAESNE B2 4b, TEREELAERERE TSRS, W BBy By, M. AW SUE
Lot 71 Praai 8% 7y, JhR AR B R SO SRR, AR PR R, MRS
FAT LB VI 5 AL MR TS RSB, 8 R s A R B0 T R, — 7 B SR AR
i AIRE R, SRR F ZEMOE B R L B i g, = DU E R & B e LR 0 IR A 22
(G

M ARG, BPTBGERMRK B, REVS BB AR TS RINEE SR, R K,
LSS A RS IS B, 4 sl B SR A AR BURGESS ). & B S SO S A el ey, B
g KRR TP, A RN S SCEAT . R, 2 B — I 2 5 R0 A8 S B 1) 2
AERERE, G ER[A S DLAERE AR SRR, JiBON O, WBHAGER S, BeHEANBI SR A 1 HEE
REFE, 36 Bl dm DAL i RE S 16 110 56 e A in DA I

TR B Fe 445 W8 ? Bk T R AR GAEMRE /.t IE P ENE B B2 B EE), RLEAZ
IR G FAR B 2 SRR, & B QRSN E A A FIRE L ARE 5 5, AE7S By B Bl
MIEAT )70, BOR B EERS, DURPRETR, Lfahk A,

BRI, RIS, BRSBTS, T RiFEE), fE%
HRS. plan, SESRAMANSRERG T 2R, (AN AR A HOE B s R AT, DL IEE
FRBR R [ B DAk, BRMFISIHAE S, WEAS . AR, A RLFEEGE S, R
TG, (HEE, DR AN, BEGHEEE, AANEN, SRR, 2 DUEE A
RAFIIE R e 1, Bk 7 IR a s RS 2 S8 2 4h, (8 N R AR B PR 7R AN BAR I o
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FAR T, MR SCRER AL, & (EEE a2 a8 Z R R R, HAaEHNE
MR AERA, BMRER, RS Mg 0 cRsid®E, T2 nm s A A st
TR AR, EAERIE, IR TR R R A EE R AL, B CCE (R H A
715 CARANGRRET TR R AN BN DR A A i i A ) SO S A Al DL AR g B, dn SR
AL, A GHANEII SRR, B S8 EE A g EMEaL, WHRFETSH. W, h
Je s SO S AR AR A, DL, WRARRRE TR Z2 IR, SRR T0 R 3t i DA 5 L (0 AR A 2R i R i
BRIER A, W & & PR 4 B I 2 5

A%, WERGT T, PRMEEt s RAR S AR SRR R, KA S R AR T
BEATo HR SCAI AR 40% Baatiigh DM, B 22 DL ik i 5 sCe o ol sliAT 8, RItL, 2R
raxat B 1A Z BT, B R A BN N ORI B, b B AT R T8RS R Rk E
ER, AR E I BRI i, SRRV B DU AT

HAR, WS W T R R, RAMAVEIRA RSO R R, SR B IE AR 1 ER
REaat AR IR . Ihk 2 BLERAE A S PLVB B RBE 24, 2L TN, SRR UG S s,
H—2HH ERUGER, — W/, BR T CER, HAR M ERE T 9 SC ERR . R BE, B DUAS
FEAE QB RS ERR, WAMGEFES & BRI e . B R FERINSAERTR
B AMNENIE RS —PE, SEHE, MM IEe 2 K0 b, B S EGRE 1, Bk, A7 R
b S A R s BRI A bk G 04, —HHGER A QY LIRS —E BBk, Eair
AMEENAERRE EATRABE e . Fm_EP R BRI S ERR, S A HEE B o, SR,
AR G RSl 8, iSRS, B T R EE B IAE s, BB RS 2
AR SR E B R UBENSCE R AR R SR, FSMAESE KT,

FEIEIRIHT T, R A N BB R R e Bl TR RS, W R B,
{6 RE ORI 52 A B0 B IR AR, T R BN B [ X K ] (488, TEEEAE & 28 B AEAR
BBy REIRER T BT, B AR A S A G RS B . B, fEIE
BATBISE 2T, SRR ELMEE B RERNAC,

&, 2%&H

Baudrillard, Jean (1988a) “The System of Objects.” Selected Writings edited by Mark Poster
Oxford:Polity Press.

-- (1988b )“Consumer Society.” Selected Writings, edited by Mark Poster. Oxford:Polity Press.
Conrad, Lawrence H. (1911) “ Teaching Creative Writing”, New York: Dodd, Mead, & Co..

Institute of Statistics(IFS) (2009) “ 2009 UNESCO Framework for Cultural Statistics”. Canada: United
Nations Educational, Scientific and Cultural Organization.

Kase-Polishni, J. 1987 “The Creative drama book: Three approaches”. USA : Anchrage Press.

R. and Janes, R. (Eds.) (2007) “Museum Management and Marketing”, pp. 345-355. UK: Routledge.

Rentshler, R. (2007) “ Museum marketing: Understanding different types of audiences”. In: Sandell,.

Williams,R. (1977) “ Marxism and Literature”Oxford:Oxford University Press .

F/NE L BAMRAT (2014) (HCE BB B4 SR SO HUR O BER BUE IR, WS, BT RER.
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JA/NE (2013) (BB SCRBE I EEE) , BN, K — HESCHWE O R

JAMERE . GO (2005) (BESCAIEEEBUR ) GREHWIED) , 58 5 W1, | 132-139.
PREKEE (2014) (RBISCIAIREEERREE) , (BRAF) , FH54BESH, H13.

MRAEIR (2004) CHEREERSE)) , WIEHEIR (EEhAkeE) ary, 246, @R,

TR (1985) (EARBBGRAE) , 26, WAL AL,

RER (BUR) , (BISCRH#L) , 528 &5 1281, H 95-101,

EEE R (2006) (EEER ) , B, BRI,

SIBEH (2006) (SCTh 3 TR AR 3 2 G HTAT: LUSCBEMR B | ok, BISCl ok
BN SCRL R F S TR 25

4 (2005) (RRAEEFEELHCRAIH) , 2L, fiM.

FEEE )1 (2006) CREAEEIMAIZES) , 246, R TFHERS.

WAEE . WM (2006) CRAGEEE) , BARER, SRR H AR,

BEIGRL (1972) (CCRIZEY , 2k, BEmitEAF .

A (2004) (AESIEPEENECR T RAE) , KFH 141 H.

i (BB EA R INEERD  (EERANERIR) FIUM, 201247 H, H 177-194.

BREASC (BRI, BLNIESS—RWESTTE x BBIEE) (RE) BH:216 M, 2017 £ 3 H,
66-75.
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B S —

B F
(R AT > B8 3B wE Kb o — B RAT - — &Y
(hénjit yigian, you ge difang you liangzud da shan, yizuo jiao Taihang, yizuo jiao
B MELFARRKRT A R@EMEE ' R
Wangwd, lidngzuo shan shizai shi tai dale, zaochéng jiaotong zUsai, rang fujin de

BERAEE BR TR )

jamin shénghué hén bu fangbian. )

BN A AREE 7 AR R

lurén A: hai! nizénmela? kan qildi haoleia!

BAB: (R FF?) KA K L B—% ) T35 ERE =L
lurén B: (qichudnxdxd) wo gang céng shan lingyibian de shichdng mai dongxi huilai,
RAF &

lei de yaoming!

ol

BAAR | RF KiTH EB E®E KL FEBREAS
lurén A: ai! shia, Taihanghan Wangwi zhé liangzuo da shan shizai hén fanrén,
B BEE K BRI G —de WA RR HR 0 Rl
zhéme gao zhéme da, maéicidao lingyibian de chéngzhén dou hén bl fangbian, bu zhidao

A At AR R ]

e ve

(fe—% 8 27y BN 12 MAEE K%M T TR )

(zai yipang mai dongxi de Yugong tingdao lidngrén de duihua, momo de ji le xialdi. )
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BN RERET IR E K —TF! (&#F°%RE)

Yagong: wo huildile! kuaildi bang wo yixia!  (xiéxia shuigud)

BAZETF: (FrRAR) 2 HEETF | BREOREFLBRBEER ?

Yigong qizi: (bangmang ti shuigud) aiyo zhén zhongya! nijintian zénme bijiao wan huilai?

R RAE T BB AL BE KiTH 2R RE L
Yugong: wo zai shichdng tingdao biérén zai baoyuan Taihdng han Wangwi liangzuo shan,

WERE 887 Wwa) o

jiu rénbuzhu duo ting le liangju.

RAET ETF | AR FI26 7 KRE &8 F 2 —47 |

Yugong qizi: aiya! nayodushime hao ting de? dajia baoyuan de shi dou yiyang a!
RAa mE L KAKS AL i@ RAR HE?

bujiushi liangzuo shan tai da tai gao, sudyijiaotong hén bl fangbian?

B HAULTE B ERCBEMA | MAREL B Borw
Yugong: suoyi cai geng yao zhongshi zhege wenti! jirdn dajia dou baoyuan, xianshi
PlAgey BeEM S &I — & 13 BRIk

wenti de yanzhongxing, women yiding déi xiangxiang banfa.

RBAETF AR RAR B A HEBET AR ?

Ylagong qizi: nani shuoshuo kan, you shime banfa kéyi jiéjué ne?

BN RRAEBMTRNELFAY 2h #b - —X 2
Yugong: wo renwéi women kéyi jijié zhongrén zhili ban shan. yitian wa
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—E B ATV R LR ER LYo

yidian, juédui néng chanping Taihdng shan han Wangwu shan de.

B EF R ERT HORATH 2 RAA K RE—
Yagong qizi: tiana! laotéuzi nifengle ma? niganggang guang shina yidai
KRA B ARYT BB EEL

shuigud dou kuai zou bu dong le, hai xiang qu wa shan?

BN ERARARAR A AZTET | BMERLF % T &5
Yugong: dangran bushi zhiyou wo yige rénquwaa! women you érzi. slnzi, hdiyou
HE KT DA —RTRge L AT -

zhéngge clnzi derén, yiding kéyl ba shan chanping de.

BT A B RRARAEEHE 0E 248 R —H

Yugong érzi: shia! ma, bushishikan zénme zhidao? zdng bunéng yizhi baoyuan
MmAH T8 el Bk K& REH ETEY 8 e

ér méiyou xingdong ba! zhéyang yongyuan buhui you rénhé gaibian de.

BN OB AFET ) &AM AR BB 2L e |

Yugong: shuo de hdaoa! women mingtian jiu kaishi wa shan ba!

(BN Fotbed LFRaR B4 32 ME Kb > ey 75 F & — 3
(Yugong han ta de érzi gétian jit kaishi wa liangzuo da shan, ta de sanzi yé yibéng
— 3k Tk He o)

yitiao de lai bangmang. )
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BN T (RF8BTF) SR KB AR —% A%

Yugong érzi: ha ... ( yong shdu ca han) jintian taiyang zhén da a! yidong qiléi,
TR R AT o

han jiu lid ge bu tin.

B v me o AR RAY K B-RBHAK E R |
Yugong: shao shuo liangju, gankuailai bang wo, zhé yi kuai shitou tai zhong Ia!
KR—EA B AE | (Reh Pt mE)

wo yige rén ban bl dong! (hén chili de tdi shitou)

BRABT & Rk Hihe !

Yugong sinzi: yéye, rang wo lai bang niba!

RARTF /ho—2 | REFHENI® T HM—RRE FHRMK
Yugong érzi: xiaoxin yidian! buyao bangdaomangle. women yiqi |ai bang yéye ban,
...... AA+ ! (ZEARE BREH > #2] #B5)

yi.  ér. san.... yonglitai!  (sange rén tongshi ju i shitou, ban dao lU pang)

\
|1y

BN HEW i EF ) BHABRME KR FEAET !

Yugong: hi ... zhénde hao zhong a! haihdo you nimen bang wo. xinku dajia le!

RATRT ©oobs —BERFE > T K EREAL
Yugong stinzi: ha ha ha, yididn yé bu xinkl, hdao hdowana, wd juéde wo shi
ARAE

dalishi!
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RART SRR DT RAA £ |

Yugong érzi:  ai ni zhe xidozi, génbén jiu shi zai wan ma!

BN (BARE) AR IRAM > T RREEBRA S S B |
Yigong: ( haha daxido) yoduzhé xidoguitéu zai, gongzud qildiyé gingsong yéuql dud 13!
2R A e FRAF?

zhthou jixu bang yéye de mang, haobuhao?

R FF 2 AR g AR 4T |

Yugong sinzi: ye! dangranhdoa!

(B BT=ZEH  #MHCEERLT LY —F )

(jit zhéyang guo le sdnge yué, tamen yijing wa diao le shan de yi xido jido. )

BAAKRE BAELIET=ZEA - L g BeKF N8|

lurén A: éi, nikan, Yugong wa shan wa le sange yué, shan hdoxiang zhénde you xiado yidian!

BAB: A6 | RFEEAMEET T & @ A Rie
lurén B: zhénde! huoxl zhége banfa queshi kéyi gaishan jiaotong wenti, women yé
—RTx Fie!

yiqi xiaqu bangmang ba!

BAAAF ) A%~ B AP (BH A—-Fe
lurén A: haoa! rén dud yidian jiu néng géngkuai jianxiao! (zhéshi zai yipang de
BYIBATET Bl HE)

Zhisdu ting bu xiaqu le, tiao chaldi zhizhi)
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B EF] RMATTE MR- RETEIALER TH f
Zhisou: déngdéng! nimen ké gianwan bié gén ta yiqi ben xiaqu! rén z€nme kénéng ba
WL dEde ROEA REBE ] (Y Ed B Uk B

shan wa diao ne? rang wo ldi ma xingta! (Zhiséu zOu xiang zhéngzai manglu de

B IR B

Yigong, paipaitade jianbang)

Bt (B8F) FRRA HBEFR?

Yiagong: (zhudn gud shén) gingwen niydu shime shima?

BEE AN REREFETR B -8 B2 Ltk ZH K
Zhisou: Yugong a, niyaobuyao ting xialai, haohao de xiangyixiang ne? shan rici gaoda,
BB CTHR BARRAES . BEYTAT HA? RER BX
zénme kénéng yinwei ni tianzhén. yuchin de xingwéi ér xiaosh1? wo kan ni haishi
W |

fangqi ba!

Bk AR AN Y PEA—BAERL  TAL A
Yugong: ai, nizhénshisindojin. jishi wo yige rén wa bu wan, késhishan buhui
k& MBXALT BT FIUERXGTH L5 FFH% -
zhanggao, ér wo you you érzi. sunzi, tamen yihou you huiyou gengdud de zizisinsln,
T —REFE KR BEA RN —RB?

zheyang yidai jiézhe yidai, haipa you wa bu wan de yitian ma?

Zhisou: keéshi ......
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BT HTRET  wRARBA & File oyt whaf #ke !
Yugong: bié késhile, rugud ni méiyou yao bangmang de hua, jit ging likai ba!
#A9BA RS F MR

women haiyou hénduo shi yao zuo ne!

(FLERRE T &5 - Ry > BARER K7L 22 LM
(Zhisdu momo zhuanshén likai. téngshi, Yugong yao wa dido Taihdng shan. Wdéngwi shan de

Had HE 3 mE L LAFERE RIEE 248 B

ol

xiaoxi yé chudn dao zhé liangzuo shan de shanshén ér i, ta féichang zhaoji, ganmang

) R #RE 2 F o)

xiang tiandi baogao zhé jian shi. )

723

LA D RAFRET Y RUAMEA KRS A RBRERFT AL Gk
shanshén: tiandi bixia, zuijin jige yué wo de téu tong de budélido, xiwang nin néng
FH R

bangbangmang!

R RAEME FT 2 RTRGHRH |

tiandi: fashéng shime shile? wod ké buhui zhibing 3!

LA L RS A—EMBAAMA BEZMEAR —HA
shanshén: shizhéyang de, ydu yige jiao Yugong de rén, zhe sange yué lai, vyizhi zai
KAT Lfe 2B L #kdkdTdt U BR A RET a4

Taihdng shan han Wangwda shan giaogiaodada, chao de wo téu tong de yaoming ......
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R PR BBER BBMT

tiandi: 0?7 ta weishime yao zhéme zuo?

WA L R AR R L IEE T AR SR B B RE o
shanshén: yinwei zhe liangzuo shan dangzhu le ta zhu de chéngzhén de duiwai jiaotong,
EREE YRR AR AMET ZMEA - R TEIER KT WL
jamin kUnrao hén jili, sudyi Yugong wa le sange yué, xianzai yijing wa diao Taihang shan
B— AT | FEBRAEE > RAR Z K RAREKRT |

deyijido le! qing nin kuai zUzhita, buran wo zheé tido ming jit bubao le!

RF D RRudk. (LB) RhoiZtk 37T » #3F K Apieirey
tiandi: yudnldiruci ...... (chénsi) burd zhéyang hdo le, wo ging dalishén b3 ni de

WE L FERG AR @ a9y c BAR—R R FRAAT
lidngzuo shan béi qu buhui zidang jiaotong de difang. zhéyang yildi, ni buyong weile
RN > ARNVURANLRLEREFE > TSI R |

jiankang fannao, youyili de Yugong yé bubi zheme xinkl, dangzuo géita de jiangli ba!

LA D KRBT | ARAME RAERE D egdrrs |

shanshén: tai ganxié ninle! zhé zhénshi ge liangquangiméi de hao banfa!

(G % RE& > RAOMHREERHE L FET - BR—F >
(dangwan, chénzhe yése, dalishén jiu ba liangzuo shan béi zou le. gétian vyi zao,
iR AR BB £ AKF LEFR )

sudydu rén dou jingxi de wang zhe méiydu shan de pingyuan. )

BAA AT BT—&R TR RERLBRALT !
lurén A:  kana! guole yiye, jingran liangzuo da shan jiu bujian le!
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BAB: ARKRFET | TAESRY B B RE™
lurén B: zhénshi tai giguai le! késhi zhénghao jiéjué women de fanndo han bubian,

% |

wansui !
R R (BETE) TXME TE2F ¥ FALEFEY
Yugong: én ... (momo xiaba) zhé dagai shi mingmingzhizhong, ydu rén zai bangzhu

Fg el (%)

women ba! (wéixiao)

(Bt BEARFHOABELRRAT RE GHH AT
(congciyihou, zhége cinzi de rén zai yé bliyong weile jiaotong shangnaojin, you le
F AP e AE )

géng shishi de shénghud. )

&

gl

3] BB E R

1 FELEE zUsai block, obstruct
2 A% "F"F qichuanxdaxi breathless

3 a8 A fanrén annoying

4 IREE chéngzheén town

5 HT xiéxia unload

6 E) zhongshi pay attention to
7 VI xianshi display

8 FEM yanzhongxing severity
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GE

2]

jijié
zhongrén
chanping
ldotduzi
cunzi
baoyuan
xingdong
gétian
yibengyitiao
chili
bangdaomang
dalishi
xidoguitoéu
gaishan
jianxiao
zhizhi
tianzhen
yuchun
sindojin
zhaoji
bixia
kunrdo

yil
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gather, assemble
everyone

raze, root out

old man (informal way)
village

complain

action

the next day
bouncing and vivacious
strenuously

do a disservice
Hercules

boy (informal way)
improve

become effective
stop

naive

silly

block-headed
anxious

your majesty
puzzle, worry

have perseverance
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A

¥

2
V) N

liangquangiméi

zhénghao
bubian

mingmingzhizhong

shangnaojin

shashi
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a solution that solves both
problems; best of both
worlds

exactly
inconvenience

in the unseen world,
somewhere

upset, fret

cozy, comfortable
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B 5% —
BE R REBIEABEY) S I 2 TTE > BHEOERRKT) > &5 (R FHAKB) - 5
BAégpis -+t g gied

WA (AEA) A BRI

F8a : ML

BB AY  HER - Hie

(£201645 M > & HEEBFTABER - A — K > o —BARFH

zai 2016 nidn jian Taiwan zhé ge difang you ge yufi  yOu yitian  ta yi ge rén hud zhe chuan
WA LR T 0 X R E > ARXME > RAT A I — A MK o HILH
shun zhe xi lid ér xia hua zhe hua zhe yué hud yueé yuan yan qian ta ran cha xian yi pian tdo hua lin tdo hua kai
BT RRGRAE" TR RRMEAFRNMET > AR BRI W AT R
man le xi lid de lidng an hdo piao liang yu fu beéi zhé méijing xiyin zhule yua shi ji xu ging ging de wang gian hua
ARy T A R AT ER B R A BB R RIS o)
yan jing wan quén shé bu dé i kai dud dud shéng kai de tao hua
# KR : Ohmygod | A ZE £ APIEARTE 2 UM EBE EABR ?

zén me you zhé me méi de tdo hua lin ne yi gian zén me cong méi kan guo ne

Fhotidy 271 AA o (2] THEAKGEA) K2 REERAELRA"
bu rd ji xtt wang gian kan kan ba daole xishuidejintéu yi na lizén me you ge shan dong
EERAFT o GORBRARET M AR LR AFAF > d8dE 28"
Jin qu kan kan haole  yushi ya fa jit did xia xido chudn zo6u jin shan dong zéu zhe zOu zhe dao U yéu zhai bian kuan
RAKRAT HAR— A HFRY <)

t0 rdn yan gian cha xian yi pian kai kuo de ping yuan
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R T IBARITE | B ARG W@ BB AEE T ko E AR
zheé [ihao méia kong qi zhén shixin xian Qian mian zén me hao xiang you xié fang zi wa hdi shi ge bl xido
B9ATE | BAZAA 0 2WFEY S B FXHSIREEEET ) —Fe ET s BT
de cinluo zhélizhén hdo tudipingtdn fangziyou pdilié de zhéngzhéng qi gi yi pang de ndng tidn chitang
FBPORATHTAARAT £ o vk > AL AU L BT B E A
sang shl gén zhd lin yé dou hdo méi wa zOu zai zhé tian Jian xido lu shang hai ké yi ting dao ji jiao shéng hé gou jiao shéng
ARFASEHT | AT A AL R RNF GREA RN 2R S
zhén shi rang rén wang you a na bian hao xiang you rén zai géng zhong tamen chuan de yifi han women cha hén duo
KB EAEAH  AUMEALEHRT R MEE—FFR REEFTEHY
w0 guo qu kan kan Kan ta men lao rén zuo zai shu xia chéng lidng xido hai zai yi pang bén pao gan jué féi chang xing fu de
BT o AR | BT R AR AR R Fe il R 2
yang zi zhén shi bl cuo de difang @ zén me wo yi gian dou bu zhi dao ne
EE R EBRAE RN AR ?
yi zénme you ge hongyi rén zhan zai naér
NI ATE AR AR TFLERABRFIIART
ta shiwai di rén ba zhén qiguai wo men cln zi yijing hén jil méi you wai di rén lai le
ZE AR P R R EARAE SR A 2
ni qu wén wen ta shicéng na Ii lai de ba
INE G HFFT L (R k) Hey Sir | 350 46 490 5 A 4978 2
hdaoa zOu xiangyu fu gingwen nin cong naér lai de a
KRR EHE RN RAMK K BT i e
woO cong Taiwan laide wo shi ge yd fi  nin hdo nin hao
AN R ARBHET | REEREZREER T 2 hB KRR LT |

shima zhénshixi qi daldoyudn laidao zheli yé léi le ba Xian dao W4 jia lai zuo zuo ba

(o RAIHE A)
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yufa bei tud zhe z8u
(B RBREFNFRPDFHREAE)
yU i gén zhe Xido Li wang xido Ii de jia zou qu
(A F42)
canzi I
I B AMESARE EMEEA TR

éi éi you ge wairén lai dao wd men zhé ge cin zi yé

FT3E : A6 ? RN FCERAAASIALTI KELALRA -
zhén de ma wd men ciin zi yi jing hén jili méi ydu wai rén ldile y&  wd xidng qi jian jian ta
ZE PR FMI MG RAEIRET > R —AH L
Xido Li qing ta dao ta de jia If xidxi le wd men yi i gud qu ba

FT3 0 450 > RAEM P BAETGHEE -

hdo a wo xiang qu weén wen ta guan yu wai téu de xiao xi

(NFHER)
Xi%o Li de jia
INE R EBH o

lai qing hé cha

MR AT B FM SR BT R EEE AE RATE?
hio de xi¢ xie ging wen zhe [i shi shén me difangya ni men zai zhé li shéng hud hén jiti le ma
AN AR RBRILRT > AT E PR E R RS TIRER T AE
Zhé Iishitdo hud yudn wd men de zUi xian zai Qin chdo de shi hou jiti l4i dao le zhé ge di fang shéng hud
BR AP IRECERARNT S FA TR

ginchdo na yijing shi lidng gian dud nian qian le yé

(iZhF 2 ERF TAHEHRME)
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zhe shi ldo wéang jin dao le xido IV de jia I
. o = 3 s 41
ZE:mT S5 P RANSER HBEARTT 2
liang gian dud nidn gian xian zai wai téu shi shén me chao dai le

BRAHAFHMELR 201 657 c RAREALFTER

jin nidn dou yi jing shi 2016 nian le xianzai shi Cai yingwén dang zongtdng

FT3 : RARA b | SR BFHE ZABRATHRESE R TEHS

yudn ldird ci @ zhé duan shijian wai téu jing ran fa shéng le na me dud shi yé bian le zhé me dud
FN R 2d Tty o
w0 men qué wan wan quan quan bu zhi ging
R AR — AR A A PRH R A K LB 2
ni men vyi zhi dou shéng hud zai zhé i cong l4i dou méi you chl qu gud ma
DE R ES BARAE REC KBXHET > KAITERRENTIRR RS
shia dang nian yin wei gin wang ying zhéng tai guo xiong can woé men de zU xian shén pa na tian bu xido xin
BT AL QR A6 Al FTOARF R Lde R LH— A2 A2 T @M -
ré nu le gin wang hui ydu shéng ming wéi xian sud yi dai zhe ér nii hé téng xidng jié ban yi qi 1ai dao le zhé ge di fang
EE RS AM AMAE TRERERE NS XK REHAXTRES
méi cud méicud wo men lai dao le zhe ge yu shigé jué de difang zhihou jiu nt lijian shé jia yuan
WEBHmE> BEmETY EMEE ) BRORFARIRTEE/OT o
gud zhe richl érzud ri luo ér xi de ndng géng shéng hud zi ci jiu bu zai yU wai jié jié chu le
R R Rt o
yuan lai ra ci
FT3E : ERATREIEE R E AR
nin nandé laidao zhe li jiu dud lid jitian ba
NEHT | SEER RMTUARRIANRAARE
duiya dudlit jitian wo men ké yi dai ni dao chlu zou zéu kan kan

HFAALE B S THSENFR
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wd men yé hai xidng dud lido jié wai téu de shi ging
Bk AFET | AR ITERM T o
hio3a na jiudirdo nimenle
I RARRRC | RFARETFREH 2R EBRABHE R
xian dao wo jia lai ba wd qing wd g zi zhlin béi méi shi gén méi jiti 1ai zhao dai ni
K T IFITAFRT |
haoa haoa xie xie
(% T#%X)
guo le jitian
BR BRERLZERT > RMRGEAMEGHES o
wo xidng wo yé gai hui jia le wd pa wd de jia rén men hui dan xin
£ I 4F6) > 3T 4 RIRAR B RIP4F4R B «w > Nice to meet you!
hdo de zhé jin tian gén ni lido tian lido de hén kai xin
M BT REERMNeE TREF T ARG RERL > A KRERHT !
duiyad nirang wd men zhidao le hén dud xin qi ybu qu de wan yi ér  zhén de tai gin xié le
FT3E 0 20 0 A3 RAFAREEE - 2R RAESNE > A R AKRAESN G > B EE
shia zhénsh&budé nilikai dan nide jid zai wai téu qin rén péng ydu dou zai wai mian zai z&n me
BARIZ > WRIFBEHRT - HHMEREM >Z"THE S5bB FHE o
shé bl dé yé& bl hiozai lii ni le  xié xie ni g&n wé men fén xidng le na me dud wai téu de shi ging
MR IR > R AR A B SR | SR )
na Il nd i wo shou ni men de zhao gl cai dud ne xié xie ni men
ZI HT B THTF TERERANARREIEGF - Bh > RIHEMR FL
duile chile cinzi gian wan bt yao gén bié rénti gi zheé lide shi  yin wéi wé men déu hén ping fan
Fle BATE IR IIAER 8
shi zai méi shén me di fang hio gén wai rén xuan Yang de

INE D HT > R ERARRDHT o BB L FERF AR -
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duiya woO men zhe bl giyan de xido clin zi  shi zai méi bi yao qu gén bié rén ti qi
M3 B B ST |
lu shang xido xin a
KR AFE > BRAHARMIGRE > KA T > See youl(Fh1E)
hao de zai cixié xie ni men de zhaogu wo z0u le gong shou dongzuo
(BERA TARIEIR > K2 T B A AY)
li kaile tdo hua yuan zhdo dao le zi ji de xido chuan

RR EBEHRFTELERAET  ARBRMRY - RELZLKITTARE ! TRGH

zhe ge di fang shi zai tai bang le zhén shi ge tian jian tian tdng W6 hai shi ba lu ji xia ldiba  xia ci hdo dai

\

EHARER > FEANAL EAF SEERERET EEF |

\

gi ta rén ldi kankan rang bié rén yé néng you zhe ge ji hui xin shang zhé méi jing
(ERR&%E > ——HTRHE")
zai hui jia de lu shang  y1 yizuo le ji hao
R EARBGRT -
zhongyu huidao taibéi le
(RAXFRALEEER > Rk THREM > BEIRQEHEHFARZ )
yufa bu xian ji zhe huijia  fan ér pao qu le zongtongfu  xiang yao qu gén zongtong jiang zhé nandé de jiyu
(48 50 IT)
zai zOngtongfu
R ABEFEE e (BT
xiang zOngtdng ging an  gui xia
Mtk ARkve | R EAAHE F?
gi ldi ba zhao wo you shén me shi
R BB PERT —BARERE -

MG AR 2 A6 2 IR 2 R RRA o
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shén me zhéndema zaindli nishud shuokan.

MK NHEARXEEHEL BABAT EEROHT > REBELR”

xido de gidn ji ri qu xibian bl yd Ouranfaxianle yige méilide cinzi naliwulchanféngrao
ANBAFFAG AR > ARABIFHT o FTAR—E 4> szl s3] g F A
rénrén guo de xing fd you kuai lé  zhénshi ge hdo difang sudyi woyihuildi jit i ké p&o dao nin zhe Ii lai
B BTURRAXER |
xiang shud nin kéyi pai rén qu kan kan
Wk K AR R AT ER EIMEAT T 2
shima nani hai jidé zén me qu na ge ciin zi ma
MK FRHBAS o RAHART ST |
ging zongtong fang xin - wo yan IU dou zuo le ji hao
g BRI RIARRABEIEAR - SREZGRA ELER > RTUEET o
i ji ni ké yi huiqule
MR ALK o (345
xié xie z6ngtdng ju gong li kai
B A AR M TR OITHE > — & & KE AR |
ldi rén qu kan kan ta sud shuo de ji hao yi ding yao zhdo dao na ge tdo hua yuan
wHASB 2
shi
(A &2 T HEE)
jizhé men ldi dao le x1 bian
A A T AR 2
Jihao jihao zaina érne
XHEB M AERT > RwAZMEE?
a wokandaole jiushi zhe ge ba

THA HEH | RREME > &k K T
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dui duidui jiu shizhé ge zhong yu zhdo dao le

BRRFLERRARTAKE T > A AF
yu fa shud yan zhe ji hao zdu jit k& yizhdo daole zdu zdu kan ba
THEB AT AE
hao z6u ba
(i 7 %18/ B )
guo le ji ge xido shi
HEAFRPRMEBXGDET R AT ?
qi guai wd men z&n me you hui dao le yuan bén de di fang
WHEB T ARARBA FBIBIEA o KA B R AL ?
duiya gén b&n méiydu kan dao tdo hua lin wd men dao di zai na IV
WHA: RELERT > KA AMNEF A LIS e |
tian sé y& bian an le wd xi3ng wd men hai shi xian hui taib&i ba
RHEB MR RERGEE EMT? | ARKTET |
na yu fa hui bd hui zai zhéng wo men a Zhén shi tai ké wu le
RABT » #M BRAEE LK o

tian dou héile WO men hai shi xian hui qu ba .

(=1 3] T 58 HHT)
hui dao le z6ngténgfil
THA K BM B TREA TR EE > KB TRB2EE L RREHE
zOongtdng wo men dao le yu fi sud shuod de xi bian zhdo dao le ji hao dan zén me yé zhao bu dao jin
AL TR 89 % o
tdo hua yuén de U

WA B A ik —RAEB Y THRAE > AL ARG #HR #HX
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shia lidn yi ké tdo hua shu de ying zi dou méi kan dao 3o shi zai xiang téng de di fang zhuan lai zhuan qu
B E BB |
hdi cha yi dian milu ne
MY AT ? AR AAEARMMIE > EREBERAEZTN | FABKT >
zheyangzia kanlai nage rén jian xian jing bing bu shi xiang qu jil néng qu de bl yong zai zhdo le
BT FHAF EFT o

na ge di fang you yuan rén cdi qu de le

EF FEH ¥
=3 dong jin the Eastern Jin Dynasty (317-420 AD)
XL tai yuan a period of Easten Jin Dynasty (376-396)
A& wl ling a district
X hua to row a boat
iR xT lig brook; rivulet
AR AT yan qidn before one’s eyes; at present
£ ta ran suddenly
HLIE R tao hua lin the forest of peach blossom
WA liang an bilateral; both shores
% 3| X1 yin to attract; to draw
¥ RIF shé bu dé to hate to part with
2 H shéng kai blooming; in full flower
=5 jin tou end
Wy 7R shan dong cave
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% zhai narrow

% kuan wide; broad

B B4 kai kuo wide

F R ping yuan field; plain

H #E XIn xian fresh

Fig ping tan level; even; smooth; flat
P2 pai lie arrange; put in order

H S R zhéng zhéng qi qi neat and tidy

2w noéng tian farmland; cultivated land
W 3E chi tang pond; pool

£ sang shu mulberry tree

A FR zh lin bamboo forest

W [ /) 3 tian jian xido lu the path in the field, farm
=2 wang you forget to worry

P AE géng zhong to till; to cultivate

F R chéng liang relax in a cool place

3, bén pdo run

g & A mo shéng rén stranger

S 3 A wai di rén outsider

iy

X1 qi

rare; strange; curious

P

da ldo yuan

very far away

4k 88

wai tou

outside
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HEFE TR tao hua yudn the peach blossom spring, a hidden land of peace and
prosperity; utopia

74 %, zU xian ancestor; forebears

A3 qin chao Qin Dynasty(221-207 BC)

::PAd chao dai Dynasty

%3 han chao Han Dynasty(206 BC-220 AD)

ZEEA san gud shi qi the Three kingdoms period(220-280)

-~ &~ % | wéi > shi ~» wa the Three kingdoms

25 ba to rule by force

g B R sTma jia the family which found the Jin dynesty

HB—RT tdng v1 tidn xia to unify; to unite the world

b3 wai zha people not of the same clan

A& 48 zhan ling to occupy (a territory)

¥ ting quite; very

Rty bu zh1 qing don’t know the facts

e ying zhéng personal name of the first emperor(260-210 BC)

P, xiong can fearful and cruel

| shéng pa very afraid

= R ré nu to irritate; to provoke

[5) 48R tong xiang person from the same village, town or province

s -5 48, yu shi gé jué isolated from the world; disconnected

=

jian she

to build; to construct; construction
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X H jia yuan home; homeland

B % @, i luo ér xi as soon as sunset, go to rest

2B néng gén farming; agriculture

g it z1 ¢l since then; henceforth

EAPiS wai jié the outside world; external

45 jié chu to touch; to contact

17 nan dé seldom, rare hard to come by

2 lia to leave(a message), to retain; to remain
ik da rdo to disturb; to bother; to trouble

BAiE zhao dai to receive(guests); to entertain; reception
5 xin qi novelty; new and odd

»F fen xidng to share

- xuan yang to proclaim; to make public or well known
T ji hao mark; notation

g jilyu luck; fate; opportunity; the ups and downs of life
T gui xia to kneel down

I 8 b yu to fish

W) E wu chan féng ro products and natural resources are rich and fertile
AR yan lu along the way; the duration of a journy
g7 jlang li to reward; reward (as encouragement)
4 ji gong to bow

S zhéng to mess with sb
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%A ydu yuan rén the one met by fate
A gao rén very able person

148




Proceedings of International Conference on Chinese Language Learning B #U# E Friffit & - B304
Learning Chinese: Who and Why? 2% 3V iE: 23] # 5HHI&

(RFEFC: FRIGEGREHE) BB

Content Analysis of ERYA CHINESE: INTERMEDIATE
CHINESE COMPREHENSIVE COURSE

Yenty,B.Lit., MTCSOL (ft2 &)

Universitas Bunda Mulia
yentyruan@gmail.com

[BE] FEART “H” FoFd “F7 89BN, BMEAEFTETEOERN. AL2HT
bR GBS RBEMAMNE, AATIET KFE B MR (REP ) AF LA HETH
Mo AL ZTZETTHOMNEMAL, B {RIEF L) PR, £, EEURET,

S ERNBEREFEHEMBME RN, FiF LA &3 mAIB LT ESPRFT RN EIX
EEFER. BIASAT, EHINA (RIEP L) XRBMATAARENE T HM%BE RN,
R AR BAEE 54, AR RAEF, §ABRME, FLEfiEE S04
ARG F RN, I, WG MAERE, ZEMGRAILITE A G SN, IR
AR RERN, RoibFARS “BP 5”7 FHLL XA RIGEDER, BT FEEME,
EToWMER, £HKA (RIEF L) E£LPRFARNEGEF I HIER.

[X4E] (RIEF) . FPRESREM. ZHAR. AR

Abstract: Teaching material holds vital role as medium in teaching and learning process for both lecturer
and students. This paper will focus in analyzing ERYA CHINESE textbook as Intermediate Chinese
Comprehensive teaching material published by Beijing Language and Culture Press. The aim of this paper
is to analyze the contents of the teaching material covering text reading material, vocabulary, grammar
and exercises. All of these elements will be analyzed based on the basic principle of material writing, and
then, both pro and cons will be discussed to determine whether it is suitable to be Intermediate level
teaching material. As the result, writer believed that ERYA CHINESE has strictly followed basic principle
of materaial writing based on following analysis. Firstly, despite variation of topic and type of reading
text, interesting contents which is real and closely related to daily life are presented in the book. Secondly,
amount of vocabulary and grammatical content in the teaching material is also perfectly balanced with
the level of intermediate student knowledge and capabilities. Furthermore, creative design of exercise
material which emphasize in communication, allows students to learn by doing. Lastly, exercise materials
which are printed apart from the other materials allow student to complete it efficiently. Therefore, based
on analysis above, writer summarized that ERYA CHINESE is perfectly suitable for Intermediate Level
Chinese Learning.

Keywords: ERYA CHINESE, Intermediate Chinese Comprehensive Teaching Material, Content of
Teaching Material, Content Analysis
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BB L PR X I RAEREREF NN D2 (1 E BN e vE B A 4b .

DUB IR JE BRI T A D POEEM M G H S HEA A E. REEURARERS
I AP SN DR # . BRIk, BATAME AR DU AT L AT S M AR E A AR, A
Rl ECAP B B T . X3 (20000 EHgH,  “ BMGRBUMECEAM AL S R IE AR, 5
HUAT M B2 R A N B A BV . 7 IR R, MR Beaimsh i
WA EEM O, WEEYWEBE R E.
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2. Fobhgm S AN A BRI

FADOEE B E T XML (20000 EHZAE CHMGEEE 518D 48 B K%
GRE RN IS < e, BIERIPE. SRR REEEE L BRRIEAT R G

(1) stttk

I8 BOET X 12 1 Hop 2 5 A R SR ST G . ARBHER 5§ F%. Fik. FH
(1 22 TR DL R 2 SIS s 22 S B AN REIE A — AN . Rk, B ATAS D #0295 H T a6 TE B
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W N 2] H I 5 23 B — SRR 00 2 LSRR PR ORI o8 3, T PGE 5 Tk 22 21 3 H#obt
SRR R G
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TAZbR, I — AR S A B SN DOE B e U 2] “Se i 7. — AREM AT A& TS
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(3) Bt

X (20000 fi5 HHEFRI R SRR ERORIE DL R GEVEWR TR MR RVE . X AR
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BNZ M H TR EHRA RIS AfF . BUASET . BR 7B AR BHEATERRE A
EAIAEXE TR GAliL. 5%, RS PRBERMETTE, SRNEESRISYIH.

(4) ARuR IR

BRIRE S ANMR B E SR, OSSR e BRG] 52 5138 154 ST A S 2 B 01 . 2 G
GHEAEG S BRI NN RAEMEN ) — mle EOMRIBBORTE 5 SCTE . SZPRPEs OIH O . 5 B P
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fE A HATT R = AN %

BEAh, RIS AR 0P P R R R R e 5 3] F I i SRV OGO AL, LA AR
USIA. ZRBE. BESE. XFERIEBUE T HUMAE RS ERITITe, BEM S w22 152 2 X0 Bl R A
AR B A R 4R

M PG R RAZ MR 2 AL, TR 2 N — 283k SO0, MBS, XL DL
JEARGRIE 5 A SRR . Fritz s, B s miih. . AR OISR
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(5) ARGtk
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Yoo B SRS, EA e Rk b, AR BUTHA. S HRIThZc .
B 0 A EA H L RPN, GRS T R B R AR I P K S HOR T)— 8 AR
THESE. BRI ARRSGEREERESIT. U, 3. §EIERERAS M ILAC

3 A R U g AN P ORI T A K SR AS SN, AR A AR O I BT AR B SR
PRI, ASCAEPP CORHE) XA I A 2 th 32 22 DU HLIR o 2

3. (/RMEPIY KB WEDT

ARICFTHAR I BE N A FE R IR, W0 R R R FEHTUR SO, 1aIE AN TE VR
S, B R HALEUE F R R RN 2014 SEFHMBIT I (I PRl ih Bl H R )
(LR RIFR (R ASEAKYE. RN EH 2008 FEMmiAm LK, CHEBIE A 45 F SO 52 IR A HH 7%
WA . SUMERRAE A, B CRWD) ERS ARy 7 oog, RURIE S SR ais g
JIop08 “CEFENRT o CEFEAEE” . MR A CSCIRRE ) DUANAR A S SO ELRS A AR

BT CRMY MgmilE mR . S PE. BERME . RIEPE DU R . 3L 3 R HE
o 6 B, HEPUEKEE R — . RIENIAMEE “RFH. 1B HSK 5EOT RIS RETUL
BI” , ¥ HSK 5 2% T-IH HSK [ &5 /K~F C(IHHSK 6 2%-8 2%) “. T A STHIHF 8 % % & v 221X
BN, K, ASCLLEHEIT CRND) 15 FoNS BRERYE,

43 http://www.hanban.edu.cn/news/article/2011-04/14/content_248511.htm
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3. 1 (/RIEHIL) HIRI BT

WX RBEM GG HRE P ZE. FOVBEM PR R RSO IR R, Britt
2 N T BN E R, IR E RN AR S H AR YE . AR SC T EE BRI A A A
BT T

(1) CRBEFICY BRCEM T

P B A st R 1R . CRAA) ol B H 2R v IR T 7 B 18 K. T KRS
CRAD) IR ORMEFRSO) B REAT IR Rk Gtit. SR T 7 [ GE T2 4 1 A A B
(Y7 18 &5 i A8 JLA BT ST

® 3.1 CORMER ) B IAE K Gt

okt
CRIE () ) CRHE CF) )
1

HAANMEKIE®R | 2 16. 67% 5 41.67%
MR8 | 3 25% 1 8. 33%
S 1E 8 6 50% 1 8. 33%
53 AH L ) o 0 0% 2 16.67%
55 AT DR ) 1 0 0% 1 8. 83%
55 B ARFH )35 1 8. 33% 1 8. 33%
SR A1 S 0 0% 1 8. 33%

SR BN KGR T R BRI T T A R WE T PR .
o SAMAMKRHE, W PAEE. BREEE. PALN
o SFBEMKCHITE, . FKEEAT. IS
o HHOMKRHIEM, . HWAEN. e E RFSZHE, fHERE. e
(EFxBUa. BRI
o  HIAUMRHITEE, . CHERR. X EER
o H{ERAHICHIEE, 1. BOfERE. @RINATESE
o S HMMRHIEE, . EREME. R, B, S

W, WFE 3.1 AMEEH CORMEFRSC CF) ) W ORFEFSC CED ) Brid Kl i s 420 .
BHFINNIX G E PRI RGNS VIS, B2 7St F as i — 250t . ARl Rt
7T AR N A HUBOR BT R

SR B R AR — A LEBCR I AR, B RS (R ) BERSCHR 5 AR 2 Sk 1 3l
T 50%. 1 CRAEFRSC CRD) ) SRS T 41, 67%. XLE3E 2 Jr oAb 2 HOEE Y
WS NATT B0 H R A, SR BB ARl 35 5 51 =2 AR I R o iRk 5 5 T 14 135 U 36 R i 7
PRI IR o B8 D DA A TR DA AR 7 T (0 38 802 DR LA Al A5 i L AR AR X SR U3 A 2 TR 4 LA 51
A S ST R . BARHIIE LR 3. 2.
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® 3.2 URHEPSD) VRANRTEEIHK R gt

#H CREE (B> y | R CTOD
1512
MAER 0 0% 1 8. 33%
BRESE 2 16. 67% 0 0%
A% A 1| 833 1| 8.33%
B ERR 0 0% 1 8. 33%
SRE | o | O 0 o
REEENE 3 25% 2 | 16.67%
T HEN 0 0% 0 0%
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TEEER | 0 0% 0 o
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wasw | 3 | 2% 0 o
HrEdE 1| 833 2 | 16.67%
LIMEFE | 0 0% 0 o
2 0 0% 0 0%
B4 1| 833 1| 8.33%
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3.3 (RFEFI) HIEERAHT

FEA TR 73 22 F N HOR B T H A0 LR s (e B Rt BEAT 0 #2206 P (1 9
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